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Introduction
This Forward Toolbox is one of the main products of the project FORWARD, Competence
portfolio and pedagogical tools to identify, recognise, validate and improve the competences
acquired by migrant women in formal, non-formal and informal learning contexts.
This transnational project was carried out between 2012 and 2013 under the Grundtvig
programme, within the European Commission’s Lifelong Learning Programme, in Austria,
Finland, Italy, Lithuania, Romania and Spain (Catalonia). Its main aim was designing and
implementing an innovative competence-based portfolio and pedagogical tools for the
identification, recognition, validation and development of the competences of migrant
women, as a way to improve their social inclusion.
Jointly with the Handbook, the Toolbox is the second key product of the project, which gathers
a set of practical instruments and activities to implementing the Forward model (which is
explained in the Handbook) with migrant women, on an individual and group basis.
This manual is organised in 4 chapters:
The first chapter provides an introduction to the tools included in this manual and the logic
behind them. The second chapter is a presentation of the phases and objectives of the
Forward process.
The third chapter includes the set of tools to be applied in group settings, while the fourth and
final chapter is devoted to individual tools.
This Toolbox has been translated into 7 EU languages (Finnish, German, Italian, Lithuanian,
Romanian and Spanish, as well as English) and adapted to each local context and needs in each
partner country. All versions are freely available for download on the project website:
http://www.forwardproject.eu.
We are deeply grateful to all migrant women who participated in the research and workshops
of the pilot tests, as well as to all the professionals who contributed with their insight to the
development of these materials.
We sincerely hope that the resulting Forward methodology and materials are helpful for
professionals in their support of migrant women in the process towards social inclusion and
empowerment.
The Forward consortium:
SURT, Women’s Foundation. Private Foundation, Spain.
Frauenservice Graz, Austria.
Monika – Multicultural Women’s Association, Finland.
People, S.r.l., Italy.
Women’s Issues Information Centre (WIIC), Lithuania.
Romanian Institute for Adult Education (IREA), Romania.
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1. What you will find in this Toolbox
In the following pages a broad collection of tools targeting trainers, counsellors and career
guidance professionals working with migrant women in individual and/or group settings is
presented. The tools are thought to be applied by trainers with migrant women, as a way to
support women learners in identifying, developing and validating the competences they have
acquired in informal, non-formal and formal learning contexts throughout their lifetime, both
in the home and host countries as well as in the migration processes.
The set of tools include very diverse activities to promote migrant women competence
development and empowerment. Activities of the following nature and characteristics can be
found in the present Toolbox, inter alia: self-reflection tools and group discussions on different
aspects relevant in the process of competence development and increase of social inclusion
and employability of migrant women; self-evaluation questionnaire and guidelines to draw
every women’s own map of competences; reflect-action activities to identify and practice
competences in a variety of contexts; reflective exercises on migration, learning, gender and
stereotypes, among others; biographical activities; dynamic exercises to identify and train
competences while preparing a competence-based portfolio.
The wide range of tools collected in the Toolbox is organized following the Forward
methodological process (for a detailed explanation, see the Handbook), which consists of the
following 3 main phases:
1. Introduction, individual commitment and group cohesion
2. Awareness of the individual and social situation of migrant women and development of
the portfolio
3. Final competence portfolio
As detailed in chapter 2 of the Toolbox (Phases and aims of the program), some tools are
included under each one of the 3 aforementioned phases, with a view to provide extensive
materials and activities for trainers to deal with the identification and development of
competences as well as the construction of personal Competence Portfolios.
In addition, three transversal axes are mainstreamed across the process and, thus, the tools.
1. Awareness-raising on competences: recognition, experience, development, validation of
competences during the whole process.
2. Awareness-raising on gender, migration and interculturality
3. Awareness-raising on individual and social situation of migrant women in order to define
a personal empowerment project to improve employability and social inclusion.
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Structure of the tools
Each tool is presented containing the following information and structure:
 Name of the activity
 Participants
 Aims
 Description/methodology
 Suggested timing
 Material and resources needed
 Competences informally trained
 Guidelines for assessment
Those tools that require additional templates also include handouts for trainers and/or women
as well as supporting materials for facilitators.
This tool structure makes easy for trainers and counsellors to choose the most appropriated
tools according to their target group and course aims.

Individual versus group activities
As mentioned, the toolbox is thought to be applied in both individual and group settings. In
this sense, tools are organized according to its individual or group nature. Chapter III gathers
the set of group activities, while Chapter IV gathers the individual ones. Group activities are
more numerous than individual ones. This is due to the fact that within the Forward project
and partnership, group activities are seen as the most powerful and adequate to work with
migrant women and promote their empowerment and competence development, but
individual ones can also complement or be used alternatively to group ones, if wanted. In fact,
there are several group activities that can also be applied at an individual level. In any of these
cases, it is mentioned in the tool.

Some considerations for trainers
If you are a trainer working with migrant women and would like to apply the Forward tools (or
some of them), it may be useful for you to take into account the following considerations:
 The collection of tools is thought to be sufficiently flexible to be adjusted to the
specific needs and profiles of migrant women learners, organisations’ daily
functioning, resources available as well as the type and aims of the course or program
in which they will be applied.
 The tools are organised not chronologically but for objectives. Thus, you are free to
apply them in the order that suits your group or course objectives.
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 The collection of tools is quite broad and some aspects may overlap among tools but
the idea is to provide several interesting tools in order to have some flexibility to select
them according to the group and course.
 The construction of the Competence Portfolio is an on-going, transversal process
throughout the whole workshop and not an isolated activity. In this sense, several
tools can be useful for migrant women to feed their Portfolio with information and
evidences. The tools that can be helpful in this sense have been stated. However, a
tools focused on the Preparation of the Portfolio is also included in the set of tools as,
jointly with this on-going process, specific time should be devoted to give coherence
and finalise the Portfolio.

2. Phases and aims of the programme
The following table summarises the structure of the FORWARD programme, with its phases,
the objectives of each phase and the name of the tools that can be used to achieve the
respective objectives. It is quite a vast collection of activities, which allows for selecting the
most relevant ones according to the time available for developing the course. However, those
tools seen as essential for the achievement of the objectives of each phase have been marked
in bold type, as a suggestion for the implementation of courses with similar aims to Forward.
The activities have been divided between group activities and individual activities. Within the
Forward methodology, group activities are more developed and seen as most powerful and
adequate to work with migrant women. However, some individual activities have also been
added, with a view to provide additional tools to support the work with migrant women in
those organisations or programmes that also use individual approaches.
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Forward process for the construction of a portfolio
of competences of migrant women
INDIVIDUAL
TOOLS OBJECTIVES

Phase 1
Introduction

 Identification
of needs.
 Selection of
participants.

GROUP TOOLS
OBJECTIVES
 To get to know each other and create group cohesion.
 To present the contents and methodology of the
Forward process and identify participants’ stance and
expectations towards it.
 To establish the commitment to participate and general
rules and responsibilities.

Phase 2
Development

Awareness of the individual and social situation

Phase 3
Final
portfolio

 Individual
support to
women to
identify
competences.

 Final support
to portfolio.
 Support for
final project.

To move from
personal resources
to competences

To raise
awareness and
reflection on
gender,
migration,
interculturality
and diversity

To
 support women
in the recognition of
their individual
resources.
To support women
to become familiar
with the term
“competence”.
To support women
in the identification
and systematisation
of their
competences with
the Forward
competence list as a
suggested guide.

To promote
reflection on
different diversity
and discrimination
issues, from a
biographical and
social perspective.

To define a
personal
project

To support
women to
reflect about
the different
spheres in their
lives (personal,
family, work,
health, etc.)
and design a
project for their
empowerment
and social
inclusion, with
specific
objectives and
measures.

 To conclude the individual competence portfolio
presenting the competences of each woman.
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Group activities
PHASE 1. Introduction, individual commitment and group cohesion
Objectives
1. To get to know each other and create
group cohesion
2. To present the contents and

Tools
Introduction of participants
Ice-breaking and relaxing activities
What will we do here? Setting expectations

methodology of FORWARD and identify
participants stance and expectations
towards it
3. To establish the commitment to

Rules settlement

participate and general rules and
responsibilities

PHASE 2. Awareness of the individual and social situation
PHASE 2, SECTION 1. To move from personal resources to competences
Objectives

1. To support women in the recognition of
their individual resources

2. To support women to become familiar with
the competences term

Tools
Resource Walk
Working with picture cards
Talent exchange market
Questionnaire for external assessment
Gift of notes
Photo collage “Me and what I am able to do“
The Competent Little Mouse
Babysitting: who is the best?/hiring a babysitter
Map of self-description

Forward questionnaire and map of
competences
Successes tree
Competence learning diary
Fact or Fiction. Why an intercultural approach?
3. To support women in the identification and Kermesse
systematisation of their competences with
The rights auction
the Forward competence list as a
Remembering what our mothers and
suggested guide
grandmothers taught us
Structural, personal and competence factors
affecting inclusion
Taking care home and abroad
Between two worlds
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PHASE 2, SECTION 2. To raise awareness and promote reflection on gender,
migration, interculturality and diversity
Objective

Tools
Migration: let’s talk about it!
Project Sharp Eye
The Red thread of the migration experience
What does being a migrant woman mean?
Department of urban planning

To promote reflection on different diversity
and discrimination issues, from a biographical
and social perspective

Discrimination, Humiliation and Oppression
Aliens on Earth
Find out the differences
Breaking stereotypes
Can I come over and stay?- “World Cafe”
Circular Graphics
Migrant, women, domestic worker: a triple
discrimination

PHASE 2, SECTION 3. To define a personal project
Objective

Tools
The wheel of life

To support women to reflect about the
different spheres in their lives (personal,
family, work, health, etc.) and design a
project for their empowerment and social
inclusion, with specific objectives and
measures.

Health: peer-debate and exchange of views with
health-care professionals
How we use our time. Personal and family
spheres.
Activities of a couple. Work sphere.
Conclusion of vital objectives – The river of life

PHASE 3. Final competence portfolio
Objective
To conclude the individual competence
portfolio presenting the competences of each
woman

Tools
Preparation of the individual portfolio
Preparation of the presentation of the final
portfolio
Validation of the portfolio
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Individual activities
Below there is a proposed structure to implement individual sessions with migrant women,
combined with the group ones. As said, within Forward methodology, group activities are the
key ones, but individual sessions with women can complement the group ones and provide
additional support to women.
The individual activities are organised in the same 3 phases as well:

PHASE 1. Introduction
Objectives
1. Identification of needs
2. Selection of participants

Tools
Initial interview

PHASE 2. Development of Portfolio
Objectives

Tools

Individual support to women to identify Analysis of the personal and professional past competences
Husson I
Interview for reflection on one’s competences
Skills and abilities test
Self-analysis test
Focus on specific competences

Self-analysis test on communication

Individual support to women to build the Midcourse interview
portfolio

PHASE 3. Final portfolio and personal project
Objectives
Final support to portfolio

Tools
Final interview
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3. Set of group tools
PHASE 1. Introduction
TOOL 1

Introduction of participants1
SUGGESTED TIMING

Migrant women
Facilitator
Around 20-30 minutes each activity.

MATERIALS AND
RESOURCES

Flip chart paper or brown paper, markers, pens, glue, scissors,
paper, the Tree of Life handout and several magazines.

PHASE OF FORWARD
PROCESS

1. Introduction

PARTICIPANTS

AIMS
 To allow participants to present themselves and get to know each other at the beginning
of the workshop.
 To create a good atmosphere from which to build the group’s cohesion.
 To break in the ice at the beginning of the course or a session.
 To introduce the competences of self-knowledge and communication.

DESCRIPTION/METHODOLOGY
Note: These activities can be done in the first sessions of a course, to introduce participants
and create an atmosphere for the rest of the course.

1. FIRST INTRODUCTIONS – THE MURAL OF PARTICIPANTS
This is a good activity to break the ice and ease the pressure when entering a new group
knowing no one.
The facilitator asks the participants to create a circle and to introduce themselves using
movement: they assign a gesture to their names and one by one, they make this move while
saying their name. Every time one participant says their name, the rest of the group, including
the facilitator, repeats it.
After assigning a gesture to their names, participants will be given a blank page to write down
or draw their names’ in the way they want the rest of the group to remember them. The
facilitator will give them coloured markers, pens and scissors to personalise their name. Below

1

Based on SURT, Eina metodològica Coaching per a l’ocupació de noies joves. 2012.
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the name, participants can write the date of arrival to the host country as well as the names of
other countries where they have lived in.
Meanwhile, the facilitator will hang a blank piece of brown paper on the wall and draw a series
of bubbles, each one identifying a participant, where they will put up their names’ drawing.
Once they have done it, participants will explain to the rest of the group how they like to be
called.

2. HOW AM I? WITH WHAT DO I IDENTIFY MYSELF?
The facilitator gives the participants some magazines reflecting several aspects of life
participants can relate to (for example, diverse women in different daily life situations and
carrying a variety of tasks, alone or with other people).
Participants will then choose the images that they feel are most related to their own life, what
they like, how they are, past or present experiences, future wishes, etc. Once they choose the
images, they will cut them and create their own collages. They can also add written phrases
and expressions.
When the collage is finished, participants will explain it to the group and hang it on their
individual bubble on the group mural.

3. WHO I AM?
The facilitator will give each participant a blank paper and a pencil to write down -with a clear
calligraphy- their names and five abilities that they consider they have, answering the
question: Who I am?
Participants have to hang their paper filled on the chest so that others participants can see
who they are. The facilitator asks the participants to create groups to introduce themselves
and read their abilities.
Participants will have to answer in groups a couple of questions such as: How did I feel when I
wrote: Who I am? And how I feel when I let people know it?
At the end of the dynamic, the groups will share comments on the important aspects discussed
and will reflect on the similarities’ of the surfaced emotions.

4. WHO’S WHO?2
This is a good activity to help participants to remember each other’s names and get to know
each other. It is also relaxing and creates a good atmosphere.
Participants stand up in a circle and practice body language through the activities the
facilitator introduces, related to the introduction process.

2

Based on an activity by Escola de Cultura de Pau:
http://escolapau.uab.cat/img/programas/educacion/dinamicas/2di010c.pdf
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Participant A looks at participant B, says her name and walks up to her to occupy her place.
Immediately, participant B looks at C and walks up to her, and so on. There will always be
someone walking inside the circle.
If a participant gets blocked and is unable to say anyone’s name, she will stay in the middle of
the circle and the rest of the group is allowed to ask her two questions about their life. Once
she answers, she will say another participant’s name and occupy her place.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-confidence, change management, sense of initiative, acting with
autonomy, analysing and synthesising information, organisation and management,
management of emotions.
Social competences: Negotiation and conflict management, establishment of useful
relationships, team work and cooperation.
Meta competences: Interpretation and situation in context, intercultural competence, learning
to learn, capability to project.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects can be assessed:
 Active participation
 Communication abilities
 Raising awareness on gender, interculturality and equal opportunities’ issues
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Handout – Examples of images for the activity
“How am I? With what do I identify myself?”

Fotos: Ze'ev Yanay, Eva Collado Molleda, Talk radio news service, Caelie Frampton, More Good
Foundation, Ed Yourdon.

TOOL 2

Ice-breaking and relaxing activities
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Around 10-15 minutes each activity.
Papers, pens.
1. Introduction

AIMS
 To create a good atmosphere and build and maintain the group’s cohesion.
 To break in the ice at the throughout the course.
 To foster the competences of self-knowledge and communication, with a focus on
migration issues.

DESCRIPTION/METHODOLOGY
Note: These tools can be distributed along several sessions, as ice-breakers and cohesion
activities.

1. APPOINTMENT CLOCK
Note: The quantity of appointments will be subject to the dynamic’s timing.
The facilitator divides the participants in two groups.
The facilitator gives to the participants of one group a blank paper with a clock drawn and a
pencil. These participants have to write the name of a participant of the other group in some
of the hours in the clock (e.g. Mary at 4 o’clock, Lisa at 10 o’clock). The name of a participant in
certain time will mean an appointment between the two persons.
After some minutes, the facilitator randomly shouts one hour and each participant has to
search for and gather with her clock partner. Each participant has to introduce herself to her
partner and talk about a topic that will be introduced by the facilitator (e.g. 3 main differences
between the country of origin and the host country, 1 difficulty overcame at the arrival in the
host country, 3 things you like of the host country, 2 things you miss of the country of origin,
etc.) for a period of 5-10 minutes.
This dynamic can be repeated in several sessions, changing the topics as needed.

2. THE TRAIN
The dynamic consists of building a train of people, including an engine and wagons. The
facilitator will be the engine and the participants will be the wagons.
The facilitator (engine) will start to walk around a circle painted before on the floor. While
running, the facilitator will shout the name of a continent and, immediately, all the women
from that continent have to join the train as wagons. The facilitator has to shout all the names
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of the continents while will be running inside the circle until all the participants are
incorporated at the train.
The same exercise can be done using other topics (e.g. religions, food tastes, etc.).

3. A PLACE, AN IDEAL MOMENT
Participants lie down separately and lights are turned down.
The facilitator asks the participants to think and visualise an ideal place or moment lived or to
live in the future. Then, the facilitator asks them with a soft voice: ‘where would they be?’,
‘with whom?’, ‘what would there be?’, ‘what music would they put?’, ‘how do they feel?’, etc.
Little by little, lights in the room are turned on.
Participants are then asked to draw on a piece of paper what they had in mind. To conclude
the activity, participants will share their emotions and say how they felt, whether the activity
was easy or not to carry on, if they were surprised at some point, etc.

COMPETENCES DEVELOPED
Basic competences: Communication.
Personal competences: Sense of initiative, self-confidence, self-knowledge.
Social competences: Establishment of useful relationships.
Meta competences: Interpretation and situation in context.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity.
The following aspects can be assessed:
 Active participation
 Communication abilities

18

TOOL 3

What will we do here? Setting
expectations3
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
2 hours.
Blackboard, pens and paper.
1. Introduction

AIMS
 To introduce participants in the program, its objectives and expected results and solve any
doubt.
 To promote the participants’ stance towards the group and what they expect from it.
 To support participants in their own definition of the group.
 To confirm the participants’ compromise to participate.
 To allow participants to reflect on their expectations regarding the workshop and its
outcomes.

DESCRIPTION/METHODOLOGY
1. PRESENTATION OF THE CONTENTS OF THE PROGRAMME4
First of all, the facilitator presents the aims, contents and expected outcomes of the Forward
program (specially, the portfolio) to the participants. A suggested way to do so is by using a
practical and outcome-orientated approach, like the following one:
Throughout the workshop you will be able to go through and reflect on your life experiences in
order to recover and make visible all the things you know, all your abilities. We will do so by
using group dynamics that will allow you to identify your strengths. This process of
identification and becoming aware of all the things you know and the abilities you have got will
be useful for you in the future for improving your situation and when preparing any project in
your life (work, personal, educational, family, etc.).
In parallel, with several group activities you will deepen your knowledge about the host
country, its resources and your rights.
During the workshop you will elaborate the FORWARD Portfolio. A Portfolio is more than a CV.
It gathers a set of documents that will make clear and visible your skills.
After this general explanation, the facilitator can explain the phases of the Forward process by
drawing a map in the blackboard.
3

Based on activities in SURT. Fundació de Dones. Eina metodològica Coaching per a l’ocupació de noies
joves, 2012.
4
The content of this first section can also be used in preliminary informative sessions to select women
for their participation in the programme, as a way to introduce them to the Forward programme.
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The facilitator draws a horizontal line and starts explaining the stages of the Forward process:

PHASE 3.
PHASE 2.
Awareness of the
individual and social
situation:

PHASE 1.
Introduction,
individual
commitment and
group cohesion

Final
competence
portfolio

- From personal resources
to competences
- Gender, migration,
interculturality and
diversity
- Defining a personal
project

2. INTRODUCTION TO THE PORTFOLIO
The facilitator recovers the idea of the Portfolio that has been mentioned at the start of the
session and introduces it to the participants on the basis of the Forward Portfolio template.
In doing so, the facilitator will explain the following aspects:
 Description of the overall structure and sections of the Portfolio.
 Short introduction to the concept of “competence” as the core point of the Portfolio.
 Filling-in process: the Portfolio will be filled in by participants during the whole
workshop, as an on-going process. Through the group activities, participants will be
able to identify information that can feed the portfolio. Then, during the conclusion of
certain group activities, participants will progressively fill in the Portfolio.
 Introduction to evidences: one of the innovative aspects of the Forward Portfolio is the
collection of evidences that will show and prove the information given in the Portfolio.
Evidences may take diverse forms since the competences may be acquired in all life
spheres. Some examples can be: an Education Certificate (or a course, language
certificate), a reference letter of someone relevant in a life sphere (work, school,
owner of the flat), document showing the participation in a voluntary organisation or
activity, documents showing residence in other countries, products showing a specific
competence (e.g. a personal blog for digital competence, a video of an oral
presentation, etc.).
 The Portfolio will be the key visible product that you will bring with yourself at the end
of the workshop.
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3. REFLECTING ON THE STAGES OF THE PROCESS
Participants recall the explanation of the process given at the beginning of the session and do a
brainstorming with all they remember from it.
Then they write the stages of the process in the blackboard.
Identifying the process structure allows participants to reflect on what they expect from the
workshop as a whole and its different activities. Each participant makes a list and shares her
expectations with the group.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence
Personal competences: Self-confidence, change management, sense of initiative, analysing
and synthesising information, organisation and management
Social competences: Establishment of useful relationships.
Meta competences: Interpretation and situation in context, intercultural competence:
assuming new roles and defending positions, capability to project

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity.
The following aspects can be assessed:
 Active participation
 Communication abilities
 Raising awareness on gender, interculturality and equal opportunities’ issues
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TOOL 4

Establishing rules5
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
2 hours.
Blackboard, pens and paper.
1. Introduction

AIMS
 To define and establish (by the group) the behaviour standards and the working order to
promote reaching individual goals and respecting the group partners.
 To obtain the individual compromise (by signing a contract) of the accomplishment of the
rules set by the group.

DESCRIPTION/METHODOLOGY
The facilitator explains participants the importance of the group activities in the workshop and,
thus, that it is necessary to agree on and commit to some rules and working order.
In order to create such rules, the whole group has to agree on them; hence these rules should
be established by participants themselves.

1. THE RULES OF THE GROUP
Participants are divided in small groups and are asked to do a 10 minutes brainstorming to
reflect on what rules they think are necessary. Next, the facilitator asks the groups to explain
their ideas to the whole group and writes them down on the blackboard.
The aim of this activity is to create a table of shared rules. The facilitator should make sure that
aspects such as punctuality, attendance, respect and tolerance of other peoples’ opinions,
involvement and cooperation come out.

2. THE COMPROMISE CONTRACT
When the table of rules is set and participants have agreed on it, it is relevant to stress on the
individual compromise and agreement. Making participants sign this symbolic contract raises
their awareness about their commitment before the facilitator and the rest of participants.
Contracts (whose format and contents should be decided by the facilitator) are handed out,
with a copy of the agreed rules on the back of the sheet. Participants will read them and will
be given 5 minutes to ensure that they fully agree to sign it.

5

Based on activities in SURT. Fundació de Dones. Eina metodológica Coaching per a l’ocupació de noies
joves, 2012.
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Once the contracts are signed, each participant receives a copy and the original is kept by the
facilitator.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-confidence, change management, sense of initiative, analysing
and synthesising information, responsibility.
Social competences: Establishment of useful relationships, negotiation, teamwork and
cooperation.
Meta competences: Interpretation and situation in context, intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. The following aspects can be assessed:
 Active participation
 Communication abilities
 Raising awareness on gender, interculturality and equal opportunities’ issues
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PHASE 2. Development
PHASE 2, SECTION 1. To move from personal resources to competences
TOOL 5

Competence learning diary6
PARTICIPANTS
SUGGESTED TIMING

Migrant women
Facilitator
A few minutes at the end of each group session during the course
or as individual work after each session.

MATERIALS AND
RESOURCES

Paper, pen, printed handout Competence Learning Diary.

PHASE OF FORWARD
PROCESS

PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To systematise the identification of competences
 To record the process of identification
 To allow for further elaboration of the portfolio.

DESCRIPTION/METHODOLOGY
This tool is intended to provide women with an individual self-reflection file that they can keep
along the course, as a tool to support their competence identification process.
The facilitator will present the tool at the beginning of the process of identification of
competences (at the start of phase 2, section 1). At the end of each group session during the
course or as individual work after each session, the participants will record the competences
identified and/or developed during the session.
The facilitator should emphasise the need that women bring the diary to class, as a way to
keep it updated along the course.
After each session, facilitator should lead the wrap up and encourage women to fill in the diary
on the basis of the previous activities and reflections on competences, abilities and strengths.
If helpful, the Forward list of competences can be used as a support material. However, other
competences may arise and thus, the Forward competences should be used as a support but
not as a guide.
This file will provide useful insight to elaborate the final version of the woman’s portfolio.

6

Based on activities in SURT. Fundació de Dones. Eina metodològica Coaching per a l’ocupació de noies
joves, 2012.
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COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences:
management.

Analysing

and

synthesising

information,

organisation

and

Social competences: Grabbing opportunities.
Meta competences: Learning to learn.

GUIDELINES FOR ASSESSMENT
The assessment can be done during the activity after each session on the basis of the Analysing
and synthesising information, and the comprehension skills.

25

HANDOUT

COMPETENCE LEARNING DIARY
Session:

Date:

COMPETENCES I IDENTIFIED TODAY
Which competences did you identify in today’s session?
Name of competence

Description or source of How can I demonstrate it?
description

COMPETENCES I PRACTISED TODAY
Which competences did you practise in today’s session?
Name of competence

Description or source of How can I demonstrate it?
description
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TOOL 6

Resource Walk
PARTICIPANTS
SUGGESTED TIMING

Migrant women
Facilitator
1-2 hours (half an hour walk, group discussion of approximately
30 minutes-1 hour, depending on the size of the group).

MATERIALS AND
RESOURCES

None.

PHASE OF FORWARD
PROCESS

PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To support women to recognise their own skills and strengths and talk about them.
 To train the communication, self-knowledge and self-confidence competences.

DESCRIPTION/METHODOLOGY
The facilitator asks women to go for half an hour long walk and find three symbols for things
giving you strength in your life.
Then women should introduce themselves and talk about these things in the group.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, sense of initiative.
Social competences: Grabbing opportunities.
Meta competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic.
The following aspects can be assessed: active participation, communication ability, group’s
attitude.
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TOOL 7

Working with picture cards7

MATERIALS AND
RESOURCES

Migrant women
Facilitator
45 minutes - 1 hour (10 min to prepare the pictures and hang
them up on the classroom wall, 15 min for women to find the
picture and write the reasons behind their selection, 20-30 min
for telling the others about the connection to the picture and get
feedback from the others).
Photo collection with many different images. They can be
compiled for example from a) a postcard collection, b) a stock
photo site such as flickr.com or c) a 365-day calendar.

PHASE OF FORWARD
PROCESS

PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

PARTICIPANTS

SUGGESTED TIMING

AIMS
 To support participants to identify and value their strengths and individual resources.

DESCRIPTION/METHODOLOGY
With the help of selected images every migrant woman should find something very personal to
her that includes a strength or personal resource.
A collection of images is selected by the facilitator and presented inexhibition in the class. The
migrant women walk around the classroom with the objective to pick a personally suitable
picture. The guide for women to select a picture could be:
- Find a picture that appeals to you, because it has something to do with you.
- Put the image in front of you and think about it, how it is related to your strength and
personal resources.
- Once everyone has chosen a picture, tell the others about your selection.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, sense of initiative, responsibility.
Social competences: Negotiation and conflict management.
Meta competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic. The following aspects can be assessed: active
participation, communication ability, Involvement in tasks.

7

It can also be applied individually.
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TOOL 8

Talent exchange market
PARTICIPANTS

SUGGESTED TIMING

Migrant women
Facilitator
45 minutes (20 minutes for writing down the work offers/talents
by each woman and 20-25 minutes for discussing about the
offers and the possibilities of using them

MATERIALS AND
RESOURCES

Pieces of paper, pens and a blackboard.

PHASE OF FORWARD
PROCESS

PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To support women to recognise their own skills and strengths and talk about them.
 To train the communication, self-knowledge and self-confidence competences

DESCRIPTION/METHODOLOGY
The facilitator asks participants: "If there was no money and you could buy everything you
need and pay only by donating work, which work would you offer to others?"
Facilitators should give examples to make the exercise understandable and name the greatest
possible range of activities and skills.
Work offers are written on scraps of paper by each migrant woman. Then, all women
“exchange their talents" with the others, which means that each woman should talk about her
offers or proposals.
It is suggested that in the next session of the program there is a follow-up of this activity,
recovering the talents that appeared in the discussion.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, sense of initiative, responsibility.
Social competences: Grabbing opportunities, negotiation and conflict management.
Meta competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic. The following aspects can be assessed: Active
participation, communication ability, involvement in tasks.
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TOOL 9

Questionnaire for external assessment8
PARTICIPANTS

SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
1-3 people from migrants’ women social environment to fill out
the questionnaire
Approximately 1 hour (20 minutes for the self-questionnaire, 15
minutes for comparing self-assessment and external assessment
and 25-30 minutes for discussing about the results).
Printed copies of the questionnaire, pens.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To support women to recognise their own skills and strengths and face the external
perception of other people towards them
 To train the self-knowledge and self-confidence competences

DESCRIPTION/METHODOLOGY
The facilitator hands in a printed copy of the self-questionnaire (handout 1) to each migrant
woman, who should answer it. Then, each participant searches for 1, 2 or 3 persons from their
environment (i.e. a friend, a colleague, her husband/partner), inform her/him about the skills
assessment and ask her/him to fill out the questionnaire for her.
Thereafter, women will compare the external assessment with their own self-evaluation. If the
differences are very big, migrant women should reflect and ask for the reasons of such
differences.
Facilitators should support participants in their comparison of self-assessment and external
assessment and scrutinize the differences in a supporting way.
The questionnaire is attached on Handout 1 in English and was derived from the German
version available under http://www.dji.de/bibs/33_633komp.pdf (It must be used only with
the correct reference).

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, management of emotions.
Meta competences: Learning to learn.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic. The following aspects can be assessed: active
participation.

8

It can also be applied individually.
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Handout Competence Portfolio: Questionnaire for external assessment
Sphere of competence

9

Competence

to generate objectives for one’s life
to reach the generated objectives
to handle one’s objectives responsibly
to care for one’s health
Sense of responsibility
to evaluate the consequences of one’s action
to finish accepted tasks reliably
to be committed to common agreements
Ability for stress handling to act under critical conditions and time pressure
to focus on a task for any length of time
to succeed against all odds
to manage difficulties in the work process constructively
Ability for communication to approach people and to establish contact
to listen with concentration for any length of time
to present complex facts in an accessible way
Conflict management
to examine one’s communicative habits self-critically
to express personal feelings or needs in conflict situations
to view different opinions as an opportunity
to express criticism towards others in a manner so that it can be
accepted
Teamwork, cooperation
to be able to accept support in difficult situations
to offer support to others who face difficulties
to make a compromise in support of a common solution
Intercultural
to accept different behaviour
competence
to work together with people from other cultures
Self-organization,
Self-management

9

Following: KAB Süddeutschlands/dji (2000): Kompetenzbilanz

Personal parameter value
very low  -  -  -  -  very high
very low
very low
very low
very low
very low
very low
very low
very low
very low
very low
very low
very low
very low
very low
very low
very low
very low
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-



















-



















very high
very high
very high
very high
very high
very high
very high
very high
very high
very high
very high
very high
very high
very high
very high
very high
very high

very low
very low
very low
very low
very low







-







-







-







-







very high
very high
very high
very high
very high

to adapt goals and presumptions to new situations or conditions

very low  -  -  -  -  very high

to operate different demands simultaneously

very low  -  -  -  -  very high

to be ready for new tasks and challenges

very low  -  -  -  -  very high

to coordinate different objectives

very low  -  -  -  -  very high

Organizing ability

to make long-term plans

very low  -  -  -  -  very high

and planning ability

to coordinate different time structures

very low  -  -  -  -  very high

to realize new solutions

very low  -  -  -  -  very high

to collect and use information independently

very low  -  -  -  -  very high

to develop and to implement solutions

very low  -  -  -  -  very high

to assert oneself and to carry one’s point

very low  -  -  -  -  very high

Leadership

to delegate one’s tasks to others

very low  -  -  -  -  very high

skills

to inspire others to achieve common goals

very low  -  -  -  -  very high

to exercise control over other persons

very low  -  -  -  -  very high

to ensure profitability and quality within the work process

very low  -  -  -  -  very high

to estimate consequences and to make decisions

very low  -  -  -  -  very high

to learn new things from others (alone or in groups)

very low  -  -  -  -  very high

to acquire new skills by self-study or by trial and error

very low  -  -  -  -  very high

to look for exceptional ways, methods, solutions

very low  -  -  -  -  very high

to develop new and suitable ideas quickly

very low  -  -  -  -  very high

to recognize and analyse links and relations

very low  -  -  -  -  very high

Flexibility

Willingness to learn

Creativity

Deductive reasoning

Filled in by ………………………………………….. for Ms. ………………………….

on (date) ………………………

TOOL 10

Gift of notes
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Approximately 35-40 minutes (about 20 minutes to write the
Post-it notes and 20 more minutes to read and reflect on them).
Adhesive tape, sheets of paper, Post-it notes, pens.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To support women to recognise their own skills and strengths and face the external
perception of other people concerning them.
 To train the self-knowledge and self-confidence competences.

DESCRIPTION/METHODOLOGY
The facilitator writes on the blackboard the question: “Why do I like you”.
The purpose of this question is that each woman replies it with relation to each one of the
other women in the group.
Each migrant woman has a blank paper stuck on her back. Then, all women walk through the
room and stick Post-it notes on the back of the other women with an answer to the question
posed.
Then, women take their poster, read the answers given in the postcards and reflect on them.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, management of emotions, sense of
Initiative.
Social competences: Grabbing opportunities.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic.
The following aspects can be assessed: active participation.
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TOOL 11

Photo collage
“Me and what I am able to do“10
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
1,5 hours (1 hour to search, cut and stick the pictures and half an
hour for the interpretation and discussion on the picture
collages).
Newspapers, magazines and other images (maybe also stock
photos from the internet), pens, scissors, glue, adhesive tape.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To support women to recognise and symbolise their own resources and learn to talk about
them.
 To train the self-knowledge and self-confidence competences.

DESCRIPTION/METHODOLOGY
The activity consists in creating personal photo collages. First of all, the facilitator explains
what a photo collage is. Then each migrant woman takes cuttings from newspapers and
magazines or other materials which they identify with, and stick them in a paper to symbolize
their abilities, skills and strengths.
This exercise probably needs some support of the facilitator to help women in finding one’s
strengths and abilities and daring to choose pictures for them.
Once completed, all posters are hung up on the classroom wall and the participants present
them to the group and talk about their abilities symbolized by the pictures of the collage.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, management of emotions, sense of
Initiative.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic. The main aspect assessed is active
participation.

10

It can also be applied individually.
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TOOL 12

The Competent Little Mouse11
PARTICIPANTS
SUGGESTED TIMING

MATERIALS AND
RESOURCES

PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
2,5 – 3,5 hours.
Computer, broadband connection, audio equipment and
fragment of the film.
Ratatouille competences:
http://www.youtube.com/watch?v=Ff3CKVtQgV0 (in Spanish)
Papers, pens and a blackboard.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To identify what a competence is.
 To make visible and recognise the elements of competence: knowledge (knowing),
attitudes (how to be) and abilities (how to behave) in an easy and fun way to promote a
further debate and understanding.
 To learn to label competences.
 To break the stereotypes linked to the social construction of identities.
 To know the benefits of recognising and identifying competences.
 To introduce the assessment of competences.
 To reflect on discrimination.

DESCRIPTION/METHODOLOGY
This activity is divided in three parts. The first introduces the concept of competence and
elements of competence (knowledge, attitudes and abilities). The second introduces its
application through a fragment of a film, which will lead to the third part: a debate on
competences and their understanding.

1ST PART (15 minutes)
The group participants’ form a U. The facilitator, then, distributes a blank page and asks
participants to divide in two parts. On the first part of the page (Handout 1) they will express
what they understand as “being competent”. Once they have written their definitions,
participants are asked to share them with the group.
The facilitator picks up the papers and groups them according to the similarities between
definition (it is important to note that competence and competitiveness are terms which are
often confused).

11

It can also be applied individually.

35

At this point, the facilitator introduces the concepts of knowledge (knowing), attitudes (how to
be) and abilities (how to behave), making reference to the women’s definitions. The facilitator
should also make clear the difference between competence and competitiveness.
Usually, this brainstorming allows for gathering the different points of view or partial ideas of
participants on the concepts and have them as a starting point for further development.

2ND PART (20 minutes)
Participants will be shown a short fragment of the movie “Ratatouille” that will enable them to
define what competences are.
 The fragment shows an experience of team work in preparing a meal in a restaurant.
 The fragment has subtitles in Spanish, which will allow women to identify clearly each
competence. If subtitles in other languages are not available, the selected sequence can be
used without sound, by explaining the content by the facilitator.
 The outcome of the practised competences is shown in the resulting meal, which is
assessed by a food critic. He has the same role of the external assessor who will (when the
course is finished) assess each woman’s portfolio.
 As the fragment shows a blatant rejection of rats due to their stereotypes, the facilitator
should take advantage of the critic’s reaction and introduce the idea of breaking
stereotypes and prejudices.
Once the fragment is over, the facilitator asks participants about their first impressions. A
further debate will take place in the third part of the activity.

3RD PART (2-3 hours)
The group is divided in small groups of 3-4 people, with the aim of reaching some conclusions.
The facilitator gives Handout 2 to each group, which includes some questions related to the
competences shown in the film and with the aim of reflecting on competences and,
particularly, on own competences. After discussion, each participant will use the other half of
the blank page given at the beginning of the activity to answer these other questions.
Next, groups have to share with the whole group their conclusions. To end up, the group will
have to:
 Elaborate an agreed definition of competence, considering the comments made by
participants.
 Make a list of competences that the facilitator will group in four sets: basic, personal,
social and meta-competences.
 Reflect on the fact that competences are dynamic and are developed over time.
 Go back to the definitions of elements of competence (knowledge, attitude, abilities).
 Reflect on how competences help us (the facilitator helps women break possible
stereotypes related to competences and encourages the improvement of each
participant’s competences).
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As a conclusion of the session, the facilitator can ask participants to recover what elements of
the activity can be transferred to the Portfolio. Thus, each participant identifies, collects and
writes the elements that are useful to feed her Portfolio.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-knowledge, self-confidence, perseverance and resilience,
management of emotions.
Social competences: Team work and cooperation, negotiation and conflict management.
Meta-competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity.
The following aspects will be assessed: communication, interpersonal relations, initiative,
analytic ability, autonomy, teamwork and cooperation, intercultural competence.

Handout 1

The Competent Little Mouse
First…
What do you think a competence is?
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
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Handout 2
Reflection questions:








What important competences do you think that have been shown in the fragment?
Why do you think these are competences? (and what’s the use of competences?)
Who and what was being assessed?
What is the message of the fragment?
How do competences affect me?
What benefits do you think come out when cooperating with a team?
What attitudes/abilities do you think you have? How could you improve others?

Wrapping up in the other half of the blank paper given at the beginning:

The Competent Little Mouse
Finally…
Competences are….………………………………………………………….………………………………..…
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
Competences I know: ….………………………………………………….………………………………..…
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
What do competences show? ….…………………………..……….………………………………..…
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
Competences I have: ….…………………………..……….………………………………..………………..
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
I have acquired them in….…………………………..……….………………………………..……………
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
I can acquire them in….…………………………..……….………………………………..………………..
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………
I can acquire them when….…………………………..……….………………………………..…………..
………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………

TOOL 13

Babysitting: who is the best?12
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Approximately 1 – 1,5 hours
A blackboard, paper, pens, markers.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To introduce the concept of professional competence and its connection with the labour
market reality.
 To foster the identification and the classification of competences: basic, personal, social
and meta-competences.

DESCRIPTION/METHODOLOGY
The facilitator introduces the activity providing a brief presentation on what professional
competence means and its importance within the labour market.
Afterwards, the facilitator explains the activity itself and ask the participants to think about the
knowledge, abilities and attitudes that they would ask to somebody they would hire to baby sit
their children the following year. Each woman fills in the Handout 1 individually, without
commenting with the others her responses.
Then, the facilitator divides the blackboard in two parts:
 Knowledge
 Capacities and abilities.
Each woman shares with the rest of the group what she has written and the facilitator writes
down the answers under the corresponding column. Once every woman has shared her list
and a debate has taken place, the facilitator introduces the concept of technical and basic
competences to refer to knowledge required and of social, personal and meta-competences to
refer to abilities, attitudes and skills required.
The aim of this activity is to introduce the concept of professional competence and to
contextualise it within the framework of the labour market demands.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-confidence, sense of initiative, analysing and synthesising
information.
Social competences: Negotiation and conflict management.
Meta competences: Intercultural competence
12

It can also be applied individually.
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GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic. The following aspects can be assessed:







Active participation
Communication ability
Organisation of thoughts and reflection
Cooperation with the group
Involvement in tasks
Groups attitude
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Handout 1

Imagine that you need to hire a baby sitter
to take care of your children in the following year:

Which knowledge would you ask to this person to have?
1.
2.
3.
4.
5.

Which capacities, abilities and attitudes would you think are indispensable
to carry out this job?
1.
2.
3.
4.
5.
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TOOL 14

Map of self-description13
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Approximately 1,5 – 2 hours
A3 sheets of paper, pens, Post-it notes.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To support women in the recognition of their individual resources and in the upgrade of
her self-image in a detailed way.
 To introduce the concept of competence.

DESCRIPTION/METHODOLOGY
The facilitator introduces to participants the idea of a map, as a graphical representation that
helps us to better see the relationship between various features of a given reality.
Then, the facilitator asks each participant to list 10 words (words or short phrases) that each
one considers most suitable to describe herself (Handout 1 is given). The facilitator can refer
to the activity “Working with picture cards”, in which some strengths were already pointed out
by women.
Once participants have filled in the Handout 1, they are asked to draw a map. By using these
10 words as reference points, participants should try to draw a map that shows the elements
of themselves, pointing out any links between them or more aspects that explain or clarify a
specific characteristic. An example is given.
Once all women have their map, they can hang them on the wall. Then, facilitator may
introduce the concept of competence as a combination of attitudes, knowledge and skills,
since some of these elements may have appeared in their maps.
As a conclusion of the session, the facilitator can ask participants to recover what elements of
the activity can be transferred to the Portfolio. Thus, participants identify, collect and write the
elements that are useful to feed their Portfolio.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-confidence, sense of initiative, self-knowledge, perseverance and
resilience, management of emotions.
Social competences: Establishment of useful relationships.
Meta competences: Interpretation and situation in context, learning to learn.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. Aspects that can be assessed are communication
abilities and creativity.
13

It can also be applied individually.

Handout 1. Map of self-description
Name
__________________________________________Date__________
The maps are graphical representations that help us to better see the
relationship between various features of a given reality. They are tricks to
organize our knowledge, to be more aware and to facilitate our
communication with others.
Let’s try to make a map of ourselves.
List 10 words (words or short phrases) that you consider most suitable to
describe yourself.
1. ________________________ 6. ________________________
2. ________________________ 7. ________________________
3. ________________________ 8. ________________________
4. ________________________ 9. ________________________
5. ________________________ 10. ________________________
Using these words as reference points, try to draw a map that shows your
characteristic elements, pointing out any links between them or more
aspects that explain or clarify a specific characteristic.

Example of a map

With friends
With a colleague
thoughtful
I’m looking for
new experiences

curious

Ready for new
experiences

I am
I play basket
rugged

athletic
I ride a bike

TOOL 15

Forward questionnaire and map of
competences
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Approximately 5 – 8 hours. It can be carried out along several
sessions.
Printed handouts, pens, colour pens, papers.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To provide tools for migrant women to self-evaluate and systematise their competences in
a visible way.

DESCRIPTION/METHODOLOGY
Important note: In order to understand the complete framework in which this questionnaire
may be used, please read sections of the Handbook 3.2. (presentation of the questionnaire)
and 4.4 (“Working with the Forward questionnaire and map of competences”). In parallel,
jointly with the Handouts for women, the facilitator is advised to read and use the supporting
material for facilitators “Elements of competence evaluated in each question” (attached at
the end of the description of the tool), which describes the elements of competence being
evaluated and the options of each question of the questionnaire linking them to the assigned
levels of competence.
The facilitator explains to participants that this is a self-evaluation tool.
Handout 1 (questionnaire) is distributed among participants and the facilitator asks them to
answer the questionnaire individually.14 The facilitator can support women if they do not
understand a question or if have doubts. Facilitators can rely on the aforementioned
supporting material “Elements of competence evaluated in each question”.
Once all women have answered the questionnaire, the facilitator distributes among
participants handouts 2 (fill-in form for participants) and 3 (points for answers) and explains
how to use them:
 First, participants use handout 2 (fill-in form for participants). They should put their
chosen answer in each question (A, B or C) in the second column, “answer (A, B or C)”.
 Then, participants turn to handout 3 (points for answers) and check the value of each
answer. They put the number of points of their chosen options in column 3 of handout 2.
14

If women cannot read and write in the host country language, this activity can take place within an
individual interview session between the facilitator and the woman.
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Then, if the facilitator considers it appropriate, s/he can distribute handout 4 (summary table
for participants) so that participants calculate the average points of their answers. The
facilitator provides them with individual support. Handout 5 (calculation rules for facilitator)
is specifically designed for the facilitator to help calculation and support.
Alternatively, the facilitator can calculate them herself/himself and hand out the results to
each woman.
Finally, Handout 6 is distributed and every woman paints her a map of competences on the
basis of the summary results.
With the painted map of competences, every woman can reflect on it and write her main
conclusions, with guided questions such as:
 Which are your strong competences?
 Are they mostly social, personal, basic or meta-competences?
 Which competences would you like to improve?
The facilitator asks if anyone wants to share it with the rest of the group and a debate may be
initiated.
Every woman keeps her map of competences, since it is a tool that can be also used at the end
of the workshop, as a comparison tool.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, mathematical competence.
Personal competences: Self-confidence, acting with autonomy, self-knowledge, sense of
initiative, responsibility, perseverance and resilience, organisation and management.
Social competences: Negotiation and conflict management.
Meta competences: Learning to learn.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity.
The following aspects can be assessed:
 Active participation
 Initiative
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Handout 1 – Questionnaire for participants
Please choose the answer that is most likely for your personal reaction.
How would you react in a similar situation?
1. When you have to give some advice to a friend in a delicate situation, how can you respond
to his or her specific situation?
A) I listen to her/him and then I apply the same advice I was given in a similar situation.
B) I evaluate her/his situation, I compare it with other similar situations and I suggest a
new idea.
C) I try to understand her/his point of view and I suggest her/him something suitable to
the situation.
2. If you shift between two cultures, for example visiting your relatives in your country of
origin, can you easily adapt to your current social environment?
A) I identify with ONE of both cultures but I can behave according to the other one
(depending on where I am).
B) I feel I belong to BOTH cultures and can shift and adapt easily.
C) I am aware of differences between my host country and my country of origin but I
suffer from the contradictions.
3. If you have to plan a big event (like migration), what do you do?
A) I list all the things that need to be done, prioritise them and take the necessary steps
to do them.
B) Once I have taken the decision I go for it, sorting things out as I come across with
them.
C) I prepare the indispensable things, looking for the needed information.
4. When you face a potential conflict situation (where you have different interests that the
others), what do you do?
A) I state my position clearly and try to assert my opinion.
B) I accept the others’ positions and try to adapt to it.
C) I realise my own position as well as the others and look for a well-balanced solution.
5. Imagine that something in your life doesn't go as you wanted, such as an encounter with
someone important to you, or if there are problems at work. How do you handle your
emotions?
A) I identify what the problem is and react. If I need time to think, I try to take it
B) When I face difficult situations I try to plan ways to prevent them.
C) I try to overcome the difficulty at least for now, thanks also to the help from people
who stand by me.

6. When you realize that people act in a racist or discriminatory way towards you, how do you
avoid feeling personally hurt?
A) I have learned to overcome it without being hit too and I don’t think much about it.
B) I think about an explanation for their behaviour.
C) I always try to understand the context and in this sense I can better assess people,
their words and the specific situations.
7. When you face any challenge or problem, how do you come into action?
A) I hope it will pass easily and solve by itself.
B) I tackle the problem actively by making a plan on how to solve it.
C) I ask for help or leave the situation.
8. When you meet people from other cultures or languages…
A) I smile and try to speak slowly in my language and other languages I know.
B) I talk to them in my language.
C) I pay close attention to see if we understand each other and try to find how we can
best communicate, using non-verbal communication if necessary.
9. When you try to acquire new knowledge or skills, are you able to organize your time for
learning?
A) I prioritize a scheduled time for learning and do not allow distractions to hinder my
learning process.
B) I book special time for learning and if there is nothing else to do I use this time for my
learning process.
C) I wait until there is nothing to do and use this time for my learning process.
10. How do you do you establish useful relationships with people in this country, for example
related to work?
A) I establish good and lasting relationships with the people I meet in life and work.
B) I always try to get in touch with someone who can help me in solving a problem,
directly or indirectly (through someone else who knows me).
C) I refer to the network of friends of a person who already lived here.
11. If you face different or even contradictory beliefs (in two cultures), how do you react?
A) I can easily tolerate the contradictions and acknowledge both views as “right” and
equal.
B) I try to decide which one of the two positions (views, beliefs) is right.
C) I consider that both views or beliefs may be equal, but I find it hard to live with that.
12. Imagine you have to organise a celebration or party with a group of neighbours, for
example. The organising group decides to prepare a specific kind of food but you don’t agree
with the decision. How cooperative do you behave?
A) I contribute to cooking the agreed meal, but I don’t put much effort.
B) I contribute to cooking the agreed meal because it was the group’s decision.
C) I don’t prepare the agreed meal and cook other food instead.

13. What do you do when someone asks you for a favour you would like to do, but you already
made different plans?
A) I do a to-do list/reminders and I organizing me.
B) I reorganize my day in order to have all time needed.
C) I do everything faster to give place to your request.
14. How do you collect the necessary information if you have to solve an administrative issue,
such as register a child at school or open a position inside public welfare?
A) I guess, pick up, mind-read information by the person closest to me.
B) I gather information on the Internet, listen to several people and then I decide where
to go.
C) I collect detailed information and I cross all news to prevent wasting time.
15. How do you cope with a negative or very difficult event, for example, a sudden dismissal?
A) I decide what is the first thing to do and I do what is required to do, whether I like it or
not.
B) In order to cope with the event, I am able to react immediately in a constructive spirit.
C) I usually manage to get away with it in one way or another.
16. When you are part in a common project or group task (such as family migration or other
teamwork), how do you behave?
A) I consider my own needs, as well as the needs of all other persons, and act according
to the objectives of the whole project.
B) I act according to my needs.
C) I take into account my own needs and the rules and agreements and I act accordingly.
17. If you come to a new environment and somebody asks you to help him/her by doing a task
that is stressful and difficult for you. How do you express your limitations?
A) As it is a new environment, I communicate my limitations with special caution, but I try
to fulfil the task.
B) I always communicate and act according to my limitations, wherever I am.
C) I try to hide my limitations and fulfil the expectations of others.
18. When you want to make a change in your life, most of the time you…
A) …tend to rely on other people’s opinions and support.
B) …think about what and how I really want to do things and do them.
C) …have many doubts about what to do and this prevents me from acting.
19. A newly arrived migrant friend asks you about what migrants are entitled to in this country
in education (or health, for example), what do you do?
A) I tell her quite a lot of information and also specific details about where to apply
because I have done it myself.
B) I can’t really tell her because I am not sure myself.
C) I tell her some general things, but I’m not able to tell her specific details about where
to apply because I have never done it.

20. If you have contact with people speaking a foreign language (not your mother tongue or
the host country language), can you hold a (short) oral conversation with them?
A) I can communicate with them by gesticulating or using a third common language.
B) I can hold a short basic communication with people using another (foreign) language.
C) I can hold a fluent oral conversation in another (foreign) language.
21. How do you manage with the language and communication in this country?
A) I can communicate with almost everyone, I understand both spoken and written
language but I do not always understand some idioms. I can easily read only illustrated
magazines.
B) I still have difficulty with communication, my vocabulary is limited. I understand the
spoken language.
C) I understand, read and write the language of the host country. I have a good ability to
communicate; I can watch movies and read books.
22. You have to write a letter in your mother tongue.
A) I am able to write some words and sentences, but not many.
B) I am able to write well in my mother tongue.
C) I ask for help of a fellow countrywoman because it is hard for me to write in my
mother tongue.
23. You hear that in your neighbourhood there is a public consultation about the future of a
site. How do you participate?
A) I search for information about the public consultation, read about it, reflect on the
options and vote, expressing my opinion.
B) I think that there’s no point in expressing my views.
C) I search for more information in order to think if participating or not.
24. When you stand in a queue in the bank or in a crowded bus and would like to make a
private phone call, how do you address the situation?
A) I recognize that I cannot do anything now.
B) I try to manage communication in an appropriate way.
C) I take into account if circumstances may affect my goals and decide accordingly.
25. When you need new skills you didn’t have a chance to learn at school or a course (such as a
special Internet tool), how do you try to learn them?
A) I accept I had no occasion to learn it at school and that it is really difficult to learn it
now, without any course.
B) I ask others to show it to me and once I have learned it, I know that I will be able to
solve similar problems on my own in the future.
C) I take advantage of people who know how to do it and I ask them to show it to me.

26. You want to move to another flat and go to a Housing office to ask for information. You are
given a list with available flats in the language you are most fluent in (it may be your mother
tongue or another language). How do you analyse the information?
A) I can get a general idea if there is a suitable flat by a quick overview.
B) I read it carefully and write down the most interesting flats according to my needs.
C) As there is too much information for me, I give the list to a fellow countrywoman to
help me in identifying available flats.
27. If you want to learn a new language, do you also learn independent from courses?
A) I can acquire basic language skills by listening to people and media, talking to people
and reading newspapers or books.
B) I need a course to learn a new language.
C) I can learn a complete new language by listening, talking and reading (including
newspapers, TV and so on).
28. Imagine that your son/daughter asks you about an election campaign poster s/he sees on
the street. How good are you prepared to answer questions like that?
A) I don’t say anything or say that it is not important because I don’t know anything about
this and change the subject.
B) I explain it to him/her because I have sufficient knowledge about the topic and have
my own views.
C) I just make a brief comment because I am not very sure about this topic.
29. How much and how do you use technologies, PC, Skype, etc.?
A) I teach even other people how to use programs (or features) to improve and speed up
communication.
B) I usually search the Internet to find information or I chat with my sisters or other
people.
C) I rarely use the computer and the Internet.
30. Imagine your first day at a new job. You meet your boss and she explains you the job.
Everything is new and things seem difficult to learn for you. How do you address the situation?
A) I think that as I want to keep the job I need to learn the new things. I ask some
questions to my boss to clarify some doubts.
B) I think that it is an opportunity to learn new things that may help me in my life.
C) I think that if things are too different from what I’m familiar with, the job is not for me
and I should quit.
31. If you come to a new environment (e.g. arrival in the host country or starting a new job),
can you stand for your needs and future plans?
A) In a new environment I communicate my needs and plans with special caution.
B) I communicate and pursue my needs and plans actively, also in a new environment.
C) In a new environment I mostly focus on the needs and plans of others (e.g. my family
or countrywomen here).

32. If (when) you have to move into a new house, how do you act?
A) I try to organize myself and I get help from others.
B) Plan and organize everything to be on schedule.
C) I make a work plan that allows me to do things quickly and reduce inconvenience.
33. You are working in a team to prepare food for a party. How do you cooperate with others?
A) I cook some of the meals because the others told me to.
B) I prepare the meals myself because I feel better that way.
C) I encourage the other members of the team to organise and divide tasks to be more
effective.
34. Are you able to evaluate, manage and portion the money available (that means: saving,
allocating and spending it carefully)?
A) I know how much money I have (or my family has) available each month.
B) I can portion, allocate and spend the money I have available according to my needs.
C) I know what is little/much money with respect to my circumstances and needs.
35. When you meet new people, what do you do?
A) I don’t really like talking too much to new people. I’d rather mind my own business.
B) I like talking to new people, but I don’t expect much from talking to them.
C) I like talking to new people, exchanging opinions and trying to learn something from
them.
36. When you find yourself in a new and surprising situation, how good are you prepared to
find out hidden chances?
A) I tend to be cautious and try to protect myself from potential dangers.
B) I tend to be optimistic and curious about the hidden chances and opportunities.
C) I tend to be cautious but at the same time I’m curious.
37. Do the people you know or with whom you work know your skills?
A) Yes. I always and in all occasions express my potential.
B) I try to explain other things I know or can do, but it is difficult to talk extensively about
it.
C) I don’t really know how. I tell him/her what is necessary for the specific situation.
38. Imagine somebody is having problems and tells you about his/her feelings, how do you
listen to him/her?
A) I listen carefully and keep my focus on the other person, interrupting only if I do not
understand.
B) I try to add my own view as soon as possible.
C) I listen carefully until I understand her/his view and then I show her/him that I
understood.
39. When you arrive to a new environment,
A) I find it extremely hard to understand the differences between the two cultures.
B) I compare what the two cultures offer and assess what to keep and what to learn.
C) I see that there are some things in common and some differences between the two
cultures, but I’m not sure what to do about it.

40. If you work or follow a training course with people who have very different values from
yours, how do you act?
A) I try to limit the opportunities for comparison and exchange among us.
B) I accept different viewpoints without difficulty.
C) I understand the reasons of their values and I like comparing with them.
41. If you are in a shop or market and buy something sold by weight, can you calculate how
much you will pay?
A) No, I have to rely on the vendor.
B) With scales available, I can estimate the costs approximately.
C) With scales available, I can calculate the costs exactly (either in my head or using my
mobile phone or a calculator).
42. Imagine that you usually use your mother tongue just to speak with your family, but now
you have to speak on the phone to civil servants in your home country about an important
issue. What do you do?
A) I try to use other words and expressions.
B) I am able to use the same words and expressions I use when speaking with my family.
C) I think about the words and expressions most appropriate to the situation and I am
able to use them.
43. When you have to find a new job, how do you proceed?
A) I try to find the most relevant information for my goals and I actively try to reach them.
B) I collect information by asking people I know.
C) I look for information using many sources, friends, the Internet, etc.
44. You organise a birthday party for your child and prepare some meals. One friend of your
child asks you for a specific sandwich that you never tasted or heard of. What do you do?
A) I tell her that I do not have this sandwich but others, and explain to her the several
types that I have prepared.
B) I ask her what exactly this sandwich is made of and I try to prepare it even if it is my
first time.
C) I do not know what she wants! I give her one of the sandwiches I have prepared. She
may not realise it!
45. How do you deal with emotions when someone tells you something very personal?
A) I understand the nature of their emotions and try to support them in managing their
emotions in an atmosphere of trust.
B) I recognize their emotion even if they try to hide it under and I keep it in mind.
C) I can feel their emotions even if they are different from mine.
46. If you are introduced to someone, how do you establish a useful contact?
A) I introduce myself quickly and then listen to what she has to say
B) I try to find the point of contact with the person and get to know him/her.
C) I ask whatever can interest me and I try to establish a new friendship.

47. When you try to acquire new knowledge or skills, which strategies do you use?
A) I use my own personal strategies to memorize the new information and acquire new
skills (such as drawings, narrations, practical tests or others).
B) I use the typical learning strategy suggested by a teacher or a group.
C) I use the typical learning strategy of the others and add some personal elements to
better memorize the new things.
48. When you are in a conversation and you should listen to what the other person says…
A) I listen to what the other person says if s/he says something interesting, but otherwise
I try to change the subject right away.
B) I try to keep listening to the other person but I don’t pay full attention all the time.
C) I try to listen closely, show them I’m interested and ask questions.
49. You are having a walk and in the street next to your house you see a group of women
collecting food to distribute among people in need. What do you do?
A) I ask them what they are doing and give them a bottle of milk.
B) I think that it may be for poor people and continue your walk.
C) I ask them what they are doing. I think that this is a good idea and ask them if I can
help in some way with my time (preparing the boxes, etc.).
50. What's your relationship with the continuous technological innovation?
A) I like to be always up to date.
B) Sometimes I ask somebody to show me some new function.
C) I'm a little interested.
51. Several people have told you that you are bad at doing something, what do you do?
A) I think that they are wrong and ignore their comments.
B) I think that they are partly right and try to think what I can do about it.
C) I think that they may be partly right, but I don’t want to think about it.
52. If you plan to make a change in your life, how do you deal with those risks that may occur?
A) I try to anticipate the main risks and evaluate them.
B) I try to explore the main risks till I know them and then bear them consciously.
C) I try not to think about the risks.
53. When you do an interview with a potential employer, which is the focus of your attention?
A) I try to focus on the main elements of the employer’s proposal.
B) I sum up and I highlight the information that can affect my choice.
C) I recognize the potential of what the employer says and try to identify the potential
benefits.
54. If you look for new chances and you face a surprising opportunity, how do you react?
A) I take advantage of the situation and tell the others I would like to participate.
B) I create my own proposal to adapt the opportunity to my interests and then I
participate.
C) I notice that the opportunity fits to my interests and hope that the others ask me to
participate.

55. When you experience negative emotions in a current contact, how good are you prepared
to stay in contact?
A) I stay in the current contact situation and communicate very carefully, being aware of
the needs of both of us.
B) I request a break for reflection and make an agreement about when to meet again.
C) I interrupt the contact without any further agreement.
56. Do you imagine yourself in the future?
A) Sometimes I imagine what my life will be like in the future, but it’s difficult to be
specific about it.
B) I don’t imagine myself in the future.
C) I often picture myself in the future and imagine my life, my family, my work, my
environment…
57. If you have contact with people speaking a different language, do you make an effort to
learn it?
A) I notice the difference and make some active effort to learn the other language.
B) I try to avoid communication or communicate by gesticulating.
C) I notice the difference and try to exchange some important words or phrases.
58. You have the address of an information centre (about education, for example) you want to
go to. How do you prepare for the situation?
A) I just go and see what they do there.
B) I go and ask about what may be good for me because I have many doubts.
C) I think about what I want and need beforehand so that I am prepared to answer and
ask questions.
59. You arrive in another country and want to search for a job, but you find an unexpected
situation (e.g. your visa does not allow you to work), what do you do?
A) I create new strategies to fulfil my aim within this new situation.
B) I accept what the others tell me to do.
C) I take advantage of the new situation and opportunities.
60. You have a meeting with your sister-in-law to prepare a surprise party or celebration for a
friend or family member who leaves the country. Your sister-in-law does not show up and the
party is tomorrow afternoon. What do you do?
A) I make a list of things that I guess that need to be bought and call my sister-in-law to
agree on them.
B) I call her because I cannot decide everything.
C) I imagine how the party could look like and, accordingly, I make a list of the things to
be done and organise how to get them ready by tomorrow afternoon. I like planning
events!
61. If you're in a heated discussion with people who are very close to you, how do you usually
manage your emotions?
A) I can control my emotions and keep my cool.
B) I can handle my emotions and I try to bring out just the ones that can help to
understand my point of view.
C) I go carried out by my emotions.

62. When you observe some unfavourable behaviour from a person close to you (e.g. at work,
in your house, in your family), how do you tell the other person about it?
A) I tell this person about my observation and my feelings and wishes, and I make sure
she could hear me without feeling blamed.
B) I tell this person which behaviour I observed right now and tell her my personal
feelings about this observation.
C) I tell this person what I think about her in quite emotional words.
63. You arrive in a new country and one week later you see that the streets are full of people
with yellow clothes. How do you react?
A) I think that they are crazy and forget about it.
B) I observe what they do and say. When the celebration is over I ask to one of them
what they are celebrating and, once back home, I search for more information on the
Internet.
C) I imagine that it may be a local celebration, a custom, and I may ask about it.
64. If you arrive in a new country and want to go to the doctor because sometimes you feel
tired, what do you do?
A) I go to an information point of the Municipality to get to know what I can do or where I
can go.
B) I ask my neighbour where I could find help.
C) I search about specific health resource that is convenient in this case and visit it in
person.
65. What tools do you use to respond to job offers or apply spontaneously for a job?
A) I go in person to the company or agency offering the job or I send a CV.
B) I evaluate the request and I adapt and customize my presentation.
C) I get information about the workplace and then I update my CV.
66. If you live in a new environment (and, for example, think about a job), can you still stand
for your wishes?
A) I can talk about what I want to do.
B) I have a feeling about what I want to do.
C) I can actively stand for what I want to do.
67. The party you organised is over. It is very late and the street is a mess. You want to go to
bed but it should be cleaned up. What do you do?
A) I clean everything on my own because I cannot rely on the other friends.
B) I tell my friends to help me cleaning the street. It will be faster if we do it together.
C) I suggest my friends to clean the street by dividing among us the main tasks (bins,
sweeping, food left over…).
68. If you want to go to an employment service, how do you prepare for the situation?
A) Beforehand, I try to understand what kind of people may use the service and which
specific services they offer.
B) I try to identify the employment services that are more interesting for me and assess
whether they are suitable for me.
C) I look for the address and opening hours to the public.

69. If you go to a job interview in your current country, how self-confident do you feel?
A) I talk in detail about my strengths, particularly the ones that could be applied in this
job because I think that I am a good candidate.
B) I feel nervous and think that I do not have the required competences.
C) I think that I can develop this job since in the past I had a similar one.
70. When you are part in a common project (such as family life), how good do you care for
yourself?
A) I become aware of my needs when I am exhausted from caring for the others.
B) I am mostly aware of my needs and engage for them as soon as the common (family)
tasks are fulfilled.
C) I am mostly aware of my needs and wishes and engage (communicate and negotiate)
for them all the time.
71. When you face a new task reminding you of something you have experienced in another
context, how do you proceed?
A) I compare the situations and contexts and think about their similarities and
differences; then I decide how to adopt my prior strategy to the new situation.
B) I try to use the strategy that worked in the prior experience and hope it will also work
in the new context.
C) I try to resolve the new task independently from my prior experience in another
context.
72. If you change between different social environments, how do you adapt?
A) I see the different social environments as equal but I cannot conform to both of them
equally.
B) I conform to one social environment and the other one is strange to me.
C) I am equally familiar with both social environments and conform to both of them,
depending on where I am.
73. Something unexpected happens and you have to take a decision about what to do, what
do you do?
A) I tend to be blocked and I don’t know what to do.
B) I will just think about it later.
C) I think of it and make a decision as soon as possible.
74. You have to write a letter in a foreign language (not your mother tongue or the host
country language).
A) I am able to write some words and sentences, but not many.
B) I am able to write well in this language.
C) I ask for help of a fellow countrywoman because it is hard for me to write in this
language.

Supporting material for facilitators: Elements of competence evaluated in each question
The following table describes the elements of competence evaluated in each question, linking
the question’s options to the assigned levels of competence. This table is a way of making the
questionnaire more transparent for facilitators and, if needed, for users. It may also support
understanding of questions, interpretation of results and help for alternative uses of the
questionnaire.

1. COMMUNICATION
ELEMENTS OF

QUESTION

COMPETENCE
Willingness to
develop an
active listening.

LEVELS
Low
Unwilling.

Motivation to
learn
a/different
languages.

57

Avoiding
communication or
learning efforts.
B

SKILLS

Communicating
orally in the
mother tongue,
host country
language and
other
languages, in a
variety of
situations, with
migrants and
non-migrants in
the home and
host country
and with
different
purposes,
adapting
language use to
the
communicative
situation in a
specific context.

Partly willing.

48
A

ATTITUDES

Medium

42

21
(including
both oral and
written
communicati
on in host
country
language)

20

B
Trying to
exchange some
words and
phrases.

High
Willing and
engaging in
active listening.
C
Making an
active effort.

C

A

Able to adjust
partially to a
different
register in the
mother tongue,
insecure.

Able to design a
strategy and
apply a
different
register in the
mother tongue.

B

A

C

Able to have basic
oral communication
in the host country
language.

Able to have
adequate
communication
in the host
country
language, in
both oral and
written form.

Able to
communicate
well in the host
country
language, orally
and in writing,
making extensive
use of cultural
productions.

B

A

C

Only able to
communicate with
people who speak
another language
(not the mother
tongue or the host
country language)
by gesticulating or
by using a third
common language.

Able to hold a
short basic
communication
with people
using another
(foreign)
language (not
the mother
tongue or the
host country
language).

Able to hold a
fluent oral
conversation in
another
(foreign)
language (not
the mother
tongue or the
host country
language).

A

B

C

Not able to adjust
to a different
register in the
mother tongue.
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Communicating
in writing in the
mother tongue,
host country
language and
other
languages, in a
variety of
situations, with
migrants and
non-migrants in
the home and
host country
and with
different
purposes,
adapting
language use to
the
communicative
situation in a
specific context.

Searching for
and processing
written
information and
organising it in
a coherent
verbal and/or
written
discourse.

22

74

21

Not able to write in
mother tongue.

Partial ability to
write in mother
tongue.

Good ability to
write in mother
tongue.

C

A

B

Not able to write in
a foreign language
(not mother tongue
or host country
language).

Partial ability to
write in a
foreign
language (not
mother tongue
or host country
language).

Good ability to
write in a
foreign
language (not
mother tongue
or host country
language).

C

A

B

Able to have basic
oral communication
in the host country
language.

Able to have
adequate
communication
in the host
country
language, in
both oral and
written form.

Able to
communicate
well in the host
country
language, orally
and in writing,
making
extensive use of
cultural
productions.

B

A

C

Able to read
and detect
important
messages in the
language she is
most fluent in.

Demonstrating
command of
the language
she is most
fluent in and
developing her
own strategy to
use the
information.

A

B

(including
both oral and
written
communicati
on in host
country
language)

26

Not able to read
and identify
relevant
information in the
language she is
most fluent in.

C
Treating others
with respect
and promoting
trust and
exchange of
ideas.

35

Using informal
learning to
improve one’s
competences in
language/s.

Low ability to
promote exchange
of ideas.

Medium ability
to promote
exchange of
ideas.

A

B

C

Able to learn a new
language only by
attending courses.

Able to acquire
basic language
skills in a new
language by
listening to
people and
media, talking
to people and
reading
newspapers or
books.

Able to learn a
complete new
language by
listening,
talking and
reading
(including
newspapers, TV
and so on).

B

A

C

27

High ability to
promote
exchange of
ideas.
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2. MATHEMATICAL COMPETENCE
ELEMENTS OF
COMPETENCE
Understanding
numbers and
measures and
applying basic
operations.

QUESTION

LEVELS
Low

Medium

Not able to calculate
with the rule of
three
(proportionality).

41

Able to roughly
estimate
proportions.

A
SKILLS

Able to tell her
income (or her
family income if
living together).

Handling money in
daily life.
34

High
Able to
calculate
proportions
applying a rule
of three.

B

C

Able to evaluate
her financial
resources
according to her
situation and
needs.

Able to portion,
allocate and
spend her
money
according to her
needs.

C

B

A

3. DIGITAL COMPETENCE
ELEMENTS OF

QUESTION

COMPETENCE

ATTITUDES

SKILLS

Curiosity,
openness to
change.

Identifying the
right ICT tool
and using it for
one’s own goals.

LEVELS
Low

50

29

Medium

High

Accepting ICT
news as an
inevitable event.

Finding about the
latest ICT news and
applying them in daily
life.

C

B

A

None or
scarce use
of ICT
tools.

Searching for and
exchanging
information for
personal use.

Transferring
knowledge and
integrating ICT in daily
life in order to
optimise time and
outcomes.

C

B

A

Little
curiosity
for ICT
news.
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4. AWARENESS OF THE HOST COUNTRY ENVIRONMENT AND USE OF SERVICES
ELEMENTS OF

QUESTION

COMPETENCE

Low
Able to identify
the information
needed but
cannot search for
it.

Identifying the
needed
information
according to each
specific situation in
the host country.

SKILLS

LEVELS
Medium
Able to identify
and search for
the needed
information.

High
Able to identify
and search for
information and
contact the
resources needed.

64

Searching for the
needed
information and
services.
Using the services
according to
personal needs.

58

B

A

Showing a lack of
ability to define
personal needs
when using
services.

Showing
insecurity when
defining personal
needs in use of
services.

A

B

C
Able to analyse
personal needs
before using
services.
C

5. JOB AND INFORMATION SEARCH
ELEMENTS OF

QUESTION

COMPETENCE
Using appropriate
tools.

LEVELS
Low

65

Using a single
instrument.
A

Understanding the
links between
information and
prioritizing.

68

SKILLS

Looking for
basic
information.
C

Assessing information
and making decisions
with relation to one’s
own life or job search
goals.

Using
information.
43

B

Medium
Always using
updated tools.
C
Understanding the
links between
information.
A
Searching for and
updating
information and
knowledge.

C

High
Building and using
custom tools.
B
Highlighting key
information and
getting the
general utility.
B
Searching for
information and
assessing if it is
effective and
relevant to her
goals.
A
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6. CIVIC COMPETENCE
ELEMENTS OF

QUESTION

COMPETENCE

KNOWLEDGE

Basic knowledge
of political
systems,
institutions and
ways of public
participation
relevant to one’s
situation.
Knowledge of
the rights,
freedoms and
obligations in the
host country.

Low
No knowledge
of host country
politics.

Getting involved
and acting in the
local community,
being critical,
seeking the
common good
and trying to
improve things.

Poor, unsure
knowledge of
host country
politics.

High
Good knowledge
of host country
politics.

A

C

Showing no or
little
knowledge of
her rights.

Some
knowledge of
her rights, but
not very able to
make use of
them.

B

C

A

Identifying the
social aim of
the community
activity but not
getting
engaged.

Identifying the
social aim and
somehow
participating in
the community
action, showing
solidarity.

Identifying the
social aim and
becoming
actively involved
in the action,
respecting the
idea of the
activity and
showing
solidarity.

B

A

C

Recognising and
respecting the
democratic
principle, but
not completely
committed to
be involved.

Respecting the
democratic
mechanisms and
participating in
order to improve
local community.

C

A

19

Engaging with
others in the
public domain,
from the
standpoint of
solidarity and
respect.

SKILLS

Medium

28

Making use of
one’s own rights.

Getting involved
and acting in the
local community,
being critical,
seeking the
common good
and trying to
improve things.

LEVELS

49

23

Showing little
trust in
democratic
mechanisms.

B

B
Adequate
knowledge of
rights and
making use of
them.
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7.CHANGE MANAGEMENT
ELEMENTS OF

QUESTION

LEVELS

COMPETENCE

Low

Generating adaptation
strategies: ability to
modify patterns and
adapt one’s behaviour to
new contexts and
changing situations.

SKILLS

59

Open-mindedness,
acceptance of other
ideas: ability to establish
different knowledge
relationships, posing
new questions and
giving original answers.

Medium

Accepting
other people’s
strategies
without
considering
her position.

Considering
available options
and actively
chooses one.

B

C

Showing a
negative
attitude
towards
change and
towards
others’ ideas.

Acknowledging
the need to
change. Some
reluctance to
change, but
accepting to make
it.

C

A

High
Developing her
own strategies
that fit her
objectives.

A
Having a
positive
attitude
towards
change:
change as an
opportunity.

30

Evaluation of the new
situation,
acknowledgement of the
need to change and
assessment of the
possible responses to
this new situation.

B

8. SELF-CONFIDENCE
ELEMENTS OF

QUESTION

COMPETENCE
Identifying one’s
own abilities and
resources, being
used in a variety of
contexts and in the
country of origin.

Low

69

Accepting criticisms
in a constructive
way.
Generating
strategies to apply
one’s own abilities
to new situations.

Seldom
identifying own
abilities
developed in
the past.
B

Facing one’s own
weaknesses.
SKILLS

LEVELS

51

Refusing to
face one’s own
weaknesses.

Medium
Valuing her own
abilities but has
difficulties to
express it.
C
Reluctant to face
one’s own
weaknesses.

High
Identifying and
taking advantage
of her own
abilities to get
what she wants.
A
Able to face one’s
own weaknesses
and act.

A

C

B

Solving the
situation with a
basic response.

Facing the situation,
solving it with the
available resources
and showing certain
level of selfconfidence.

Actively seeking to
face the new
situation on the
basis of her abilities
and showing
motivation to learn.

C

A

B

44
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9. ACTING WITH AUTONOMY
ELEMENTS OF

QUESTION

COMPETENCE
Acting with
determination and
security by oneself.

LEVELS
Low

18

Medium

Tending to rely on
other people’s
opinions when
acting.

Showing
uncertainty
when acting by
herself.

A

SKILLS
Taking decisions by
oneself.
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C

Finding it very
hard to take
decisions by
herself.

Postponing the
decision.

A

B

High
Good ability to
act by herself.

B
Able to accept
that she has to
take a decision
and takes it.
C

10. SELF-KNOWLEDGE
ELEMENTS OF

QUESTION

COMPETENCE

ATTITUDES

Awareness
and
appreciation
of one’s values
and wishes.
Talking about
and standing
for one’s
strengths and
limitations.

SKILLS

Talking about
and standing
for one’s
needs and
future plans.
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17

31

LEVELS
Low

Medium

High

Having a quite
vague feeling
about what she
wants.

Knowing what she
wants and able to
talk about it.

B

A

C

Trying to hide
limitations and
fulfilling the
expectations of
others.

Showing her
limitations in a
new environment
with special
caution.

Communicating
and pursuing her
limitations
actively, also in a
new environment.

C

A

B

Putting focus on
the needs and
plans of others
in a new
environment.

Communicating
her interests with
special caution in
a new
environment.

C

A

Actively standing
for what she
wants and trying
to realise it.

Communicating
and pursuing her
interests actively,
also in a new
environment.
B

64

11. SENSE OF INITIATIVE
ELEMENTS OF

QUESTION

LEVELS

COMPETENCE

Low

Medium

Trying to
ignore risks.

Readiness to take
chances/risks.

Trying to
anticipate some
risks and decide
accordingly.

52
C
ATTITUDES

Pro-active
attitude when
facing challenges.
7

SKILLS

Developing an
action or project
of diverse nature
in order to
achieve its
objectives.
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A

Being passive
and waiting
for a solution
without
activity.

Being passive,
but asking others
for help or
leaving the
situation.

High
Making an indepth risk
analysis and
bearing risks
consciously.
B
Tackling the
problem actively
and
systematically.

A

C

B

When
developing a
project, she
finds it very
hard to take a
decision by
herself.

When developing
a project, she is
able to take
some decisions
but searches for
the approval of
other people.

When developing
a project, she is
able to take all
the decisions by
herself.

B

A

C

Taking decisions
by oneself.

12. RESPONSIBILITY
ELEMENTS OF

QUESTION

COMPETENCE
Engaging actively
for one’s needs and
development
(according to one’s
scope and energy).

SKILLS

LEVELS
Low

70

Acting reliably in
common projects.
16

Becoming
aware of her
needs only
when
suffering.

Medium
Being aware of
her needs, but
not prioritizing
them.

A

B

Putting her
needs first and
not
considering
the others.

Putting her needs
first and acting
reliably, according
to rules and
agreements.

B

C

High
Being aware of her
needs and
engaging for them
actively.
C
Taking
responsibility for
her needs, as well
as those of others
and the whole
project.
A
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13. PERSEVERANCE AND RESILIENCE
ELEMENTS OF

QUESTION

LEVELS

COMPETENCE

Low

Willingness to learn
in all forms and in all
contexts.
ATTITUDES

6

Medium

She learns
from firsthand
experience.

She goes in
depth into
experiences
that may not
be hers.

A

SKILLS

Mobilizing one’s own
protection factors
(cognitive
capabilities, coping,
personality, home
environment, family
networks, agencies
and organizations).

She transforms an
event/experience
into learning.

B

She faces
the event
“by trial and
error”.
15

High

C

She chooses
and selects
the most
appropriate
actions.

C

She activates a
positive reaction to
enable again the
objective.

A

B

14. ANALYSING AND SYNTHESISING INFORMATION
ELEMENTS OF

QUESTION

LEVELS

COMPETENCE

Low

Gathering
information.

Picking up
information from
an informal
context.

14

Medium
Gathering
different
materials and
experiences.

A
SKILLS

Distinguishing the
elements and
synthesizing the
most relevant
information.
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Focusing on the
main elements
of a speech, a
document, etc.

B
Synthesizing the
information for
a purpose.

A

B

High
Gathering up and
choosing from a
complex set of
information.
C
Recognizing
implicit elements
and the potential
value of the
information.
C

15. ORGANISATION AND MANAGEMENT
ELEMENTS OF

QUESTION

COMPETENCE

SKILLS

Planning activities in
advance respecting
deadlines and
according to
schedule.

LEVELS
Low

32

Working with
the resources
available.
A

Medium
Planning and
organising the
deadlines in
advance.
B

High
Coordinating
activities and making
a plan to optimise
the outcome.
C

66

Managing time
effectively.

Making a work
plan.

Reaching a goal
quickly.

A

C

13

Rearranging tasks
according to a new
objective.
B

16. MANAGEMENT OF EMOTIONS
ELEMENTS OF

QUESTION

LEVELS

COMPETENCE

Low

Controlling and
managing
emotions.

SKILLS
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Responding to
stress.

5

Perceiving and
recognising the
emotions of
others.

45

Medium

Able to
recognize her
own emotions
but not
controlling
them.

Controlling her
emotions.

High
Managing and
using her emotions
according to a
goal.

C

A

B

Able to pinpoint
a critical
situation.

Recognising a
difficult situation and
developing a short
term strategy, even if
not by herself.

Facing a difficult
situation and
planning a strategy
in the medium and
long term.

A

C

B

Feeling the
emotions of
others.

Recognizing
emotions even if
disguised.

C

B

Supporting others
in managing their
emotions.
A

17. TEAM WORK AND COOPERATION
ELEMENTS OF

QUESTION

COMPETENCE

ATTITUDES

SKILLS

Willingness to
accept the
common goal of
the group and
work towards its
achievement.
Distributing
responsibilities
and tasks among
the members of
the group and
assume part of
them.

LEVELS
Low

Medium

High

Unwilling to
accept the
common goal.

Reluctant to
accept the
common goal
and ambivalent
attitude.

Willing to accept
the common goal
and act towards
its achievement.

C

A

B

12

67

Assuming all
tasks showing
no willingness
to distribute
them.

A

Fostering
cooperation,
but without a
strategy of
action and
distribution of
tasks.
B

Being able to and
fostering
distribution of tasks
among group
members for an
efficient
achievement of the
common goal.

C

67

Fostering
cooperative action
within the team in
order to reach the
common goals.

33

Avoiding
cooperation.

Able to
cooperate.

B

A

Able to foster
cooperation.

C

18. GRABBING OPPORTUNITIES
ELEMENTS OF

QUESTION

LEVELS

COMPETENCE

SKILLS

Low

Taking advantage
from an
unpredictable
chance (like a
surprising
information, event
or contact).

54

Medium

Noticing the
opportunity and
leaving the
consequences to
the others.

Noticing the
opportunity
and trying to
adjust to it.

C

Putting a focus on
potential instead of
threats.

36

A

Being cautious
and putting a
focus on potential
threats.

Being
cautious, but
also curious.

A

C

High
Noticing the
opportunity and
trying to adjust it
to her needs and
wishes.
B
Being optimistic
and putting a
focus on chances
and opportunities.
B

19. NEGOTIATION AND CONFLICT MANAGEMENT
ELEMENTS OF

QUESTION

COMPETENCE
Listening to
others’
feelings, needs
and requests
empathically.

Low

38

Expressing
constructive
feedback.
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SKILLS

LEVELS
Medium

High

Keeping her focus
on her own person
and trying to add
her thoughts.

Keeping her focus
on the other
person.

Keeping her focus on
the other person and
making sure that
she/he feels wellunderstood.

B

A

C

Telling the other
person what she
thinks about her
(not avoiding
accusations or
generalization).
C

Handling
different
interests in a
balanced way.

4

Accepting the
others’ positions
without
considering her
interests.
B

Talking about
concrete
observations and
her personal
feelings without
generalization.
B
Standing for her
interests without
considering the
position of the
others.
A

Talking about
concrete observations
and her personal
feelings, wishing and
caring for the further
relationship.

A
Considering her
interests, as well as
the position of the
others, and looking
for a well-balanced
solution.
C
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Interrupting the
contact to escape
from the situation.

Bearing
temporary
stress and
sustaining
contact.

55

Striving for an
agreement for a
break in order to
find her position
without being
overwhelmed.

C

B

Staying in the
current contact
situation and
communicating
carefully, looking on
the need of both
conflict partners.
A

20. ESTABLISHMENT OF USEFUL RELATIONSHIPS
ELEMENTS OF

QUESTION

LEVELS

COMPETENCE
Making
conversations,
talking and
listening carefully
to interlocutors.
Fostering and
nurturing useful
relationships.

Low
Listening to
others.
46

Medium
Activating an
interest and a
conversation.

A
Maintaining
even informal
contacts.
10

SKILLS

Knowing how to
present a few
elements
related to the
occasion.

37

Activating a
communicative
relationship.

C

B

Establishing good
relationships
within and
outside their own
group.

Enhancing
relationships which
help create new and
better
opportunities.

A

B

C
Knowing how to
present oneself.

High

Showing a
moderate ability
to inform others
about her
capacities.

C

B

Able to express her
potential in any
context.

A

21. CAPABILITY TO PROJECT
ELEMENTS OF

QUESTION

COMPETENCE
Imagining the future
in diverse spheres
(personal, family,
social, work).

LEVELS
Low

56

Unable to
imagine
herself in the
future.
B

SKILLS

Defining actions,
schedule and
resources to reach
one’s own interests
and objectives.

3

Acting without
planning.

B

Medium
Showing a
limited ability to
imagine herself
in the future.
A
Acting with
some sort of
planning.

C

High
Able to imagine
herself in the
future.
C
Carefully
identifying the
tasks and steps to
take and following
them.
A
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22. INTERCULTURAL COMPETENCE
ELEMENTS OF

QUESTION

COMPETENCE

LEVELS
Low

Interpreting diverse
cultural codes, in
particular, those of
the host society.
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Medium

Unaware of the
cultural identity of
the host country
and not showing
curiosity to learn
about it.

Identifying
cultural
differences and
asking about
them.

A

SKILLS

Analysing, evaluating
and comparing one’s
own culture with the
one(s) of the host
country.

39

Using adequate
strategies to establish
contact and
constructively
communicate with
people from the host
society and from
other cultures.

High
Developing
her strategies
to get to
know cultural
codes.

C

Showing a lack of
ability to analyse,
evaluate and
compare cultures.

B

Having some
ability to
compare
cultures.

Able to
analyse,
evaluate and
compare the
cultures.

A

C

B

Low ability to use
adequate strategies
to communicate.

Able to use
some strategies
to communicate.

Able to create
strategies.

B

A

C

8

23. MANAGEMENT OF BICULTURAL IDENTITY
ELEMENTS OF

QUESTION

COMPETENCE
Shifting between
different cultural
systems and
adjusting one’s
perceptions and
behaviour
accordingly.
SKILLS

Integrating
different views and
values (tolerance
for contradictions).

LEVELS
Low

2

Noticing the
differences, but
suffering from
the
contradictions.

Medium
Noticing the
differences and
identifying with
only one of the
cultures.

High
Feeling that she
belongs to both
cultures and both
are part of
herself.

C

A

Having the need
to see one of the
two positions as
“right”.

Able to see both
positions as
equal, but finding
it hard to tolerate
that.

Easily able to
tolerate the
contradictions
and
acknowledging
both positions as
equal.

B

C

A

11

B
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Adapting to
different social
environments.

Conforming to
only one social
environment and
not to the other.

Regarding the
different social
environments as
equal, but unable
to conform to
both of them
equally.

Being equally
familiar with both
social
environments and
conforming to
both of them.

B

A

C
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24. LEARNING TO LEARN
ELEMENTS OF

QUESTION

COMPETENCE
Applying one’s
preferred and
successful
learning
strategies.

Dedicating time
to learning with
the necessary
self-discipline.

47

9

SKILLS
Learning from
others in an
informal and
sustainable way.

Applying
knowledge and
skills in new
contexts.

25

71

LEVELS
Low

Medium

Using the
suggested
learning
strategies
without personal
adaptation.

Using the suggested
learning strategies
with some personal
adaptions.

B

C

Waiting for times
with nothing to
do in order to
learn.

Reserving special
times for learning,
but using them only
if there is nothing
else to do.

C

B

Accepting her
learning demand
without changing
it.

Trying to learn from
others.

A

C

Not connecting
the new task with
her prior
experience.

Trying to copy her
prior strategy to the
new context
without
adjustment.

C

B

High
Using her own
personal
strategies for
successful
learning.
A
Prioritizing her
scheduled times
for learning and
avoiding
distractions.
A
Developing new
strategies for
similar tasks.
B
Planning the
transfer of her
prior strategy to
the new context
rationally.
A
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25. INTERPRETATION AND SITUATION IN CONTEXT
ELEMENTS OF

QUESTION

COMPETENCE
SKILLS

LEVELS
Low

Suspending
judgment.
40

Keeping
distance,
limiting
opportunities
for exchange
and
comparison.
A

Accepting and
proposing
different
interpretations.

1

Applying
theories and
known
experiences.

A
Fitting events in
a given space
and time.

24

Recognizing
situations and
different
contexts.
A

Medium
Accepting
different
points of
view.

High
Contextualizing and
exchanging opinions
without judging.

B

C

Understandi
ng/using
information,
theories and
experiences
according to
the context.

Assessing/implementin
g information, theories
and experiences in
order to turn them into
something new and
different.

C

B

Dealing with
different
contexts and
situations.
B

Managing a need in a
given situation in a
thoughtful way.
C
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Handout 2. Fill-in form for participants
First fill in the second column, “answer”. Then use the handout 3- points of answers to fill in
the third column, “result”.
Question

Answer
(A, B or C)

Result
(number of
points)

Question

1

30

2

31

3

32

4

33

5

34

6

35

7

36

8

37

9

38

10

39

11

40

12

41

13

42

14

43

15

44

16

45

17

46

18

47

19

48

20

49

21

50

22

51

23

52

24

53

25

54

26

55

27

56

28

57

29

58

Answer
(A, B or C)

Result
(number of
points)
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Question
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74

Answer
(A, B or C)

Result
(number of points)

Handout 3. Points for each answer
Question A

B

C

Competence
Interpretation
situation in context
Management
bicultural identity

Element of competence

1

1

3

2

2

2

3

1

3

3

1

2

4

2

1

3

5

1

3

2

6

1

2

3

7

1

3

2

8

2

1

3

9

3

2

1

10

2

3

1

11

3

1

2

12

2

3

1

13

1

3

2

14

1

2

3

15

2

3

1

16

3

1

2

and Accepting and proposing different
interpretations.
of Shifting between different cultural
systems and adjusting one’s perceptions
and behaviour accordingly.
Capability to project
Defining actions, schedule and resources
to reach one’s own interests and
objectives.
Negotiation and conflict Handling different interests in a balanced
management
way.
Management
of Responding to stress.
emotions
Perseverance
and Willingness to learn in all forms and in all
resilience
contexts.
Sense of initiative
Pro-active attitude when facing
challenges.
Intercultural competence Using adequate strategies to establish
contact and constructively communicate
with people from the host society and
from other cultures.
Learning to learn
Dedicating time to learning with the
necessary self-discipline.
Establishment of useful Fostering and nurturing useful
relationships
relationships.
Management
of Integrating different views and values
bicultural identity
(tolerance for contradictions).
Team
work
and Willingness to accept the common goal
cooperation
of the group and work towards its
achievement.
Organisation
and Managing time effectively.
management
Analysing
and Gathering information.
synthesising information
Perseverance
and Mobilizing one’s own protection factors
resilience
(cognitive capabilities, coping,
personality, home environment, family
networks, agencies and organizations).
Responsibility
Acting reliably in common projects.

17

2

3

1

Self-knowledge

18

1

3

2

Acting with autonomy

Talking about and standing for one’s
strengths and limitations.
Acting with determination and security
by oneself.

Question A B C Competence

Element of competence

19

3

1

2 Civic competence

Knowledge of the rights, freedoms and obligations
in the host country.
Making use of one’s own rights.
Communicating orally in other languages (not the
mother tongue or the host country language), in a
variety of situations, with migrants and nonmigrants in the home and host country and with
different purposes, adapting language use to the
communicative situation in a specific context.
Communicating orally and in writing in the host
country language, in a variety of situations, with
migrants and non-migrants in the home and host
country and with different purposes, adapting
language use to the communicative situation in a
specific context.
Communicating in writing in the mother tongue, in
a variety of situations, with migrants and nonmigrants in the home and host country and with
different purposes, adapting language use to the
communicative situation in a specific context.
Getting involved and acting in the local
community, being critical, seeking the common
good and trying to improve things.
Fitting events in a given space and time.

20

1

2

3 Communication

21

2

1

3 Communication

22

2

3

1 Communication

23

3

1

2 Civic competence

24

1

2

25

1

3

26

2

3

27

2

1

28

1

3

29

3

2

30

2

3

3 Interpretation
and situation in
context
2 Learning to learn
Learning from others in an informal and
sustainable way.
1 Communication
Searching for and processing written information
and organising it in a coherent verbal and/or
written discourse.
3 Communication
Using informal learning to improve one’s
competences in language/s.
2 Civic competence Basic knowledge of political systems, institutions
and ways of public participation relevant to one’s
situation.
1 Digital
Identifying the right ICT tool and using it for one’s
competence
own goals.
1 Change
Open-mindedness, acceptance of other ideas:
management
ability to establish different knowledge
relationships, posing new questions and giving
original answers.

Evaluation of the new situation, acknowledgement
of the need to change and assessment of the
possible responses to this new situation.

Question A

B C Competence

31

2

3

32

1

2

33

2

1

34

1

3

35

1

2

36

1

3

37

3

2

38

2

1

39

1

3

40

1

2

41

1

2

42

2

1

43

3

1

44

2

3

45

3

2

46

1

3

47

3

1

48

1

2

1 Self-knowledge

Element of competence

Talking about and standing for one’s needs and
future plans.
3 Organisation and Planning activities in advance respecting deadlines
management
and according to schedule.
3 Team work and Fostering cooperative action within the team in
cooperation
order to reach the common goals.
2 Mathematical
Handling money in daily life.
competence
3 Communication
Treating others with respect and promoting trust
and exchange of ideas.
2 Grabbing
Putting a focus on potential instead of threats.
opportunities
1 Establishment of Knowing how to present oneself.
useful
relationships
3 Negotiation and Listening to others’ feelings, needs and requests
conflict
empathically.
management
2 Intercultural
Analysing, evaluating and comparing one’s own
competence
culture with the one(s) of the host country.
3 Interpretation
Suspending judgment.
and situation in
context
3 Mathematical
Understanding numbers and measures and
competence
applying basic operations.
3 Communication
Communicating orally in the mother tongue, in a
variety of situations, with migrants and nonmigrants in the home and host country and with
different purposes, adapting language use to the
communicative situation in a specific context.
2 Job
and Assessing information and making decisions with
information
relation to one’s own life or job search goals.
search
1 Self-confidence
Generating strategies to apply one’s own abilities
to new situations.
1 Management of Perceiving and recognising the emotions of others.
emotions
2 Establishment of Making conversations, talking and listening
useful
carefully to interlocutors.
relationships
2 Learning to learn Applying one’s preferred and successful learning
strategies.
3 Communication
Willingness to develop an active listening.

Question

A B

C

Competence

Element of competence

49

2 1

3

Civic competence

Engaging with others in the public domain,
from the standpoint of solidarity and respect.

50

3 2

1

Digital competence

Getting involved and acting in the local
community, being critical, seeking the
common good and trying to improve things.
Curiosity, openness to change.

51

1 3

2

Self-confidence

Facing one’s own weaknesses.
Accepting criticisms in a constructive way.
Readiness to take chances/risks.

52

2 3

1

Sense of initiative

53

1 2

3

54

2 3

1

Analysing
synthesising
information
Grabbing
opportunities

55

3 2

1

56

2 1

3

57

3 1

2

58

1 2

3

59

3 1

2

60

2 1

3

61

2 3

1

62

3 2

1

63

1 3

2

64

2 1

3

65

1 3

2

and Distinguishing the elements and synthesizing
the most relevant information.

Taking advantage from an unpredictable
chance (like a surprising information, event or
contact).
Negotiation
and Bearing temporary stress and sustaining
conflict management
contact.
Capability to project
Imagining the future in diverse spheres
(personal, family, social, work).
Communication
Motivation to learn a/different languages.
Awareness of the host Using the services according to personal
country environment needs.
and use of services
Change management Generating adaptation strategies: ability to
modify patterns and adapt one’s behaviour to
new contexts and changing situations.
Sense of initiative
Developing an action or project of diverse
nature in order to achieve its objectives.
Taking decisions by oneself.
of Controlling and managing emotions.

Management
emotions
Negotiation
and
conflict management
Intercultural
competence
Awareness of the host
country environment
and use of services

Expressing constructive feedback.
Interpreting diverse cultural codes, in
particular, those of the host society.
Identifying the needed information according
to each specific situation in the host country.
Searching for the needed information and
services.

Job and information Using appropriate tools.
search

Question

A B

C

Competence

Element of competence

66

2 1

3

Self-knowledge

67

1 2

3

68

2 3

1

69

3 1

2

70

1 2

3

71

3 2

1

72

2 1

3

73

1 2

3

Awareness and appreciation of one’s values
and wishes.
Team
work
and Distributing responsibilities and tasks among
cooperation
the members of the group and assume part
of them.
Job and information Understanding the links between information
search
and prioritizing.
Self-confidence
Identifying one’s own abilities and resources,
being used in a variety of contexts and in the
country of origin.
Responsibility
Engaging actively for one’s needs and
development (according to one’s scope and
energy).
Learning to learn
Applying knowledge and skills in new
contexts.
Management
of Adapting to different social environments.
bicultural identity
Acting with autonomy Taking decisions by oneself.

74

2 3

1

Communication

Communicating in writing in other languages
(not the mother tongue or the host country
language), in a variety of situations, with
migrants and non-migrants in the home and
host country and with different purposes,
adapting language use to the communicative
situation in a specific context.

Handout 4. Summary table for participants
Competence

Questions
Sum up your results
in each of these
questions

Calculate the average
(divide into the number of
questions for each
competence, which is…)

Communication

20, 21, 22, 74, 26,
27, 35, 42, 48 and
57

10

Mathematical competence
Digital competence
Awareness of the host
country environment and
use of services
Job and information search
Civic competence
Change management
Self-confidence
Acting with autonomy
Self-knowledge
Sense of initiative
Responsibility
Perseverance and resilience
Analysing and synthesising
information
Organisation and
management
Management of emotions
Team work and cooperation
Grabbing opportunities
Negotiation and conflict
management
Establishment of useful
relationships
Capability to project
Intercultural competence
Management of bicultural
identity
Learning to learn
Interpretation and situation
in context

34 and 41
29 and 50
64 and 58

2
2
2

43, 68 and 65
49, 23, 19 and 28
59 and 30
69, 51 and 44
18 and 73
66, 17 and 31
60, 52 and 7
16 and 70
15 and 6
14 and 53

3
4
2
3
2
3
3
2
2
2

32 and 13

2

5, 61 and 45
12, 33 and 67
54 and 36
4, 62, 38 and 55

3
3
2
4

10, 46 and 37

3

3 and 56
63, 39 and 8
2, 11 and 72

2
3
3

25, 47, 9 and 71
1, 24 and 40

4
3

FINAL
RESULT:
NUMBER
OF
POINTS

Handout 5. Calculation rules for facilitators
To calculate the result for each competence, in cases where more than one question is used,
the mean among answers and number of questions should be done:
Result for each competence = Sum of the points for each question / number of questions
Thus, the result will be always among 1 and 3.
An example is given in the table below marked in yellow:
Competence
Communication

Mathematical competence
Digital competence
Awareness of the host country environment
and use of services
Job and information search

Civic competence

Change management
Self-confidence

Acting with autonomy
Self-knowledge

Sense of initiative

Responsibility

Question
20
21
22
26
27
35
42
48
57
74
34
41
29
50
64
58
43
68
65
49
23
19
28
59
30
69
51
44
18
73
66
17
31
60
52
7
16
70

A
1
2
2
2
2
1
2
1
3
2
1
1
3
3
2
1
3
2
1
2
3
3
1
3
2
3
1
2
1
1
2
2
2
2
2
1
3
1

B
2
1
3
3
1
2
1
2
1
3
3
2
2
2
1
2
1
3
3
1
1
1
3
1
3
1
3
3
3
2
1
3
3
1
3
3
1
2

C
3
3
1
1
3
3
3
3
2
1
2
3
1
1
3
3
2
1
2
3
2
2
2
2
1
2
2
1
2
3
3
1
1
3
1
2
2
3

Result /mean

(2+3+2+1) / 4 =
8/4 = 2

Perseverance and resilience
Analysing and synthesising information
Organisation and management
Management of emotions

Team work and cooperation

Grabbing opportunities
Negotiation and conflict management

Establishment of useful relationships

Capability to project
Intercultural competence

Management of bicultural identity

Learning to learn

Interpretation and situation in context

15
6
14
53
32
13
5
61
45
12
33
67
54
36
4
62
38
55
10
46
37
3
56
63
39
8
2
11
72
25
47
9
71
1
24
40

2
1
1
1
1
1
1
2
3
2
2
1
2
1
2
3
2
3
2
1
3
3
2
1
1
2
2
3
2
1
3
3
3
1
1
1

3
2
2
2
2
3
3
3
2
3
1
2
3
3
1
2
1
2
3
3
2
1
1
3
3
1
3
1
1
3
1
2
2
3
2
2

1
3
3
3
3
2
2
1
1
1
3
3
1
2
3
1
3
1
1
2
1
2
3
2
2
3
1
2
3
2
2
1
1
2
3
3

Handout 6. Map of competences
Interpretation and situation in context

Communication

Learning to learn

Mathematical competence

Management of
bicultural identity
Intercultural
competence

Digital competence
Awareness of the host country environment
and use of services

Capability to project

Establishment of useful
relationships

Job and information search

Negotiation and
conflict
management

Civic competence

Grabbing opportunities
Change management

Team work and
cooperation

Self-confidence

Management
of emotions
Organisation and management
Analysing and
synthesising
information

Acting with autonomy

Perseverance
and
resilience

Self-knowledge
Sense of initiative
Responsibility

TOOL 16

The successes tree15
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
3 - 3,5 hours
Cardboard, pen, coloured pens, Post-it notes and a blackboard.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To value the experiences in formal, non-formal and informal contexts of migrant women.
 To identify competences (knowing, how to be, how to behave) from the participants’
experiences.
 To recognise the elements of competence (knowledge, attitudes and abilities).
 To learn to label competences.
 To label the activities as own successes, arisen from their own capacities and strengths.
 To identify those competences repeated in each participant’s case as their key,
“anchoring” competences.

DESCRIPTION/METHODOLOGY
This activity can be developed individually or in group as will be exposed herein. The aim of the
activity is to produce a mirror effect and to spur motivation through sharing experiences. The
similarity of these experiences among participants is particularly relevant, as they will perceive
them as important facts.
The activity has three parts: first, the reflection around the term success; secondly,
participants will work on the file of the success tree and thirdly, participants will share their
files and experiences.

1ST PART (15 minutes)
To start the activity, participants sit down forming a U in the class and are asked to jointly
discuss on what success means to them. To help and promote their reflection, the facilitator
can use support materials as videos (e.g. a video of a team success, of an individual
achievement in any area: leisure, home, sports, work, etc.).
Then, participants are asked to voice some key words to define success. The facilitator writes
them in the blackboard. If words such as personal achievement, fulfilment, goal, challenge,
effort, etc. have not been included, the facilitator will add them in the blackboard. The
migration process shall be included in the definition.

15

It can also be applied individually.
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2ND PART (2hours)
Participants are asked to remember and recognise 3-4 successful experiences of their life and
migration process. Such successes can include: starting the trip, organising their journey,
leaving their country of origin and arriving and settling in the host country. They can also
include other life spheres, such as their family, their community, health, legalisation,
integration, work, social life, etc. It's mostly a question that she has been satisfied with herself,
and not necessarily received a good grade or a special award.
Participants will choose three successful experiences that adjust to the statement “I have
achieved something important to me”.
Then, participants are asked to draw their “Successes Tree”. In order to ease the process, the
facilitator can draw a tree in the blackboard as an example. The branches represent the
successes. The fruits of the branches will represent the benefits obtained with the experience
and the trunk of the tree will represent the abilities that contributed to achieve the success.
The roots will represent what was indispensable to reach the success in terms of knowledge
and attitudes.
The tree can be drawn freely, but it needs to have between 3-5 branches, each one
representing a success.
The facilitator will support participants along their process to develop and organise their ideas.

3RD PART (1 hour)
Once all participants have finished their “successes tree”, one by one they will have 5 minutes
to present it to the group. The facilitator will explain that these trees as alive and can grow and
be nourished by new experiences.
The group can ask questions about the trees. They should pay attention to the skills and
knowledge that they hear in each story (point of view: "What should a woman be able to do,
so that she can experience this story?"). The woman receiving feedback listens carefully and
does not reject any positive comment about her knowledge, attitudes and abilities. She may
use feedback to decide which attributed strengths she wants to accept and make part of her
identity and self-description.
The facilitator will empower the participants by explaining that the when some abilities,
knowledge and competences appear several times in one particular tree, it means that these
elements are this woman’s “anchor”, the ones that will help them to develop their
competences.
To end the activities, participants will choose one, two or the three success experiences and
write on a paper sheet “My competences for success are…”. In the centre of the sheet they will
include the success experience and around it they will add the competences associated to
achieving this success. This sheet will be kept for each woman’s dossier.
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In parallel, the facilitator can ask participants to recover what elements of the tree can be
transferred to the Portfolio. Thus, participants identify, collect and write the elements that are
useful to feed their Portfolio.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-knowledge, self-confidence, perseverance and resilience,
organisation and management, management of emotions.
Social competences: Negotiation and conflict management.
Meta-competences: Intercultural competence, learning to learn.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects will be assessed.






Ability to reflect
Communication
Acting with autonomy
Intercultural competence
Active participation
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TOOL 17

Fact or Fiction
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
1 hour
Handout with the images printed, a blackboard, pens, paper.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To promote the understanding and acceptance of other viewpoints.
 To foster awareness about respectful attitudes towards difference and respectful
communication.
 To improve communication skills.
DESCRIPTION / METHODOLOGY

DESCRIPTION/METHODOLOGY
This tool includes an activity to develop the communication skills of migrant women, as well as
promote the respect of different opinions, as a way to reflect on and develop intercultural
competence.
Participants sit in a circle and are given first the handout with the image of a woman (image 1).
The image is the same for everyone but each participant may see different things. Participants
are asked to write down what they see and next they will form groups of 3, with two
participants with opposite views and an observer.
Within each group, 2 participants will have to debate their positions reflecting on “who’s
right?” The observer will have a key role, as she will register the debate and the way
communication process takes place.
After 10 minutes, the group’s observers will share their views about the debate and explain its
strengths and weaknesses with the whole group, so as to participants reach a consensus on
the good basis of communication.
Next, the facilitator hands out the cartoon (image 2) and participants have to reflect and
debate about the story character and his actions in small groups. Then the groups can share
their interpretation of the story. In doing so, facilitator should observe if cultural differences
appear in the interpretation of the story. In the discussion, participants should take into
account the basis of a good debate that was previously presented.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-confidence, change management, sense of initiative, analysing
and synthesising information, management of emotions.
Social competences: Negotiation and conflict management, team work and cooperation.
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Meta competences: Interpretation and situation in context, intercultural competence, learning
to learn.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. The following aspects can be assessed:
 Active participation
 Communication abilities
 Negotiation abilities
 Raising awareness on gender, interculturality and equal opportunities issues
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HANDOUT - IMAGE 1

HANDOUT - IMAGE 2

Source: “Research and Testing Nonformal Education Materials: a Multi-media Extension Project
in Botswana” by M. Byram and C. Garforth, 1980, Educational Broadcasting International, 13,
p. 190. Copyright 1980 by Peter Peregrinus

TOOL 18

Kermesse16
SUGGESTED TIMING

Migrant women
Facilitator
2,5- 3 hours

MATERIALS AND
RESOURCES

All kinds of culinary tools, 20 euros per group, blank pages, pens
and coloured pens.

PHASE OF FORWARD
PROCESS

PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

PARTICIPANTS

AIMS







To value the experiences of women in formal, non-formal and informal contexts.
To identify competences from the women’s experiences.
To recognise the elements of competences (knowledge, attitudes and abilities).
To learn to label competences.
To practice the team work competence.
To develop the competences of team work and communication in the language of the host
country.
 To practise the intercultural meta-competence.
 To identify experiences as their own successes, taking into account their own abilities and
strengths.
 To identify those competences repeated in each participant’s case as their key,
“anchoring” competences.

DESCRIPTION/METHODOLOGY
Participants will be divided in groups of 3-5 people from different origins and will prepare in
groups a cold meal representing cooking in a specific country of origin. They will be given two
hours to prepare it. Each group will agree on a meal, buy the products, prepare it, try it and
share it with the whole group, explaining its characteristics, origin and recipe.
To carry out the activity, groups will have to plan their needs, identify the shops where
products can be found and the specific instruments to prepare it. The price of the dish can’t be
over 10 or 20 euros (as agreed).
Once the groups have planned their meal, the facilitator will lend the money. Not all members
of the group should be responsible of buying the products: they can improve their team work
abilities by splitting the group. Part of the group will be in charge of buying them and part will
arrange the cooking instruments.
Once they have finished the mail they will present them to the rest of the group. The
presentations should include:

16

Kermesse (from Dutch kerkmis, kerk church and mis mass, church festival) is the name given in Spain
and other countries to parties, especially in neighbourhoods, which are sometimes used as fund-raising
activities for charity projects or social actions.
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 The name of the meal and its origin.
 The reasons to choose this meal.
 The needs have come up when preparing the plate.
 How they have organised to meet each need.
Everyone will taste it and afterwards, individually, participants will express their feelings during
the cooking process and give it a score.
As a conclusion of the session, the facilitator can ask participants to think if this can be
regarded as an evidence for their portfolio. If yes, participants collect and feed their Portfolio.
Note: If it is not possible to cook in the classroom, this activity can be replaced by a dancing
activity, including dances typical in different countries.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-confidence, management of emotions.
Social competences: Team work and cooperation, negotiation and conflict management.
Meta-competences: intercultural competence

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects will be assessed.





Communication
Active participation
Teamwork and cooperation
Intercultural competence
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TOOL 19

The rights auction
SUGGESTED TIMING

Migrant women
Facilitator
3,5- 4,5 hours

MATERIALS AND
RESOURCES

Blank pages, pens, computers, telephones, printer and Internet
Access. False bank notes representing 6.000€ for each group.

PHASE OF FORWARD
PROCESS

PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

PARTICIPANTS

AIMS
 To be aware of Human Rights and the importance of living in a democratic state that
respects them.
 To know the rights of migrants.
 To know the resources and services of the host country and develop civic competence.
 To reflect and be aware of the defencelessness condition in which undocumented
migrants live in.

DESCRIPTION/METHODOLOGY
Considering that in European Union countries citizens are protected legally and socially, but
undocumented migrants may not, the facilitator introduces the following Martin Luther King’s
“History will have to record that the greatest tragedy of this period of social transition was not
the strident clamour of the bad people, but the appalling silence of the good people”.
Then, the facilitator goes on to claim the need of participants of associations to give voice to
those who cannot defend themselves, being aware of the human rights as rights that need to
be protected and secured for everyone.
Then, the group is divided in three groups. Each group will receive several cards with the rights
on them and two other blank cards:









Right to education
Right to work
Right to the freedom of movement and residence
Right to the freedom of opinion, expression and association
Right to access the health
Right to the freedom of thought and worship
Right to housing
Right to live safely and without violence

Group by group, participants will be asked if there is any important right missing, and if so,
they will write it on the blank cards. Then, each group will choose three rights, those they
consider to be indispensable and most important. The other rights will be classified according
to order of relevance.
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Next, “false bank notes representing 6.000€” in paper are given to each group. Then, rights are
auctioned. Each right will have a starting price of 100 Euros and each group will participate in
the auction with the goal to achieve the chosen rights. If they fail, they will try to achieve the
others following the order of relevance. The winning group will be the one to achieve their
chosen rights.
To finish, they will be asked to explain the reasons why they chose those three rights. In the
debate, cultural differences may appear as some women may prioritise some rights different
from others, due to life and culture experiences.
As a second part of the activity, each group will elaborate an information leaflet about how to
guarantee and secure such rights. To make the leaflet, each group will have the following
information and resources:
 Printed information on migration laws
 List of public and private resources
 Internet access to consult web resources
 Access to a telephone to ask for information about resources
Once they have the necessary information, participants will be given an hour to make the
leaflet. The assessment of the leaflet will consider the:
 Clarity of information
 Detailed and trustable information
 Adjustment between the information and its target public
The group, with the help of the facilitator, will determine whether the leaflet can be
distributed among other people and associations.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, digital competence, awareness of the host country
environment and use of services, civic Competence.
Personal competences: Self-knowledge, analysing and synthesising information, selfconfidence, organisation and management, acting with autonomy, perseverance and
resilience, sense of initiative.
Social competences: Team work and cooperation, negotiation and conflict management.
Meta-competences: Intercultural competence, interpretation and situation in context,
learning to learn

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects will be assessed.







Communication abilities
Active participation
Teamwork and cooperation
Reflection
Intercultural competence
Digital competence
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TOOL 20

Remembering what our mothers and
grandmothers taught us
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Approximately 1’5 - 2 hours
Paper, pens and blackboard.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To sensitise on the importance of care historically taken on by women for the sustainability
of life and the competences developed in this informal context.
 To reflect on the changes in gender roles in recent years and the differences in different
countries.

DESCRIPTION/METHODOLOGY
The facilitator asks participants to form groups of 4 and remember their mothers and
grandmothers thinking about the following:





Do you remember what your mother and grandmother did at home?
Think about 3 things you learnt from our mother/grandmother/aunt/sister
How have you learned them?
In which contexts/settings do you think that learning can take place?

Groups can write the main ideas of their discussion.
Then, the groups share their reflections within the rest of participants. The learned things that
mostly appear are written in the blackboard by the facilitator. As it is common that many of
them are related to the domestic sphere, the facilitator can pose the following question in
order to initiate a group debate:
 What do you think the expression ‘managing the house’ means?
And then, facilitator asks participants to say the name of the abilities that someone needs to
‘manage the house’ and writes them in the blackboard.
The last part of the session can be devoted to reflect on gender roles. The following questions
may be posed in order to generate debate:
 Do you think that anybody (male or female) can have these skills?
 What did girls and boys learn at home in the past?
 Do you think something changed? Is it different in your home country? Have things
changed in your home country?
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COMPETENCES INFORMALLY TRAINED
Basic competences. Communication, civic competence
Personal competences: Self-knowledge, analysing and synthesising information, management
of emotions.
Social competences: Negotiation and conflict management.
Meta competences: Interpretation and situation in context, intercultural competence, learning
to learn.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity.
The following aspects can be assessed:







Active participation
Maintaining attention
Communication abilities
Critical observation of details
Negotiation abilities
Raising awareness on gender, interculturality and equal opportunities’ issues
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TOOL 21

Structural, personal and competence
factors affecting inclusion
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Approximately 2 hours.
A blackboard, pens, paper, markers.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To support women to understand the differences between structural, personal and
competence factors.
 To raise awareness on the existence of structural factors restricting migrant women’s
opportunities.
 To support women to identify the structural, personal and competence factors affecting
their individual situation.
 To raise awareness on the common problems and strategies among migrant women.
 To reinforce individual and collective initiative and support among migrant women.

DESCRIPTION/METHODOLOGY
The facilitator asks women to think about things they want to do in their life (for example,
having a job, a nice house, children, etc.). They make a list with all their wishes.
Then they think about possible obstacles they find to make their dreams come true (for
example, they are not able to find a job because there is a lot of competition in the labour
market right now).
After all women have reflected about their dreams and obstacles, participants share their
thoughts in the class and the facilitator collects ideas in the following table:
What we want to do

What prevents us from doing it

This will allow women to see that many of the wishes and difficulties are shared among several
participants of the group.
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Then the facilitator will label the obstacles that came out during the session and organise them
in three groups: personal factors, structural factors and competence factors (see table 1 as an
example). The facilitator explains the three types of elements in basic terms:
 Structural factors: things that many of us share and we can’t change individually, but
may be changed over time with collective action. The facilitator may comment that it
is obviously very common that we can’t have many of the things we want.
 Personal factors: things that are particular to our individual situation and we may be
able to change or not. They may also be related to structural factors.
 Competence factors: things that speak about our individual knowledge, abilities and
attitudes and that we can change.
This will help women to understand what they may be able to change in their life and what
s/he should be able to negotiate with. From a gender and intercultural perspective, a special
emphasis is given to inequalities related to gender and origin discrimination, which limit the
personal development opportunities of women. This analysis is useful to assess employability,
opportunities and limitations in lifelong learning, personal development, social inclusion and a
variety of contexts and situations.
After all factors have been identified, the facilitator opens a discussion about what can
participants do to overcome the different obstacles listed and makes a list on the blackboard
(see an example in table 2). This will allow participants to start to see their individual
objectives related to their personal project. It will also help participants to see that structural
difficulties can be compensated with the development of individual competences, and what
kinds of collective action may help reduce structural inequalities.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence, awareness of the host country
environment and use of services.
Personal competences: Change management, self-knowledge, sense of initiative, selfconfidence, perseverance and resilience, analysing and synthesising information, management
of emotions.
Social competences: Negotiation and conflict management, team work and cooperation,
establishment of useful relationships, grabbing opportunities
Meta competences: Learning to learn.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects can be assessed:






Active participation
Communication ability
Organisation of thoughts and reflection
Capacity of self-analysis
Cooperation with the group
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EXAMPLES
TABLE 1.STRUCTURAL, PERSONAL AND COMPETENCE FACTORS
Structural factors
Economic crisis

Personal factors
Competence factors
Having three children to Not being able to use a
take care of, and no computer
support.

TABLE 2. WHAT TO DO ABOUT THE DIFFERENT FACTORS
Factor
Economic crisis

Type of factor
Structural

What to do
Being informed about the
situation, sharing concerns
and support strategies with
other people...

Having three children to Personal
take care of, and no
support.

Asking a friend to take care
of my children once in a
while...

Not being able to use a Competence
computer

Trying to find a free
computer course, asking my
daughter to teach me...

TOOL 22

Taking care home and abroad17
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
3 - 4 hours
DVD player, paper and pens, printed handouts.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To encourage migrant women to identify the care tasks they carry out and the
competences associated to them.
 To introduce the issue of the (lack of) distribution of care tasks in the family and in society.
 To raise awareness on the structural factors determining gender, origin and racial
inequalities affecting migrant women.
 To raise awareness about the global care chains and the role of migrant women in the
development of home and host countries.
 To reflect about the common aspects of migrant women’s lives from the perspective of the
women participating in the group.
 To raise awareness about discrimination.
 To encourage the civic participation of migrant women.

DESCRIPTION/METHODOLOGY
1. WHO TAKES CARE?
The facilitator asks participants to do a brainstorming about different care chores: housework
(e.g. cooking, sewing, washing the dishes, washing clothes, etc.) and taking care of people
(children, old people). The facilitator writes all the chores on the blackboard.
Then the first handout is distributed. The participants comment on the comic strip: who is this
woman? Who are the children on the picture?
The facilitator asks participants to complete the tables on handout 1 (individually or the whole
group together). The left column includes the list of tasks that arose during the brainstorming.
The first table refers to the tasks performed by the women themselves and the rest of family
members or close persons.
After the table is completed, the participants and facilitator comment the similarities and
differences between the women in the group. It may be helpful that the facilitator uses the
opportunity to comment on the structural factors that determine migrant women’s lives. For
example, the following three elements may be commented, which are related to gender and
cultural/origin/race inequalities:

17

It can also be applied individually.
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 The gender division of work: Women are socially assigned the responsibility of unpaid care
tasks in the private sphere (home), while men mainly carry out paid jobs in the public
sphere.
 The double presence: Women are responsible both of paid jobs and unpaid care work at
home (taking care of children, housework, etc.).
 The segregation of work among women and migrant women: Women, and especially
migrant women, are concentrated in some work sectors (e.g. care sector, domestic work)
which have worse working conditions (e.g. lower wages, longer working hours, less social
provisions).
Then, the facilitator asks participants to complete the table on handout 2 (tasks and
competences), taking into account the Forward competence list. Participants are asked to
think individually or in pairs about the competences that are associated to different care tasks.
The table includes one example to initiate the discussion. When all tables are completed, the
facilitator collects the results on the blackboard and the group reflects about it.
Once the competences have been listed and discussed, the facilitator asks to the participants:
Which competences of the ones in the list can be applied in the workplace?
As a conclusion of this part of the session, the facilitator can ask participants to recover what
elements of the activity can be transferred to the Portfolio. Thus, participants identify, collect
and write the elements that are useful to feed their Portfolio.

2. GLOBAL CARE CHAINS
Participants watch a film about the phenomenon of global care chains. Suggested videos:
 Maternidades globalizadas - Empleadas del cariño (in Spanish)
http://blip.tv/mau/empleadas-del-cari-o-fragmento-107015
 Mammouth (Lukas Moodyson, 2006) – trailer or full film
 Global care chains: http://www.youtube.com/watch?v=SkHq_XlzfO0
Then the concept of global care chains is introduced by the facilitator. Depending on the level
of the group, more information can be provided.
Ideas for debate:
 What did you like about the film/video? Do you relate to the experiences presented?
 “The world would stop without us”. This is the slogan of an organisation of migrant
domestic workers in Madrid (Territorio Doméstico). What does it mean to you? Would
the world stop without migrant women? Which are their contributions?

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-confidence, acting with autonomy, self-knowledge, change
management, sense of initiative, responsibility, analysing and synthesising information,
perseverance and resilience, organisation and management.
Social competences: Negotiation and conflict management, team work and cooperation,
establishing of useful relationships.
Meta competences: Interpretation and situation in context, intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. The following aspects can be assessed: active
participation, communication abilities, raised awareness on gender, interculturality and equal
opportunities’ issues.
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HANDOUT 1- WHO TAKES CARE?

“Job experience?”
“Woman, mother, immigrant and undocumented”
WHAT I DO
TASKS

AT HOME

AT WORK

IN MY HOME
COUNTRY,
BEFORE I CAME
HERE

IN MY HOME
COUNTRY,
WHILE I AM
HERE

Cooking
Washing clothes
Washing
dishes

the

Taking children
to school...

WHAT OTHER PEOPLE IN MY LIFE DO
TASKS

AT HOME

Cooking

IN MY HOME
COUNTRY,
BEFORE I CAME
HERE
I

Washing clothes
Washing
dishes

AT WORK

the

Taking children
to school...

IN MY HOME
COUNTRY,
WHILE I AM
HERE

HANDOUT 2 – TASKS AND COMPETENCES
When I...

I act...

Label of competence

Take children to school
everyday

Responsibly

Responsibility

TOOL 23

Between two worlds18
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
4 - 5 hours
DVD player or computer, film handout, blank papers, pens.
PHASE 2. Development.
SECTION 1. To move from personal resources to competences.

AIMS
 To reflect about bicultural identity and how it is managed in daily life.
 To reflect about the learning and competences involved in the management of bicultural
identity.
 To reflect about the construction of gender in intercultural contexts.

DESCRIPTION/METHODOLOGY
Participants watch the film Bend it like Beckham (Gurinder Chadha, 2002), a British film
directed by a British woman from a family from the Punjab, India.

1. BEFORE WATCHING THE FILM
Before watching the film, the facilitator distributes among participants the film handout and
explains briefly what the film is about:
Jess is a girl of Pakistani origin who lives under the pressure of her family, who wants her to
continue with tradition and find a good husband. But she dreams of being a great football
Player. With the support of her friend Jules she will manage to enter a girls’ team and play in
competitions. This generates a serious family conflict because the family considers that a Sikh
girl should not play this sport.
Then, the facilitator asks participants to compare the posters of the film in Spain and the
United States presented in the handout. The first one presents two euphoric girls dressed as
football players, while the second presents the back of a women in a Sari, hiding football
sneakers behind her back. Which information does each of these images provide? What stands
out most in each image? What do they have in common?

2. AFTER WATCHING THE FILM
First, the facilitator asks participants to share their impressions within the group or in small
groups. The following questions can be used:
 Explain your impressions about the film. Did you expect the story to be like that? What do
you think about it?
18

Based on the guide by Meritxell Esquirol (Drac Màgic):
http://phobos.xtec.cat/audiovisuals/cinema/wp-content/uploads/2007/11/quiero-ser-combeckham_xtec-1.pdf
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 The film presents racist, sexist and homophobic attitudes in the British society. Which
experiences around homosexuality, racial discrimination and gender construction do the
protagonists experience?
 Look at how the two cultures are portrayed through Jess’ Sikh family and Jules’ British
family (e.g. clothes, houses). In which sense are they different? What do they have in
common?
 Which are the main difficulties that the protagonist faces? Make a list of all the things Jess
learns and overcomes throughout the film.
 Are they related to gender issues? Why?
 Are they related to cultural shock? Why?
 (See the facilitator guide below to help guide the debate on gender and cultural shock
issues.)


Which strategies does Jess apply to overcome the abovementioned difficulties/conflicts?
Think of it in terms of abilities, skills and attitudes.

 Which important competences do you think that Jess has shown in the film? And Jules?
During the debate, the facilitator can introduce the idea and elements of the competence
“Management of bicultural identity”, as well as gender issues (see guide below).
Once the participants have identified the strategies and competences used by Jess in the film,
the facilitator gives a blank paper to each participant and asks them to write down individually
the response to this question: “Can you think of personal experiences related to what the film
explains? Please choose a similar situation you faced and describe it briefly on the paper.
Please state when and where it took place, the persons involved and which was the ‘conflict’.”
Then the facilitator asks them to reflect on the strategies that they used to face it and what
they learned.
Afterwards, the participants can share their experiences with the rest of the group in order to
make visible the forms that the competence “management of bicultural identity” can take. As
a conclusion of the session, the facilitator can ask participants to recover what elements of the
activity can be transferred to the Portfolio. Thus, participants identify, collect and write the
elements that are useful to feed their Portfolio.

FURTHER DEBATE:
Background information and suggestions for facilitators to contextualise the film and guide
the discussion:
The film deals with many issues related to the intersection of gender, cultural and sexual
identity, as well as equal opportunities and discrimination.
This activity focuses on reflecting on the participants’ management of bicultural identity, but
the following information can also be helpful to guide the debate and reinforce sensitisation.
a) Cultural shock and management of bicultural identity. The film portrays Asian and British
communities coexisting in the United Kingdom since many years ago. The possible cultural
shock between the cultures is not centred around the impossibility of relationships between
an Indian woman and an Irish man (a situation which is presented as not a problem anymore),
but on the internal contradictions related to the integration in the British way of life by the
different generations of the Punjab community, related to the Sikh religion.
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Further questions that can be raised during the debate:
 Do you think that the film reflects accurately some of the situations that may occur? Can
you think of personal experiences related to what the film explains?
 Are these “internal contradictions” difficult to manage? How do you think they can be
managed, which strategies can you use?
 Are generational issues involved? Can you relate to these contradictions of children?
 Think about the fact that the director of the film is a woman born in Britain in an Indian
family. Do you think that she experienced similar identity conflicts as those of Jess?
 Should customs of the home country be maintained in the host country? Should sons and
daughters of immigrant families be loyal to the customs of the parents’ home country or
assimilate to the habits of the host country society?
b) Gender. The film also deals with models of femininity which all patriarchal societies assign
to women. Both Jess and Jules want to get rid of these models and they do not accept them,
even though they have family pressure.
They are intelligent, responsible girls, with and entrepreneurship attitude, but they refuse to
comply with the external expectations limiting their personal fulfilment. With their decisions
and determination they will convince their families.
Further questions that can be asked:
 Think about the construction of gender in the film. Jess’s mother does not want that her
daughter plays in shorts “showing her legs before the boys” and Jules’ mother is convinced
that her tastes are “too masculine” and determine her sexual orientation. Which models of
masculinity and femininity are present in the film? Are they represented in both
families/cultures? How?
 For which reason is football considered a male sport? Why it seems that there is no space
for girls who want to play football? Do you think that the obstacles girls face are easy or
difficult to overcome? Can you think of any female football players? And female film
directors?
 Does the friendship between the two girls allow them to share the obstacles they face
being women and design together strategies to overcome them? How?

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-confidence, change management, self-knowledge, perseverance
and resilience, analysing and synthesising information, management of emotions.
Social competences: Negotiation and conflict management.
Meta competences: Interpretation and situation in context, intercultural competence, learning
to learn, management of bicultural identity.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. The following aspects can be assessed: active
participation, maintaining attention, communication abilities, critical observation of details,
negotiation abilities, raised awareness on gender, interculturality and equal opportunities’
issues.
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HANDOUT: BEND IT LIKE BECKHAM
TITLE: Bend it like Beckham (United Kingdom, 2002).
TIME: 112 minutes
DIRECTOR Gurinder Chadha
CAST: Parminder K. Nagra, Keira Knightley, Jonathan Rhys-Meyers, Anupam Kher, Archie
Panjabi, Shaznay Lexis, Frank Harper
SCRIPT: Gurinder Chadha, Paul Mayeda Berges, Guljit Bindra
PRODUCTION: Deepak Nayar, Gurinder Chadha.
MUSIC Craig Pruess
PHOTOGRAPHY: Jong Lin

FILM POSTERS

Spanish poster

US poster

FILM DIRECTOR: GURINDER CHADHA
(source of mini-biography: http://www.imdb.com/name/nm0149446/bio)
Date of Birth: 10 January 1960
Gurinder Chadha was born in Kenya, and grew up in Southall,
London, England. She began her career as a news reporter with
BBC Radio, directed several award-winning documentaries for
the BBC, and began an alliance with the British Film Institute
(BFI) and Channel Four. In 1990, Chadha set up her own
production company: Umbi Films.
She married a Japanese-American and gave birth to twins (her
first and second child) at age 47.
She was awarded the O.B.E. (Officer of the Order of the British
Empire) in the 2006 Queen's Birthday Honours List for her
services to the British Film Industry.

PHASE 2, SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

TOOL 24

Migration: let’s talk about it!
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Approximately 2 hours
A blackboard, blackboard pens, paper, markers.
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To reflect on the reasons that motivated the migration process and the migration process
itself from a biographical and social perspective
 To remember the expectations and first impressions that the migration process generated
 To reflect on the difficulties they encountered and how they overcame them as a way to
recognise one’s own resources and empower themselves, and identify competences.
 To generate a trustful and supportive atmosphere among women

DESCRIPTION/METHODOLOGY
To contextualise and conduct the dynamic, it is important to keep in mind the following ideas:
 The objective of this activity is to look back at the migration process in order for women to
identify how they faced it and what they have achieved.
 It is important to remember that the migration process is, in most of the cases, a hard
process that implies losses, changes and the need to adapt to a whole new reality.
However, it should also imply the possibility to gain opportunities. If this is not the case,
the migration process might have enormous emotional costs. The idea is not to substitute
all that has been lost all along the process, but rather to encounter the balance between
what was left behind and what has been achieved or may come.
 The migration process comes along with a lot of expectations, both for the woman
migrating and for her family, who stays in the country of origin. The fact of not achieving
these expectations might lead to feeling of failure. However, it is important to not only
value the final result, but also the whole process: the difficulties and obstacles found on
the way, as well as the different strategies developed to overcome them and move
forward. In doing so, it is important to keep in mind that there are structural factors that
also influence the settlement process and which are impossible to be individually
modified.
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 It is important to facilitate this space of reflection in order to help women to look at their
migration process from a positive point of view. In addition, the fact of being able to share
and exchange experiences is a good and positive empowerment process.
 It is important to use the discussion as a way to sensitise on structural/social factors that
affect migrant women.
The dynamic works as follows:
First of all, the facilitator asks to the women to individually respond to the following questions:
 Why did you decide to leave from your country?
 What did you expect to find here?
 What did you actually find?
 Which strategies have you developed?
Afterwards, the facilitator asks women to work in couples and exchange the information
among them. Then, each woman explains to the rest of the group the answers provided by her
couple.
On the basis of the common elements of the responses given by the women the facilitator
promotes further reflection on social factors that influence migrant women’s experiences.
Finally, the facilitator asks to the whole group a question for reflection and asks to those
women who felt comfortable, to respond it out loud: What did I leave on the way and how did
I compensate for?

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, perseverance and resilience,
analysing and synthesising information, management of emotions.
Social competences: Negotiation and conflict management, team work and cooperation.
Meta competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic. The following aspects can be assessed:







Active participation
Communication ability
Organisation of thoughts and reflection
Cooperation with the group
Involvement in tasks
Groups attitude
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TOOL 25

Project Sharp Eye
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Approximately 5 hours (2 hours for taking pictures, 1 hour for
preparing the exhibition and 2 hours for discussion and
reporting).
Two or three digital cameras, adhesive tape, computers and
printers.
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To introduce and motivate reflection on gender and migration issues.
 To raise awareness on these subjects on basis of aspects present in the immediate
environment of participants.
DESCRIPTION / METHODOLOGY

DESCRIPTION/METHODOLOGY
Participants form small groups and get a digital camera for each group. The activity consists in
going for a walk in the neighbourhood and taking pictures with a focus on gender and
migration. This is a creative activity.
In order to guide the process of taking pictures, some questions can be formulated; for
example:
 How do you see men? How do you see migrant men? How do you see non-migrant men?
 How do you see women? How do you see migrant women? How do you see non-migrant
women?
 Which differences and similarities do you see among different ethnic/migrant groups?
 Where do you find more men? Where do you find more women?
 How do you see men (migrant and non-migrant) working?
 How do you see women (migrant and non-migrant) working?
 How do you see men and women working together?
After having taken some pictures (maximum 10 per group), participants arrange an exhibition
of their pictures and the facilitator analyses it with them. The participants may write a report
about the results of their analysis. Both the pictures and the reports may be hung on a wall in
the classroom.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, digital competence.
Personal competences: Analysing and synthesising information.
Social competences: Team work and cooperation, negotiation and conflict management.
Meta-competences: Intercultural competence, learning to learn.
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GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic. The following aspects can be assessed:








Contexts taken into account while taking pictures
Active participation in the dynamic
Communication ability
Cooperation
Organisation
Critical/creative thinking
Awareness of diversity
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TOOL 26

The red thread in the migration
experience19
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
1,5 -2 hours
Papers, pens, blackboard.
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To support women in the recognition of their competences, manly related to the ones
acquired in the migration experience.
 To train the competences of self-confidence and self-knowledge.
 To support women to identify and recognise their strengths and weaknesses from a
reflective and biographical way.
 To introduce the concept of competence.

DESCRIPTION/METHODOLOGY
At the start of the session, the facilitator asks participants to think and voice a word that they
associate to their migration experience. The facilitator writes them in the blackboard.
Relaxing music can be played in a CD player in order to create a nice and safe atmosphere.
Then, a paper with the following questions is given to participants:
 Which feelings do arise to you if reassessing your migration path (preparation, arrival and
first months in the host country)?
 Try to identify 3 strong points that make you feel proud of the migration experience. Do
these 3 points have been useful for other things in the host country?
 Try to think of 3 critical elements. Are these elements still critical in your life? Why?
Once all participants have finished, the facilitator may ask to share the information among
women since it may be helpful to find common elements among women and, particularly, key
competences in the migration process.
As a conclusion of the session, the facilitator can ask participants to recover what elements of
the activity can be transferred to the Portfolio. Thus, participants identify, collect and write the
elements that are useful to feed their Portfolio.

19

It can also be applied individually. This activity can be applied jointly with the following one: What
does being a migrant woman mean?
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COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-confidence, self-knowledge, perseverance and resilience,
Management of emotions.
Social competences: Negotiation and conflict management.
Meta competences: Learning to learn, intercultural competence

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. The following aspects can be assessed:
 Communication abilities
 Participation
 Management of bicultural identity
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TOOL 27

What does being a migrant woman
mean?20
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
2 hours
Pens, papers, handouts.
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To facilitate the identification of common points among migrant women.
 To spur the emergence of gender and cultural stereotypes and deconstruct them.
 To support participants to identify their competences associated to coping with
stereotypes and managing identity.

DESCRIPTION/METHODOLOGY
At the beginning of the activity, the facilitator explains that the aim of the session is to work on
the concept of “migrant woman”, the stereotypes that arise from it and how to cope with
them.
Participants work in pairs or small groups. First, the facilitator writes down on the blackboard
the following question: “What does being a migrant woman mean to me?”.
Participants are distributed the first handout (What does being a migrant woman mean to
me?). They write the host country they live in and the date of the session. Next, they write
inside the bubbles words that come up in their mind when thinking of themselves as migrant
women. The facilitator may suggest them to think about their life, their activities, their wishes
and concerns, etc. Once they have finished, they share with the whole group their chosen
words and the facilitator writes them on the blackboard.
Then, the facilitator writes on the blackboard another sentence: “How do people see migrant
women?”. Participants are distributed the second handout (How people think a migrant
woman is?) and the facilitator asks them to think about how other people think migrant
women are and write the words in the bubbles. They should think about the possible
stereotypes they encounter in the host country. Again, the facilitator writes the list on the
blackboard. They may be grouped in gender and cultural stereotypes.

20

Suggestion: applying this activity along with or straight after the previous one (The red thread of the
migration experience).
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Finally, participants should think about the strategies they have to cope with existing
stereotypes and make a list, which will be then shared with the whole group.
The facilitator may use the activity to work on self-identification of competences by using the
handout 3 (what I do about stereotypes) and invite women to relate their reactions and coping
strategies to stereotypes to specific competences.
As a conclusion of the session, the facilitator can ask participants to recover what elements of
the activity can be transferred to the Portfolio. Thus, participants identify, collect and write the
elements that are useful to feed their Portfolio.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence, awareness of the host country
environment and use of services.
Personal competences: Self-confidence, acting with autonomy, analysing and synthesising
information, management of emotions.
Social competences: Establishment of useful competences, team work and cooperation
Meta competences: Interpretation and situation in context, learning to learn, intercultural
competence, management of bicultural identity.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. The following aspects can be assessed:
 Active participation
 Communication abilities
 Teamwork and cooperation
 Organisation
 Reflection
 Raised awareness on gender, interculturality and equal opportunities’ issues
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HANDOUT: What does being a migrant woman mean to me?

Me as a
migrant
woman

HANDOUT: How people think a migrant woman is?

How people
see a
migrant
woman
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HANDOUT – What I do about stereotypes
When I find the stereotype...

I...

Label of competences

People say that migrant
women do not have education

I show that I know how to do
many things

Communication
Self-confidence

TOOL 28

Department of urban planning
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
3 hours.
None.
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To sensitise on the impact of urban planning policies on the daily lives of (migrant) women
and men.
 To develop the civic competence, promote the civic participation of migrant women and
develop strategies of equal opportunities’ promotion.
 To experience roles they do not usually do
 Promote decision taking
 Develop discussion competences
 To experience in a practical way what equality of opportunities is.

DESCRIPTION/METHODOLOGY
The facilitator explains the story of a densely populated urban area with a mall that is planned
for extension in the near future.
The area has very few green areas and the shops of the closest commercial street, some of
them owned by migrants, are having economic problems.
In the mall there only are clothing shops, whereas in the commercial street there are several
food shops and a kindergarten.
Participants have to distribute the roles of politicians, urban planners and citizens. If they
want, they can take up roles of the opposite sex.
Each group has to defend its role actively. The goal is to reach a consensus for solutions.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-confidence, change management, sense of initiative, acting with
autonomy, analysing and synthesising information, organisation and management,
management of emotions.
Social competences: Negotiation and conflict management, team work and cooperation
Meta competences: Interpretation and situation in context, intercultural competence,
capability to project.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. The following aspects can be assessed: active
participation, internalising roles and defending them, communication abilities, negotiation
abilities, raised awareness on gender, interculturality and equal opportunities’ issues.
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TOOL 29

Discrimination, humiliation and
oppression
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
1-1,5 hours.
None.
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To raise awareness on the issue of discrimination
 To recognise discrimination, humiliation and oppression processes, which may be
unperceived by many participants.
 To promote understanding and empathy among the participants by sharing personal
experiences.

DESCRIPTION/METHODOLOGY
The whole group is placed in a side of the room in silence and avoiding physical contact among
participants. The facilitator asks several questions to the group (from basic to more complex
ones) and the women will need to move to the other side of the room if their answer to the
question is affirmative.
Then the facilitator gives the following order: “Anybody who has suffered discrimination,
humiliation or oppression due to … (and mentions one aspect each time)
 Physical appearance (being tall/short, wearing glasses, being fat…).
 Age
 Religion
 Disability
 Gender reasons (being a woman, being pregnant…)
 Origin
 Sexual orientation
 Culture
 …
Go to the other side of the room”.
After each situation is mentioned, participants who identify with it have to go to the other side
of the room.
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The last order given by the facilitator is: “Anybody who has discriminated, humiliated or
oppressed another person, go to the other side of the room.
With observation of the movements of the participants, they become conscious about the
discriminations suffered by the group.
At the end, participants can voice and share their experiences of discrimination with the group,
if wanted. If this happens, this should promote mutual exchange of experiences among
participants. This can enable the creation of a group process by means of participants sharing
experiences, creating a safe atmosphere by recognising one’s own experiences in other people
ones.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, `perseverance and resilience,
management of emotions.
Meta-competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the dynamic. The following aspects can be assessed:






Active participation in the dynamic
Communication ability
Cooperation
Reflection
Awareness of diversity and discrimination
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TOOL 30

Aliens on Earth
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
2-3 hours.
Blank and colour papers, colour pens, CD player, CDs.
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To facilitate the identification of gender stereotypes and analyse the gender differences in
education between (migrated) women and men.

DESCRIPTION/METHODOLOGY
The facilitator informs the group that a visit of a commission of aliens from Jupiter or Mars is
expected. Aliens are interested in knowing the Earth inhabitants since they know that there
are many inhabitants very different among themselves.
The first visit of the Aliens is to this country, as aliens know that it is a multicultural society.
Aliens are also aware that humans can be either men or women, but they do not know how to
distinguish them.
Hence, participants have to give some clues to the aliens to distinguish male and female youth
and children.
The class is divided in two groups: the first ones focuses on the differences between male and
female children, and the second one on the difference between young boys and girls. The
facilitator suggests some indicators such as: physical features, ways of dressing, toys they play
with, how adults talk and relate to them, what they like to do/play, common behaviour (at
school, home, parents group…).
Each group makes an internal debate and prepares a presentation with its results to be
explained to the aliens’ commission. In order to do so, each group elaborates a clue map in an
original way (drawings, paintings, representations, dances, music, etc.) and socialises its
conclusions with the rest of the group.
To enrich the discussion the facilitator poses key questions, such as:
 Was it easy to find the differences between girls’ and boys’ education? What cultural
differences have you found?
 What consequences have the education of children once they are adults?
 Being men and women depends on the biology of the bodies or on the education
received?
 How are boys educated? What are they told?
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 And girls?
 Are there differences between how girls and boys are educated here and in your
countries of origin?

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence, awareness of the host country
environment and use of services (education sphere).
Personal competences: Self-confidence, sense of initiative, acting with autonomy, analysing
and synthesising information, organisation and management.
Social competences: Team work and cooperation.
Meta competences: Interpretation and situation in context, intercultural competence,
management of bicultural identity.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects can be assessed:
 Active participation
 Communication abilities
 Raised awareness on gender, interculturality and equal opportunities’ issues
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TOOL 31

Find out the differences
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES

PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
0,5 – 1 hour approximately.
Mercator and Peter maps photocopied for each group and pens.
Maps can be downloaded at:
http://es.wikipedia.org/wiki/Proyecci%C3%B3n_de_Mercator
http://www.petersmap.com
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To raise awareness on interculturality and diversity
 To reflect on the ethnocentrism of the Western civilisation and its effects on our
perception of the world.

DESCRIPTION/METHODOLOGY
The facilitator divides the participants in groups and hands them out two maps of the world.
Participants are given 5 minutes to identify the differences between the maps and the reasons
of these differences. Afterwards, ideas are shared with the rest of the class.
Questions to promote reflection and debate:
 Where is the focus of each map? In what continent?
 Why do you think both maps look so different?
 What message do the maps convey? Do you think that the depiction of maps
influences our perception of the world? Why?
 What is the ethnocentrism? Give some examples of ethnocentrism and euro-centrism.
 Do you think euro-centrism can prevent the recognition of non- European cultures?
Note: the facilitator should read the following information before carrying out the activity.
http://www.petersmap.com

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Analysing and synthesising information.
Social competences: Team work and cooperation.
Meta competences: Intercultural competence, management of bicultural identity.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. The following aspects can be assessed:
 Active participation
 Communication abilities
 Raised awareness on gender and interculturality
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TOOL 32

Breaking stereotypes
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Approximately 1 hour.
A blackboard, blackboard pens, paper, markers, adhesive tape.
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To identify and deconstruct stereotypes of different cultures.
 To reflect on the consequences that negative stereotypes and generalisations have on the
social inclusion of individuals and cultural communities.

DESCRIPTION/METHODOLOGY
The activity should proceed as follows:
 Participants of the same origin form a group and each group is given two sheets of paper.
 The facilitator asks each group to write on the first sheet the main characteristics that they
think that define their culture and on the second sheet those features that define the
other cultures present in the classroom.
 Next, the facilitator presents the results grouped by culture (seen by themselves and by
others) and opens the discussion.
Questions to promote reflection and debate:
 How do we see ourselves and how do we see others?
 What features are in common?
 Do we know people in those countries? Do we know anyone that does not fit in what
we regard as a defining characteristic of that country?
 Why in general we tend to take the whole for the parts? Will this be right or wrong?
 What would someone say about us when s/he doesn’t know us and only sees us from
the outside (someone with a language and a culture different from ours)? How would
we feel?
 What is a stereotype? Do you often use them in our daily life? (Ask for examples)
 How do the media reinforce stereotypes about different cultures?

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence.
Social competences: Negotiation and conflict management, team work and cooperation.
Meta competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects can be assessed: active
participation, communication skills, organisation of thoughts and reflection, cooperation with
the group, involvement in tasks, attitude to group.
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TOOL 33

Can I come over and stay? “World Café”
SUGGESTED TIMING

Migrant women (at least 6)
Facilitator
1,5 hours approximately. First phase, 30 minutes; 2nd phase, 20
minutes; and 3rd phase, 30 minutes.

MATERIALS AND
RESOURCES

Paper, markers, hand-outs, flip-charts, tablecloths covered by
paper tablecloths, flowers, coloured pens, candles, quiet music
and refreshments.

PHASE OF FORWARD
PROCESS

PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

PARTICIPANTS

AIMS





To debate upon different perceptions and attitudes on immigration
To develop critical thinking
To demonstrate that there are different perceptions and attitudes towards immigration
To learn that in a democratic country state legislation can be insufficient for the
phenomena of immigration
 To challenge into change the attitudes of the people

DESCRIPTION/METHODOLOGY
Action:
Group work- 3 working groups are included
1 host for each working group- preference for an observer that comes from a migrant
community
Instructions:
Split the class into 3 groups and organise a “World Cafe” for discussing on 3 preset topics.
The role of the host- an immigrant him/herself is the key role for the discussion. Please instruct
the host to pay attention to the key elements that should be approached during the
conversation.
Procedure:
The methodology of the simplified “World Cafe”: the environment is set up like a cafe, with
tables for four-five, tablecloths covered by paper tablecloths, flowers, some coloured pens
and, if possible, candles, quiet music and refreshments. In case you do not have this you can
use the class furniture around. People sit four-five to a table and have a series of
conversational rounds lasting up to 20 minutes about the questions below. After the allocated
time, the whole group gathers to share and explore emerging themes, insights and learning,
which are captured on flip-chart or other means for making the collective intelligence of the
group visible to everyone so they can reflect on what is emerging in the room. At this point the
Cafe may end or it may begin further rounds of conversational exploration and inquiry.
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World Cafe- topics for discussions
Group 1: What do you think of the right of people to migrate as reflected in the Art.13 of the
Universal Declaration of Human Rights that recognises “the right of every person to leave their
country of origin”?
Group 2: What difficulties and challenges the person as an immigrant has to face while leaving
in a new country, as a minority?
Group 3: Cultural diversity is a fact, what you think is the best way to deal with it?

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Team work and cooperation, analysing and synthesising information,
management of emotions.
Social competences: Interpretation and situation in context, negotiation and conflict
management.
Meta-competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Reaction and behaviour
The assessment will take into account: previous knowledge of the participants, completion of
the suggested activities and goals, motivation of the participants, internal cooperation of the
group.
Activity content and learning
Group 1- key observation elements:
 Which are the duties of the countries that accept immigrants?
 Is the concept of “no border” a reality or Utopia?
 What reasons can individuals have for leaving their country of origin?
Group 2- key observation elements:
 Pay attention to the intensity of the mental (e.g. solitude, frustration, different
customs,, habits, climate, integration in the country, stereotypes due to race, colour,
religion etc.) or practical (e.g. language, residence, identity documents, training and
education not recognised) challenges that are expressed
 Is the legislation adjusted to the real needs of immigrants?
 What legal expectations can a receiving country have for its immigrants?
Group 3- key observation elements:
 To what extent cultural diversity is and individual’s responsibility or an institutional
issue?
 Can cultural diversity be a subject for participation, active citizenship, curricula and the
media?
 What can we gain or lose through cultural diversity?
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TOOL 34

Circular graphics
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
3-4 hours
Blank paper and pens
PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To identify situations of discrimination of women and particularly migrant women.
 To identify power relations and roles, as well as their intensity as migrant women.
 To recognize that factors of discrimination vary in different contexts (geographical,
cultural, social and individual).
 To facilitate the definition of individual and group identity and recognise impositions.
 To develop civic competence and tools to promote empowerment.

DESCRIPTION/METHODOLOGY
This activity is divided in three parts, analysing participants’ relations with their relatives,
community and society (from close to more distant relationships). It should be taken into
account that is an activity dealing with a sensitive, emotional and private subject. In this sense,
the tool should not be applied until there is a high level of confidence within the group.
As it deals with the issue of power, the trainer should have specific preparation and good
moderation skills.

FAMILY- POWER RELATIONS (1 hour)
Participants are asked to draw individually a graphic of the power relations of their families
when they were children. The concept of power and authority might be introduced by the
facilitator to facilitate the process, and the gender difference between male power in the
public sphere and female authority in the private sphere.
Each member of the family is represented by a circle and the participant too. Its power will be
expressed through the size of the circle. The distance amongst circles will determine the
relation among members, which will also be represented by connecting lines. Once
participants have finished this graphic, they are asked to draw a new one considering their
current family relations.
Once they have finished this second graphic, the facilitator should promote a dialogue
between participants where factors such as the culture of the country of origin, changes in the
participant’s environment, geographical mobility and new family situations should come up.
Participants might find similarities between their stories and gender discrimination may
appear too.
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INFLUENCE IN THE COMMUNITY (1 hour)
The group is divided in groups of 4-5 people. Each group will draw a collective graphic, starting
from a big circle representing the host community. Next, they will draw other circles of
different sizes representing the relevance of groups in that community (men, women,
Moroccan men, Moroccan women, Latin men, Latin women, etc.; the more groups, the
better). Again, each group will mark the relevance of each circle and the distance between
them will show the intensity of relations.
A discussion on the importance of gender and origin may be opened, taking into account the
weight of the country of origin’s culture.
Graphics will be shared and participants will agree on the role of women related to power
relations, taking into account gender and origin as discrimination factors, the elements that
help perpetuating this discrimination and, finally, the factors which would favour changes in
roles.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, civic competence.
Personal competences: Self-knowledge, self-confidence, perseverance and resilience,
management of emotions.
Social competences: Negotiation and conflict management.
Meta-competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects will be assessed.
 Self-knowledge
 Communication
 Initiative
 Organisation
 Teamwork and cooperation
 Intercultural competence
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TOOL 35

Migrant, woman, domestic worker:
a triple discrimination
PARTICIPANTS
SUGGESTED TIMING

Migrant women
Facilitator
1,5 – 2 hours

MATERIALS AND
RESOURCES

Source of information of the video (in Spanish):
“Ser mujer, inmigrante y trabajadora del hogar es sinónimo de
una triple discriminación”
http://www.youtube.com/watch?v=FlXiqUPxo78

PHASE OF FORWARD
PROCESS

PHASE 2. Development.
SECTION 2. To raise awareness and promote reflection on
gender, migration, interculturality and diversity

AIMS
 To identify situations of discrimination experienced by women and particularly migrant
women.
 To identify the roles of women and particularly migrant women.
 To recognize how factors of discrimination change according to each context (e.g.
geographical, cultural, social and individual contexts).
 To facilitate the definition of individual and group identity and recognise the elements that
are imposed on women.
 To develop civic competence and tools to promote empowerment.

DESCRIPTION/METHODOLOGY
A migrant woman outside the group is invited to explain how she experienced her migration
process and the reasons that led her to arrive in the host country. She should also include her
own experiences regarding the life in this new country and explain her current position in the
labour market, as well as a social individual. Finally, her discourse should include how she got
to know her rights and make them recognised, and the rights she would like to have
recognised in the future.
Participants may have some time to pose questions and share their views of reality.
If it is impossible to find a migrant speaker, this activity can be done in the following way:
 Watch a video related to this subject (taken from YouTube or NGO documentaries).
 Watch an interview of a migrant woman who works as a domestic worker, participates
in a civic organisation and works for the recognition of her rights.
The debate after the talk or video should tackle the following elements:
 Leaving one’s family and culture behind.
 Cultural shock.
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 Leaving tasks of unpaid care work in the country of origin to other paid or unpaid
people.
 Isolation related to domestic work, in terms of social isolation and unacknowledged
social and labour rights.
 Illnesses related to domestic work (depression and isolation).
 Union or associations to move forward, group support.
After the debate, the handout My reflections can be handed in. Women in pairs can write
down their own reflections. Afterwards the reflections can be shared among the group,
especially concerning the last part (proposals for actions to be done in order to improve the
present situation).

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, awareness of the host country environment and use of
services, civic competence.
Personal competences: Self-knowledge, self-confidence, perseverance and resilience,
management of emotions.
Social competences: Negotiation and conflict management.
Meta-competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects will be assessed.
 Reflection
 Active participation
 Interpersonal relation
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My Reflections
Domestic Work in my country

Domestic Work in the host country

I did it in the public
and/or private
sphere

I do it in the public
and/or private
sphere

What rights did I
have to do it?

What rights do I
have to do it?

How did it affect
my health?

How does it affect
my health?

How did it affect
my family?

How does it affect
my family?

My social
participation;
relation with
neighbours,
friends, social
organisations and
training schools?

My social
participation;
relation with
neighbours,
friends, social
organisations and
training schools?

Am I satisfied with the current regulation and social perception of domestic workers?
Yes

No

What can I do to improve the current situation?
Is there any aspect that can contribute to improve the present situation?
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PHASE 2, SECTION 3. To define a personal project
TOOL 36

The wheel of life21
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
2-3 hours
Blackboard, blackboard pens, wheel of life handout.
PHASE 2. Development.
SECTION 3. To define a personal project

AIMS
 To raise awareness on the different spheres of the participants’ lives (work, family, health,
etc.) and understanding on how achieving fulfilment in every sphere is an important issue.
 To enable participants to identify their satisfaction degree in each life sphere.
 To promote the identification of the life facets’ they want to improve, as a part of
empowerment process.
 To promote the active involvement of participants in planning and making substantial
change in their lives.

DESCRIPTION/METHODOLOGY
This activity is based on the idea that people know deep down the solutions to their problems
and hence creates a space to bring this knowledge the surface so that participants become
aware of them.
Handout 1 is distributed among participants; a file with a circumference divided in eight
sections is handed out to each participant. Each section of the circumference is marked with
the name of a different life sphere (such as: family, work, partner, friends, education, time for
oneself, health, among other possibilities). One section can be left blank, so that each
participant writes the spheres she finds more relevant in their life.
Every woman grades each section in a 1-10 scale, measuring their current satisfaction degree
regarding each specific life sphere. Next, they paint a part of the section equivalent to their
grade, that is: if they put a 7 mark, they pain the 70% of the section.
Once they have finished with all the plots and are sure of the resulting marks, the facilitator
asks the following questions:
 If that circumference was a wheel, would it turn?
 Would it turn smoothly or bumpily?
The aim of these questions is to visualise in a funny and carefree way the spheres that
unbalance their lives, for whatever reason.

21

It can also be applied individually.
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Afterwards, they are asked: “What would you need to get a 10 mark in each section?”. Then,
they are given some time to reflect on aspects that they feel that should be improved.
Finally, they are requested to think about the values that each woman considers most
important in their life.
Once the list is ready, they are asked: “In what spheres do you honour most your values? In
what spheres do you honour them less? What can you do to live each part of your life
according to your most important values?”.

COMPETENCES INFORMALLY TRAINED
This activity promotes developing especially personal competences, but all these competences
are developed in some degree:
Basic competences: Communication, mathematical competence.
Personal competences: Self-knowledge, analysing and synthesising information, organisation
and management, management of emotions, acting with autonomy.
Social competences: Team work and cooperation.
Meta competences: Learning to learn, interpretation and situation in context, capability to
project.

GUIDELINES FOR ASSESSMENT
The activity will be assessed while it is carried out.
The following aspects can be assessed:
 Communication ability
 Organisation of thoughts and reflection
 Cooperation with the group
 Involvement in tasks
 Management of emotions.
 Motivation and depth of self-analysis
 Problem-solving skills
 Attitude to the group
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Handout 1 The Wheel of life
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TOOL 37

Health: peer-debate and exchange of
views with health-care professionals
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Health care professionals and experts
Between 4 and 16 hours depending on the number of health
resources visited
Blackboard, blackboard pens, the wheel of life of each participant
PHASE 2. Development.
SECTION 3. To define a personal project

AIMS





To identify the degree of satisfaction regarding personal health
To identify common health problems among migrant women
To raise awareness on the importance of health care in daily life
To foster heath care prevention activities

DESCRIPTION/METHODOLOGY
The facilitator introduces the first session making a presentation on general health issues, with
special emphasis on the importance of health prevention activities. The rest of the session is
used to discuss and debate how health is understood by the participants. To this end, the
facilitator asks them to reflect on and draw what they think health is and what it represents in
their lives. Afterwards, each participant shares with the rest of the group her drawing. The
facilitator conducts a debate on the opinions and contributions of the participants.
The facilitator may facilitate the debate by introducing the following ideas:
 Does the perception/conceptualisation of health change along the migration process?
 How different or similar is their perception/conceptualisation of health here and in
their country of origin?
At that point, the facilitator uses the wheel of life created by each participant. The facilitator
asks to the women to reflect on the punctuation they gave to the health sphere. Then the
facilitator asks them what they answered in the question ‘what is needed to get a 10?’. With
the responses provided by women the facilitator will obtain information on what women know
about health, the resources that might be useful and interesting to them, etc. From all the
women’s responses, the facilitator organises the following sessions.
The facilitator might provide information of specific resources, organise visits to health
providers centres or other relevant resource, etc. Examples of possible resources are:
 Planned Parenthood health centres
 Public health centres providers
 Public health centres providers specialised on mental health and interculturality
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 Women’s attention centre
 Migrant services and associations specialised in health issues
 Community services specialised in health issues
The aim to present and visit these (and other) resources is to make women get to know and be
familiar with them.
Another possible activity to carry out when dealing with health issues might be to organise
informal lectures and debates with health care professionals and experts. For example,
professionals and experts on mental health and migration processes could carry out a session
on illness and other health problems that may affect migrant women such as migration grief,
anxiety, stress and depression due to the migration process, among others.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication
Personal competences: Self-knowledge, self-confidence, sense of initiative, analysing and
synthesising information, management of emotions
Social competences: negotiation and conflict management
Meta competences: intercultural competence

GUIDELINES FOR ASSESSMENT
Assessment will take place during the activity. The following aspects can be assessed:







Active participation
Communication ability
Organisation of thoughts and reflection
Cooperation with the group
Involvement in tasks
Groups attitude
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TOOL 38

How we use our time22
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
3 hours for the 1st part and 1,5 hours for the 2nd part
Blackboard, handouts, colour pens, paper.
PHASE 2. Development.
SECTION 3. To define a personal project

AIMS
 To support participants to identify how they spend their time in key spheres of life (social,
personal, work and family).
 To make visible the gender and origin/cultural differences in time use.
 To support migrant women in identifying their competences.
 To raise awareness on the importance on having time for oneself (personal time).

DESCRIPTION/METHODOLOGY
PART 1
The facilitator divides the group in pairs or small groups and distributes the handout 1.
The facilitator then explains that we can divide life in four spheres and asks participants to
reflect on the activities they do in each sphere and how they spend their time. They will write a
list of keywords associated to these activities. Some of the ideas that may appear are:





Social: friends, religious temple, association.
Personal: health, training, culture, free time, leisure, information…
Work: productive and paid activities.
Family: housework, taking care of children.

Each life sphere is given a colour, according to Handout 1. Then, handout 2 is distributed to
each woman. It represents a week timetable and each participant is asked to paint in each day
(from Monday to Sunday) and time (Monday, afternoon, evening) the life sphere to which they
dedicate most time (e.g.: on Monday morning: green as it is personal free time because I am
doing a training; on Monday afternoon it is black as I take care of my children).
Next, on the basis of the filled in Handout 1 and the colourful work plans, sphere by sphere
every woman shares her experiences and reflections, and the facilitator asks them:
 Do you dedicate most of the time to one of the spheres? Why? Does this have any
consequence on your life?

22

It can also be applied individually.
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 Do you think that you dedicate enough time to yourself? What is personal time and
what activities is it related to?
In order to deal with gender and cultural differences, the facilitator may introduce new
elements of analysis:
 Your family members or people you live with dedicate the same amount of time to
each sphere?
 Do migrant men and women have a similar situation? Do they have the same
freedom?
 Why? (Gender, culture, ethnics, religion…)
 Does culture of the country of origin have a direct impact on the activities carried out
in each sphere?

PART 2
After previous discussion, each group reflects on what strategies and personal resources would
be put in practice to minimise the difficulties in the use of time they have identified. The idea is
that they talk about competences.
Groups are given the second handout to write the different difficulties encountered, coping
strategies applied and the competences associated to them.
As a conclusion of the session, the facilitator can ask participants to recover what elements of
the activity can be transferred to the Portfolio. Thus, participants identify, collect and write in
the Competence Learning Diary the competences identified, which will be later on useful to
feed their Portfolio.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, change management, perseverance
and resilience, organisation and management, management of emotions.
Social competences: Team work and cooperation.
Meta competences: Interpretation and situation in context, intercultural competence,
capability to project.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity.
The following aspects can be assessed:
 Active participation
 Communication abilities
 Willingness and ability to analyse one’s life.
 Team work and cooperation
 Raising awareness on gender, interculturality and equal opportunities’ issues
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HANDOUT 1 – LIFE SPHERES
Social

Personal

Work

Family

HANDOUT 2 – WEEK PLAN
MON

TUE

WED

THU

FRI

SAT

SUN

Morning

Afternoon

Evening

HANDOUT 3 - DIFFICULTIES IN USE OF TIME AND STRATEGIES
Sphere

Difficulties I find

Family

No time to pick up
children from school
because...

Strategies

Label of competence
Organisation and
management
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TOOL 39

Activities of a couple23
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
1,5 hours
Papers, pens, blackboard.
PHASE 2. Development.
SECTION 3. To define a personal project

AIMS
 To reflect and understand the concepts of work (paid work) and occupation (unpaid work).
 To discuss and identify competences through practical examples of migrant women’s daily
activities.
 To reflect about one’s own work activities.

DESCRIPTION/METHODOLOGY
The facilitator distributes the handout with the text “Activities of a couple” among the
participants and reads it aloud. Next, the facilitator poses the following questions to the group:







Do you think that this story is close to your reality? Do you see it as real life or as fiction?
Which professions appear in the text?
Why are they considered professions?
What do they do? Where do they do them?
What do you need to perform these activities?
What is work for you? And what is it not?

The questions can be discussed and replied in small groups and, later on, can be shared among
the other groups.
After the discussion, the facilitator poses the following question to be replied individually by
each woman: Currently, what kind of work do you do?
Then, participants can share their responses.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication
Personal competences: Self-confidence, self-knowledge, analysing and synthesising
information
Social competences: team work and cooperation
Meta competences: Interpretation and situation in context, management of bicultural identity

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity. The following aspects can be assessed: reflection,
active participation, teamwork, communication abilities.

23

It can also be applied individually.

HANDOUT 1. ACTIVITIES OF A COUPLE
She overhauls the heater, which doesn’t work properly, using her toolbox with the virtuosity of
maintenance technicians.
He prepares the dinner, using the food, culinary tools and art every bit as good as the ones in a
well-known restaurant in the neighbourhood.
He usually spends time taking care of their plants at home; he cultivates mint and rosemary so
masterfully that he could pretend he is employed in the garden centre of the area.
In the afternoon, after picking up their children from school, the family goes for a stroll in the
park and, once at home, both help their daughters with their homework, as if they were
teachers.
In the evening, before dinner, due to the time difference, they all go to a cybercafé to contact
their family living in their origin country, via Skype or general calls. They have such command
that they could be taken for telemarketers.
Afterwards, back home, they shower their daughters, have dinner, take them to bed, read
them a short fairy tale and kiss them good night.
However, every Thursday these tasks are done by a young Latin American neighbour that does
babysitting for a small fee. Meanwhile, she goes to dancing classes in a neighbour association
and he learns to play guitar with friends.
On weekends, she often prepares a religious text before going to the cultural centre, while he
sings typical songs of their country of origin with their daughter, trying to properly knot his tie.
When they go back home, the family altogether prepares the dishes listening to the music of
their favourite CD, each one doing the tasks apt to their age and abilities.
On Sunday evening, they collaborate with an NGO helping undocumented people, where they
offer their own migrant experience as examples, and listen to and comfort the newcomers, as
if they were psychologists.
She, who works as an office assistant, has fun dismantling the few electrical appliances they
have at home and repairing them. He, nurse, likes to forget the troubles of the geriatrics
centre dressing up as a cook and making up new meals every day. Both love to see grow the
seeds they planted in their small balcony. They adore their children, enjoy making love and feel
good singing songs and dancing.
With such activities they keep busy and entertained when outside their workplace and after
working hours, developing activities that recall several professions: the technician repairing
heaters at the maintenance service, the restaurant’s cook, the gardener at the city gardening
service and the garden shop, the teachers who take care of children, the politician
pronouncing speeches, the music teacher, the psychologist…
Now, try to explain with simple sentences to a group of aliens how we distinguish work
activities from non-work activities. In other words, try to differentiate Work with a capital W
and other activities which are similar, but not exactly the same.
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TOOL 40

The river of life:
conclusion of vital objectives24
PARTICIPANTS
SUGGESTED TIMING

MATERIALS AND
RESOURCES

PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
An hour for each sphere
Blackboard, paper, pens, file of Wheel of Life, river of life
handout (optional), laptop, paper of several colours for the
circles.
The video is based on a text written by Paulo Coelho with music
from
Dario
G.
(in
Spanish):
http://www.youtube.com/watch?v=trhcFluEinw
PHASE 2. Development.
SECTION 3. To define a personal project

AIMS
 To reflect about the different spheres of women’s life
 To support migrant women in the identification and planning of the achievement of vital
objectives through decision-making processes and actions
 To engage and motivate migrant women in taking actions

DESCRIPTION/METHODOLOGY
The facilitator asks participants to draw a river representing their life in the future (see
example attached).
The river will have several tributaries, each representing a sphere of life. As a suggestion, four
spheres of life may be included (personal, social, family and work), but women are free to
include the spheres they like.
The facilitator explains that women have to think how they would like their life to be in the
future. They have to think in the long term and progressively reduce the visualisation time,
using questions as shown below:
 How do you imagine yourself regarding (education, labour, etc.) in 10 years? (You will
be XX years old)
 How do you imagine yourself regarding (education, labour, etc.) in 5 years? (You will
be XX years old)
 How do you imagine yourself regarding (education, labour, etc.) in 3 years? (You will
be XX years old)
 How do you imagine yourself regarding (education, labour, etc.) in 1 year? (You will be
XX years old)
 What do you have to do NOW to reach the objective/scenario you have planned in a
year time?
Each river tributary is divided with several marks signalling the period of 1, 3, 5 and 10 years.

24

It can also be applied individually.
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Participants are distributed papers of several colours and cut out circles of different colours to
mark different elements in each river tributary:





Desired results will be labelled with red circles
Obstacles to be found will be labelled with blue circles
Time devoted to each project will be labelled with green circles
Support they will have will be marked labelled lilac circles

After all women draw their river and have thought about their future for a while, later,
individually or in groups, the facilitator can help participants to make a list specifying the steps
they will have to take in each life sphere. They can organise the information in a table for each
life sphere with the following columns to be filled in:






Objectives to reach next year, but also at mid term
Actions to be taken in order to reach the objectives
Time needed to reach the objectives
Resources needed (of one’s own or external ones)
Acknowledgment of the reached objective

Additionally, participants can also summarise this information and prioritise the events in the
table included in Handout 1.
The facilitator explains that participants have to enter the events they have previously
identified in the table included in Handout 1 for each sphere and then evaluate the degree of
importance for each event.
For the evaluation, women can use a scale of 1 to 5, where:
5 = completely important
4 = very important
3 = somewhat important
2 = little important
1 = not at all important
This last exercise will help women to prioritise which action and sphere is the most important
to start with.
The papers of each woman will be photocopied. The original one will be given to the
participant and the other one will be kept in the file of each participant.
At the end of the session, the facilitator can ask participants how they feel about the vital
challenges they have planned and comment on how the process for reaching them can be (e.g.
long, complicated, at some point frustrating, etc.). In parallel, the following video is
broadcasted (in Spanish): http://www.youtube.com/watch?v=trhcFluEinw
This is an opportunity to end the session with an optimistic feeling and talk about the
competences that may be helpful in the process of reaching the objectives.

143

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication
Personal competences: Self-confidence, change management, sense of initiative, acting with
autonomy, analysing and synthesising information, perseverance and resilience, organisation
and management, responsibility, management of emotions
Social competences: Grabbing opportunities
Meta competences: Interpretation and situation in context, intercultural competence,
management of bicultural identity, capability to project

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity.
The following aspects can be assessed:
 Active participation
 Communication abilities
 Raised awareness on gender, interculturality and equal opportunities’ issues
 Reflection
 Acting with autonomy and knowledge of oneself

River of life example

Family

Personal
Money
Computer
course

Work
Social

144

Handout 1
The event/action should happen within:
6 months

DEGREE of
IMPORTANCE

1 year

DEGREE of
IMPORTANCE

2 years DEGREE
of
or more IMPORTANCE

Reclassification scheme of temporal perspective

Time importance anything

Just a little enough

much

completely

Within 5 months

Within 1 year

Within 2 years
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PHASE 3. Final portfolio
TOOL 41

Preparation of the individual portfolio
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
From 5 to 10 hours
Printed Portfolio templates with the guidelines, printed Handout
Self-assessment grid for languages, papers, pens, PCs and digital
portfolio template.
3. Final portfolio

AIMS
 To support women in the elaboration of their individual Portfolio (specially their
competences)

DESCRIPTION/METHODOLOGY
This activity can take place during several sessions at the mid and final part of the course.
The facilitator starts the session handing in a printed copy of the Portfolio (Handout 1: Your
competence portfolio) to each woman and explaining to them what the Portfolio is. In doing
so, the facilitator can outline that the aim of the Portfolio is to gather in a unique document
and in an organised way the most significant women’s experiences and competences together
with evidences. It should be stated that remember that the competence portfolio is not a CV
which can be directly used in job search and sent to employers but a reflection instrument for
women to identify and gather all their experiences, competences and documentary evidence.
The facilitator describes the structure of the Portfolio to women, in order to make it more
familiar for them before starting working with it. Main sections of the Portfolio are: Personal
information, experience (including paid and non-paid experience), education and training,
competences, languages and evidence.
Then, each woman individually starts filing in her own Portfolio in paper, with the support of
the facilitator, who should clarify doubts and guide women in their reflection process. The
Competence Learning Diary can be a supporting material for women, since it may already
gather some competences and possible evidences.
When filling in section 5 of the Portfolio: Languages passport, Handout 2 (Self-assessment grid
for languages) should be distributed among women.
The facilitator also supports women in the systematisation of the information and the
collection of evidences.
As a supporting material for facilitators and women, an example of a filled in Portfolio is
attached at the end of the description of the tool, jointly with the Handouts.
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In the Handbook, there is a set of guidelines for the facilitator to be taken into account when
supporting migrant women in preparing their portfolio.
Women first fill in their portfolios by hand in the paper copies delivered by the facilitator. In
doing so, women can use their mother tongue language first and, once finished, they can
translate it to the host country language. Once portfolios are filled in, women can elaborate an
electronic copy of it (Portfolio digital template, which can be downloaded from the Forward
website http://www.forwardproject.eu) if a PC room is available.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, digital competence.
Personal competences: Self-confidence, self-knowledge, sense of initiative, acting with
autonomy, analysing and synthesising information, organisation and management,
responsibility, management of emotions.
Social competences: Grabbing opportunities.
Meta competences: Interpretation and situation in context, learning to learn.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity.
The following aspects can be assessed:
 Active participation
 Organisation
 Acting with autonomy
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YOUR COMPETENCE PORTFOLIO:
PREPARING YOUR DRAFT
How will having a personal portfolio be useful to you?
 The purpose of this portfolio is to put on paper your experience and competences so that
you have all the information organised.
 This portfolio is not designed to send it directly to an employer to apply for a job. For that
you will need to write a CV. However, this portfolio will help you to have a catalogue of all
your experience and competences. Then, when applying for a specific job, you will find it
easier to write your CV, just choosing the experience and competences that are most
relevant for that specific job.
 The format of this portfolio is based on Europass, which is a specific type of CV
recommended by the European Union and is useful when searching for jobs in Europe.
After filling in this portfolio, you will be much more prepared to write your Europass CV.

How can you fill in this portfolio?
 We recommend that you start filling in your portfolio on draft paper. Don’t be afraid to
write as many drafts as you need! Then, when you have your paper version, you will
transfer the information to a computer file that you can keep and update later on.
 The portfolio has 8 sections, covering different aspects of your life:
 Personal information
 Experience (including paid and non-paid experience)
 Education and training
 Competences
 Languages
 Evidence
 Additional information
 Annexes
 In every section you will find detailed instructions and tips to help you. If you have any
doubts, ask your facilitator.
Before starting to write the portfolio, pay attention to the following important points:
 Take care over the presentation.
 Use short and clear sentences.
 Give proper attention to all relevant details, both of content and presentation, and avoid
mistakes in spelling and punctuation. Ask the facilitator if you have any doubt.
 Concentrate on the essentials:
 Try to be brief. Ask the facilitator if you have doubts about what to prioritise.
 If you already have in mind applying for a specific job or reaching a certain goal,
work experience or training which is not relevant for the application can be
omitted.
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SECTION 1 - Personal information
Surname(s)
First name(s)
 In different countries names are expressed in different ways. For example:
Smith, Anna (SURNAME, NAME)
Maria García Pérez (NAME SURNAME)
 Write your name in the format that is most common in the country you are going to
use the portfolio. Ask the facilitator if you have any doubts.

Address(es)

 Write the address where you will be most easily found. Specify the city and, if you are
planning to apply for international jobs, also the country.

Telephone(s)
 Write the telephone number you are going to be available at.
 If you plan applying for international jobs, add the international prefix

E-mail
 You may want to use an e-mail address specifically for job applications.

Nationality
Date of birth
Gender
 Nationality, date of birth and gender are confidential information, but employers may
value them when applying for a job. Ask the facilitator for details.
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SECTION 2 - Experience
 This section includes all experience you had in any country, and not only paid work.
For example, community or voluntary work, work placements during training, taking
care of your house and children (if you have any) or your experience of migration are
all experiences you may want to include in this section.
 Don’t concentrate on your experience in the host country. Include also your
experience in your home country and other countries where you may have lived.
 Start with your most recent experience.

Dates
 Write the dates to show how long you carried out the experience. Indicate the month
and year it started and the month and year that it stopped.
Example: From March 1994 to December 1999.

Occupation or
position held
 Write your job title or the nature of your occupation.
Examples: hairdresser, teacher, caretaker, entrepreneur, lawyer, etc.

Main activities and
responsibilities

 Write your main activities and responsibilities, e.g.: organise and weigh ingredients,
assign and supervise cooking times.
 If necessary, quantify your responsibilities (percentage of time, length of time spent
on each occupation, etc.). Ask the facilitator if you have any doubts.

Name and address of
employer

 Write the name and address of the employer
Example: Anderson and Dobbs Ltd., 12 Highland Road, Edinburgh EH3 4AB, United
Kingdom.
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 If there was no employer (for example, if you have experience taking care of your),
you may state your own name and the place where the activities were carried out).
When in doubt, ask the facilitator.
 Add any relevant information of employers (telephone, e-mail or company website).

Type of business or
sector
 State the nature of the employer’s business or sector
Examples: care, catering, etc.

 Now write below all other occupations and experiences that you find relevant. Ask
the facilitator if you have doubts about which to choose.
 Use as many pages as you need. Ask the facilitator for more pages if you need them.

Dates
Occupation
or position held

Main activities and
responsibilities

Name and address of
employer

Type of business or
sector
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Dates
Occupation
or position held

Main activities and
responsibilities

Name and address of
employer

Type of business or
sector
Dates
Occupation
or position held

Main activities and
responsibilities

Name and address of
employer

Type of business or
sector
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SECTION 3 - Education and training
 This section includes all your education and training in any country. Include here not
only what you studied in school, but also other long or short courses you may have
taken, even if you don’t have a certificate.
 Start with your most recent course.

Dates
 Write the dates to show how long the course in question lasted. Indicate the month
and year you started to study this course and the month and year it ended.

Title of qualification
awarded

 Write the exact title of the qualification awarded, as it is written in your certificate (if
you have any). If the qualification includes abbreviations, avoid using them on their
own.
Example: National Vocational Qualification (NVQ) Level 2: Bakery Service.

Principal subjects or
skills covered

 Summarise the main subjects or skills taught during the course, grouping them
together if necessary for the sake of brevity. Ask the facilitator if you have any
doubts.
Examples:
Languages: English, Spanish
Computer skills: Word, Excel.
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Name and type of
education or training
organisation
 State the name and type of the institution attended.
Example: Wales Technical College

Level in national or
international
classification
 If the level of the qualification corresponds to an existing national or international
classification system (e.g. ISCED), write the level. Ask the facilitator if you have any
doubts.
Example: ISCED 2

 Now write below all other courses that you find relevant. Ask the facilitator if you
have doubts about which to choose.
 Use as many pages as you need. Ask the facilitator for more pages if you need them.

Dates
Title of qualification
awarded

Principal subjects or
skills covered

Name and type of
education or training
organisation
Level in national or
international
classification
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Dates
Title of qualification
awarded

Principal subjects or
skills covered

Name and type of
education or training
organisation
Level in national or
international
classification
Dates
Title of qualification
awarded
Principal subjects or
skills covered
Name and type of
education or training
organisation
Level in national or
international
classification
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SECTION 4 - Competences
 This section is dedicated to the competences you acquired in the course of your life by
participating in different kinds of activities (work and training, but also family activities,
leisure, community work, etc.) This includes, of course, the experience of migration,
during all its phases (departure, trip and settlement).
 The headings describe the types of the competences in the Forward classification: basic
competences, personal competences, social competences and meta-competences. Ask
the facilitator for more details about the definition of each competence.
 There are also blank rows in the tables to add any other competences that you may find
relevant and are not included in the Forward classification. The facilitator will help you if
you have doubts about their relevance.
 The right column of the competence tables (“context where it was acquired”) is a space
to explain the context where you acquired each competence over the course of your life,
that is, the specific places and activities which led to the acquisition of each competence.
Example:
Competence

Context where it was acquired

Digital
competence

While living in Italy, regular use of ICT to
communicate with family in the home country
(Venezuela).

 Delete any section or competence if you have nothing relevant to say about them.
However, do not underestimate yourself! Ask the facilitator if you have any doubt.
 Use as many pages as you need. Ask the facilitator for more pages if you need them.
 Regarding the competence “communication”, do not go into much detail about your
knowledge and skills in different languages (mother tongue, host country language and
other languages) because section 5 of the portfolio is dedicated to this. Focus instead in
your general communication skills (e.g. active listening, non-verbal communication). Ask
your facilitator if you have any doubts.

Basic competences
Competence

Context where it was acquired

Communication
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Mathematical
competence

Digital
competence

Awareness of the
host country
environment and
use of services

Job and
information search

Civic competence
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Personal competences
Competence

Context where it was acquired

Change
management

Self-confidence

Acting with
autonomy

Self-knowledge

Sense of initiative

Responsibility

Perseverance and
resilience
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Analysing and
synthesising
information

Organisation and
management

Management of
emotions
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Social competences
Competence

Context where it was acquired

Team work and
cooperation

Grabbing
opportunities

Negotiation and
conflict
management

Establishment of
useful
relationships
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Meta-competences
Competence

Context where it was acquired

Capability to
project

Intercultural
competence

Management of
bicultural identity

Learning to learn

Interpretation and
situation in
context

YOUR COMPETENCE PORTFOLIO – PREPARING YOUR DRAFT– PAGE 14

SECTION 5 – Languages passport25
 This section provides space to write about the competences you have in your mother
tongue and the language of the country you are living in, as well as other languages
you may know.
 When filling in this section, take into account both your experience in the home
country and over the course of your migration experience.

Mother tongue
 Write the name of your mother tongue.

Self-assessment of language skills:
mother tongue ____________
Understanding
Listening

Speaking
Spoken
interaction

Reading

Writing

Spoken
production

 The grid above is used to present your levels of language skills, using a classification
of levels which is common to the whole Europe and useful to search for international
jobs.
 The handout “Self-assessment grid for languages” provides detailed guidelines about
these levels and examples of grids. Ask the facilitator if you have any doubts.
Example of grid:
Self-assessment of language skills:
mother tongue Spanish
Understanding
Listening
C2

Speaking
Spoken
interaction

Reading

Proficient user

C1

Proficient user

C2

Proficient user

Spoken
production
Proficient
C2
user

Writing
B2

Independent
user

25

Based on the European Language Passport © European Union and Council of Europe
(http://europass.cedefop.europa.eu and http://www.coe.int/portfolio).
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Diploma(s) or certificate(s)
Title of diploma(s) or
certificate(s)

Awarding body

Date

European level (if
specified on
diploma)

 State here your diplomas or certificates proving your skills in this language.
 Write the title of the diploma in the language you are writing the portfolio in. It may
also be useful to add the title in the original language. Ask the facilitator if you have
any doubts.
Example: Diploma in Spanish as a foreign language (DELE) (Intermediate Level / Nivel
Intermedio).
 On the last column, write the Common European Framework of Reference (CEF) level,
if it is specified on the original certificate or diploma.
Example: B2.
 If you have more than one certificate, write only the one that is of highest level.
However, if you have different certificates and are complementary, add more rows if
you want to include them. Ask the facilitator if you have doubts.
 Include a copy of each diploma as annexes to the portfolio.

Linguistic experience(s)
Description

From

To

 In this table you can add the experiences where you acquired your listening, reading,
speaking and writing skills in a language. Think about when and where you used these
languages or how you use them at present.
 Make sure that your description fits the levels you wrote in the grid. The description
of the levels and your facilitator will help you.

Linguistic experience(s)
Description

From

To

I learnt to read and write at school in Venezuela.

1992

2002

Currently I speak, read and write with my family and migrant
community in Spain.
2011

currently
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 Now repeat the process with all the languages you know. If you want to add more
languages, ask the facilitator for another copy of the table.
 Make sure to include the host country language.

Language
Self-assessment of language skills: language ____________
Understanding
Listening

Speaking

Reading

Spoken
interaction

Writing

Spoken
production

Diploma(s) or certificate(s)
Title of diploma(s) or
certificate(s)

Awarding body

European level (if
specified on
diploma)

Date

Linguistic experience(s)
Description

From

To

Language
Self-assessment of language skills: language ____________
Understanding
Listening

Speaking

Reading

Spoken
interaction

Spoken
production

Writing

Diploma(s) or certificate(s)
Title of diploma(s) or
certificate(s)

Awarding body

Date

European level (if
specified on
diploma)
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Linguistic experience(s)
Description

From

To

Language
Self-assessment of language skills: language ____________
Understanding
Listening

Speaking

Reading

Spoken
interaction

Writing

Spoken
production

Diploma(s) or certificate(s)
Title of diploma(s) or
certificate(s)

Awarding body

Date

European level (if
specified on
diploma)

Linguistic experience(s)
Description

From

To
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SECTION 6 - Evidence
 This section is a list of all the supporting documents that prove that you have a specific
competence and which are provided as annexes to the portfolio.
 For each piece of evidence, the name of the document should be provided, together
with a brief description of its content and the competences it proves.
 The facilitator will help you identify the documents which are most suitable to prove
your competences.
Example:

Name
Letter of
recommendation
Manuel Pérez

Name

Brief description
Letter of
recommendation by a
former trainer in High
School.

Brief description

Competences
Teamwork,
responsibility,
mathematical
competence, learning
to learn
Competences
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SECTION 7 - Additional information
This section allows you to include any other information relevant which is not mentioned in
other sections of the portfolio (other certificates, driving licenses, publications or research;
membership of professional organisations, etc.)





SECTION 8 - Annexes
 This section at the end of the portfolio is where you should attach paper copies of all
your diplomas or certificates, as well as other documents you mentioned as evidence
in your portfolio.
 Write a list of all the documents you attach. Make sure the title of the document is
visible on each document and that the title is the same as the title mentioned in
section 6 (evidence).

 Annex 1: ____________________________________________________________
____________________________________________________________
 Annex 2. ____________________________________________________________
____________________________________________________________
 Annex 3. ____________________________________________________________
____________________________________________________________
 Annex 4. ____________________________________________________________
____________________________________________________________
 Annex 5. ____________________________________________________________
____________________________________________________________
 Annex 6. ____________________________________________________________
____________________________________________________________
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YOU FINISHED!
Now you have a document including all the things that you know and are able to
do.

And now?
 Now make a clean copy of your competence portfolio on the computer.
 Transfer all the information to the template Word file named “Competence
portfolio digital template”. You can add or delete the sections as needed on
the file.
 You will have all the information ready. When you want to apply for a job or
further training, select your experience and competences most relevant to
those which are requested for the job or training.
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Handout 2

SELF-ASSESSMENT GRID FOR LANGUAGES
 This handout will help you fill in the self-assessment grids for languages of the
competence portfolio.
What is the self-assessment grid?
 The self-assessment grid describes your level of competence in the languages you
know.
 For every language, the grid describes your level:
 Understanding (which includes listening and reading)
 Speaking (which includes interaction and production)
 Writing
How many levels are there?
 This grid uses the six level scale of the common European framework of reference for
languages developed by the Council of Europe. This is a frequently used scale and is
very useful to search for jobs in Europe.
 The grid consists of three broad levels:




Basic user (levels A1 and A2);
Independent user (levels B1 and B2);
Proficient user (levels C1 and C2).

Which level do I have?
 To evaluate your language level, read the descriptions below and write the relevant
level (e.g. C2 - Proficient user) in the adequate box of the portfolio (Listening, Reading,
Spoken interaction, Spoken production and Writing).
Examples:

Self-assessment of language skills: mother tongue Spanish
Understanding
Listening
C2

Speaking
Spoken
interaction

Reading

Proficient user

C1

Proficient user

C2

Proficient user

Writing

Spoken
production
C2

Proficient user

B2

Independent
user

Self-assessment of language skills: language English
Understanding
Listening
B1

Independent
user

Speaking
Spoken
interaction

Reading
B1

Independent
user

A2

Basic user

Writing

Spoken
production
A2

Basic user

A2

Basic user

Description of levels
Understanding
Listening
Basic user
A 1: I can understand familiar words and very basic phrases concerning myself, my
family and immediate surroundings when people speak slowly and clearly.
A 2: I can understand phrases and the highest frequency vocabulary related to areas
of most immediate personal relevance (e.g. very basic personal and family
information, shopping, local area, employment). I can catch the main points in short,
clear, simple messages and announcements.
Independent user
B 1: I can understand the main points of clear standard speech on familiar matters
regularly encountered in work, school, leisure, etc. I can understand the main points
of many radio or TV programmes on current affairs or topics of personal or
professional interest when the delivery is relatively slow and clear.
B 2: I can understand extended speech and lectures and follow even complex lines of
argument provided the topic is reasonably familiar. I can understand most TV news
and current affairs programmes. I can understand the majority of films in standard
dialect.
Proficient user
C 1: I can understand extended speech even when it is not clearly structured and
when relationships are only implied and not signalled explicitly. I can understand
television programmes and films without too much effort.
C 2: I have no difficulty in understanding any kind of spoken language, whether live or
broadcast, even when delivered at fast native speed, provided I have some time to get
familiar with the accent.

Reading
Basic user
A 1: I can understand familiar names, words and very simple sentences, for example on
notices and posters or in catalogues.

A 2: I can read very short, simple texts. I can find specific, predictable information in simple
everyday material such as advertisements, prospectuses, menus and timetables and I can
understand short simple personal letters.

Independent user
B 1: I can understand texts that consist mainly of high frequency everyday or job-related
language. I can understand the description of events, feelings and wishes in personal letters.
B 2: I can read articles and reports concerned with contemporary problems in which the
writers adopt particular attitudes or viewpoints. I can understand contemporary literary
prose.

Proficient user
C 1: I can understand long and complex factual and literary texts, appreciating distinctions of
style. I can understand specialised articles and longer technical instructions, even when they
do not relate to my field.
C 2: I can read with ease virtually all forms of the written language, including abstract,
structurally or linguistically complex texts such as manuals, specialised articles and literary
works.

Speaking
Spoken interaction
Basic user
A 1: I can interact in a simple way provided the other person is prepared to repeat or rephrase
things at a slower rate of speech and help me formulate what I'm trying to say. I can ask and
answer simple questions in areas of immediate need or on very familiar topics.
A 2: I can communicate in simple and routine tasks requiring a simple and direct exchange of
information on familiar topics and activities. I can handle very short social exchanges, even
though I can't usually understand enough to keep the conversation going myself.

Independent user
B 1: I can deal with most situations likely to arise whilst travelling in an area where the
language is spoken. I can enter unprepared into conversation on topics that are familiar, of
personal interest or pertinent to everyday life (e.g. family, hobbies, work, travel and current
events).
B 2: I can interact with a degree of fluency and spontaneity that makes regular interaction
with native speakers quite possible. I can take an active part in discussion in familiar contexts,
accounting for and sustaining my views.

Proficient user
C 1: I can express myself fluently and spontaneously without much obvious searching for
expressions. I can use language flexibly and effectively for social and professional purposes. I
can formulate ideas and opinions with precision and relate my contribution skilfully to those
of other speakers.
C 2: I can take part effortlessly in any conversation or discussion and have a good familiarity
with idiomatic expressions and colloquialisms. I can express myself fluently and convey finer
shades of meaning precisely. If I do have a problem I can backtrack and restructure around
the difficulty so smoothly that other people are hardly aware of it.

Spoken production
Basic user
A 1: I can use simple phrases and sentences to describe where I live and people I know.
A 2: I can use a series of phrases and sentences to describe, in simple terms, my family and
other people, living conditions, my educational background and my present or most recent
job.

Independent user
B 1: I can connect phrases in a simple way in order to describe experiences and events, my
dreams, hopes and ambitions. I can briefly give reasons and explanations for opinions and
plans. I can narrate a story or relate the plot of a book or film and describe my reactions.
B 2: I can present clear, detailed descriptions on a wide range of subjects related to my field
of interest. I can explain a viewpoint on a topical issue giving the advantages and
disadvantages of various options.

Proficient user
C 1: I can present clear, detailed descriptions of complex subjects integrating sub-themes,
developing particular points and rounding off with an appropriate conclusion.
C 2: I can present a clear, smoothly-flowing description or argument in a style appropriate to
the context and with an effective logical structure which helps the recipient to notice and
remember significant points.

Writing
Basic user
A 1: I can write a short, simple postcard, for example sending holiday greetings. I can fill in
forms with personal details, for example entering my name, nationality and address on a
hotel registration form.
A 2: I can write short, simple notes and messages. I can write a very simple personal letter, for
example thanking someone for something.

Independent user
B 1: I can write simple connected text on topics which are familiar or of personal interest. I
can write personal letters describing experiences and impressions.
B 2: I can write clear, detailed text on a wide range of subjects related to my interests. I can
write an essay or report, passing on information or giving reasons in support of or against a
particular point of view. I can write letters highlighting the personal significance of events and
experiences.

Proficient user
C 1: I can express myself in clear, well-structured text, expressing points of view at some
length. I can write about complex subjects in a letter, an essay or a report, underlining what I
consider to be the salient issues. I can select a style appropriate to the reader in mind.
C 2: I can write clear, smoothly-flowing text in an appropriate style. I can write complex
letters, reports or articles which present a case with an effective logical structure which helps
the recipient to notice and remember significant points. I can write summaries and reviews of
professional or literary works.

Supporting material: Example of a Forward competence portfolio

COMPETENCE PORTFOLIO
SECTION 1 - Personal information
Surname(s) First name(s)
Address(es)

GONZÁLEZ, Ester

123, Street Via Laietana, 08010, Barcelona, Catalonia, Spain.

Telephone(s)

Fixed: 93 333 33 33
Mobile: 666 666 666

E-mail

forward@gmail.com

Nationality
Date of birth
Gender

Venezuelan
25.11.1975
Female

SECTION 2 -Experience
Dates
Occupation or
position held
Main activities and
responsibilities
Name and address of
employer
Type of business or
sector

From May 2011 onwards
Care Assistant of Gerontological
Basic cares for old and disable people: hygiene,
providing medication, nutrition, etc.
Old People’s Home. Barcelona
Health and Welfare

Dates
Occupation or
position held
Main activities and
responsibilities
Name and address of
employer
Type of business or
sector
Dates
Occupation or
position held
Main activities and
responsibilities
Name and address of
employer
Type of business or
sector
Dates
Occupation or
position held
Main activities and
responsibilities
Name and address of
employer
Type of business or
sector
Dates
Occupation or
position held
Main activities and
responsibilities

From December 2005 to February 2009
Care worker personal heath assistant
Basic cares for an old woman: hygiene, cleaning home,
nutrition, etc.
Private home. Barcelona
Health and Welfare
From February 2003 to February 2005
Educational assistant
Assisting teachers in meeting educational needs of
children in a primary school
Primary school EL SOL Y LA LUNA. Caracas
Education

2004 onwards
Caretaker of 2 children of 1 year and 3 years old
General welfare of 2 children: arrange children’s diet
according to their age, cooking, hygienic control,
stimulating language, movement and knowledge of
children…
Own employer
Care
2011 onwards
Community organiser
Organising cultural activities in the neighbourhood,
establishing contact with other migrant organisations

Name and address of
employer
Type of business or
sector

Intercultural organisation of Barcelona
Culture

SECTION 3 -Education and training
Dates

From September 2009 to June 2010

Title of qualification
awarded

Nurse Assistant of Gerontological services Level: 7
Health and Welfare

Principal subjects or
skills covered

National language (Spanish and Catalan)
Care of disabled
Hygiene
Providing medication
Nutrition
Basic care

Name and type of
education or training
organisation
Level in national or
international
classification
Dates
Title of qualification
awarded
Principal subjects or
skills covered
Name and type of
education or training
organisation
Level in national or
international
classification

General Fast Service Company, S.A

ISCED 3

1990-1995
Second Stage of Basic Education
Basics skills necessary for further learning

Instituto de Caracas

ISCED 2

SECTION 4 - Competences
Basic competences
Competence

Context where it was acquired

Communication

Active listener with geriatric patients and also with
children, as educator.

Digital
competence

Regular use of ICT to communicate with family in the home
country

Awareness of the
host country
environment and
use of services

Getting children enrolled in school, continuing use of health
services, transportation card, contact and visits to local
migrant associations

Job and
information search

Active search of opportunities through the local
employment office, other organisations, the press, Internet
and contacts.

Civic competence

Volunteering at the Church and in the intercultural
organisation.

Personal competences
Competence
Change
management

Acting with
autonomy

Context where it was acquired
Migration experience: settling in an unknown country;
working in a new and downgraded occupation; learning a
new language/s and cultural norms.
Settlement in host country: managing one’s life alone in a
new context;
Decision of enrolling in further training.
At work, I solve difficulties I face.

Self-knowledge

During migration decision, when I realised that I wanted
and was able to migrate to another country and when
facing all kind of obstacles during the migration process.

Responsibility

Sense of initiative

Taking care of children as mother and also providing
financial and emotional support for family members in the
origin country.
Decision to migrate.
Being able to find a steady job in the formal labour market.

Perseverance and
resilience

The ability to endure difficult situations and surmount all
kinds of obstacles.

Organisation and
management

At work, I need to organise tasks according to the priorities,
When planning migration process.

Management of
emotions

To deal with migratory grief.

Social competences
Competence
Team work and
cooperation
Grabbing
opportunities
Creativity

Context where it was acquired
Specially developed at work and community participation.
Looking for job opportunities; meeting constantly new
people.
Job seeking strategies, as well as house management and
care work in a situation where there is not enough income.

Meta-competences
Competence

Context where it was acquired

Capability to
project

Migration process.

Intercultural
competence

Meeting and interacting with people from the host country
culture.

Management of
bicultural identity
Learning to learn

Trips to my home country.
Participating in training courses, language courses.
All experiences allows for some learning.

SECTION 5 – Languages passport
Mother tongue

Spanish

Self-assessment of language skills: mother tongue Spanish
Understanding
Listening
C1

Speaking

Reading

Proficient user

C1

Proficient user

Spoken
interaction
C1 Proficient user

Writing

Spoken
production
C1 Proficient
user

C1

Proficient user

Diploma(s) or certificate(s)
Title of diploma(s) or
certificate(s)

Awarding body

European level (if
specified on
diploma)

Date

Linguistic experience(s)
Description

From

To

School in home country.

1992

2000

On-going communication in the host country and with family and friends in the
home/host country.

currently

Language

Catalan

Self-assessment of language skills: language Catalan
Understanding
Listening
B1

Independent
user

Speaking
Spoken
interaction

Reading
B1

Independent
user

A2

Basic user

Writing

Spoken
production
A2

Basic user

A2

Basic user

Diploma(s) or certificate(s)
Title of diploma(s) or
certificate(s)
Elementary Level
Certificate (A
Elemental)

Awarding body
Generalitat de
Catalunya

Date
2013

European level (if
specified on
diploma)
B1

Linguistic experience(s)
Description

From

To

Catalan: on-going courses in host country and communication with neighbours.

2010

2013

Language

English

Self-assessment of language skills: language English
Understanding
Listening
B1

Speaking
Spoken
interaction

Reading

Independent
user

B1

Independent
user

A2

Basic user

Writing

Spoken
production
A2

Basic user

A2

Basic user

Linguistic experience(s)
Description

From

To

English: school in home country

1998

2000

SECTION 6 - Evidence
Name

Brief description

Competences

Elementary Level
Certificate (A
Elemental)

Official certificate awarded by the
Generalitat of Catalonia equivalent
to the B1 level of the Common
European Framework of Reference
(CEF) level

Catalan
language:
listening,
reading, speaking, writing
Communication
Intercultural competence

Letter of
recommendation

Letter written by my former
employer

Teamwork,
responsibility

SECTION 7 - Additional information
 Driving licence in Spain
 Member of the Intercultural organisation of Barcelona

SECTION 8 - Annexes
 Annex 1: Elementary Level Certificate (A Elemental)
 Annex 2. Letter of recommendation
____________________________________________________________

organization,

TOOL 42

Preparation of the presentation
of the final portfolio
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
From 5 to 15 hours
Papers, PCs, camera, stationery.
3. Final portfolio

AIMS
 To support women in the presentation of their Portfolio (specially their competences)
 To train the Communication competence

DESCRIPTION/METHODOLOGY
This activity should take place once the participants have concluded the elaboration of their
Portfolio (with evidences) and discussed it with the facilitator.
The facilitator explains to participants that in this activity they will prepare an individual
presentation of their Portfolio in front of the group. The presentation is a means for women to
express their competences on the basis of the information contained in the Portfolio.
To do so, first of all, each woman needs to think of and decide in which format she will do so.
Some examples can be given:
 Creative video CVs: http://www.youtube.com/watch?v=rqr90bugePs (English),
http://www.youtube.com/watch?v=z5nbqwynsyI
(Spanish)
and
http://www.youtube.com/watch?v=70iSEMNVE_M
 Video resume: http://www.youtube.com/watch?v=7iWhCOjTjvg&feature=watch-vrec
 A comic: : http://www.makebeliefscomix.com/
 An oral presentation
 A Photo Book
 …
Then, women prepare their presentation, taking into account that it can last up to 15 minutes.
Depending on the format decided, the preparation of the presentation may take several
hours/sessions. The facilitator will support women in the decision and the preparation of the
presentation.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication, digital competence, job and information search.
Personal competences: Self-confidence, self-knowledge, sense of initiative, acting with
autonomy, analysing and synthesising information, organisation and management,
responsibility, management of emotions.
Social competences: Grabbing opportunities.
Meta competences: Interpretation and situation in context, learning to learn.
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GUIDELINES FOR ASSESSMENT
Assessment will take place during activity.
The following aspects can be assessed: active participation, communication abilities, creativity,
initiative, organisation, acting with autonomy.
TOOL 43

Validation of the portfolio
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant women
Facilitator
Panel of external experts
3 - 5 hours
Papers, pens.
3. Final portfolio

AIMS
 To support women in the presentation of their Portfolio
 To train the Communication competence
 To obtain validation of the participants’ portfolios by a panel of external experts

DESCRIPTION/METHODOLOGY
This is the activity of the Forward workshop. It is the continuation of the previous one as it is
the presentation of the Portfolio itself by women.
In the session of presentation of the Portfolios, a panel of external experts (NSAG members)
will be invited.
Each woman will make or show her 15 minutes presentation to the rest of participants and the
panel of experts.
At the end of the session, experts will provide a short feedback and recommendations to all
women, plus an individual feedback to each one, previous to the validation of their Portfolios.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-confidence, sense of initiative, analysing and synthesising
information, organisation and management.
Social competences: Grabbing opportunities, establishment of useful relationships.
Meta competences: Interpretation and situation in context, learning to learn.

GUIDELINES FOR ASSESSMENT
Assessment will take place during activity.
The following aspects can be assessed: communication abilities, creativity, organisation.
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4. Set of individual tools
TOOL 44

Initial interview
Migrant woman
Facilitator
1 hour

PARTICIPANTS
SUGGESTED TIMING

Paper, pens, PC. Each woman’s personal file to keep relevant
information.

MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

1. Introduction

AIMS





To get to know each woman’s demand.
To identify the current situation of each woman.
To support the identification of needs
To support the elaboration of the demand.

DESCRIPTION/METHODOLOGY
This is an initial interview with the migrant woman which can be used to get to know her
situation and/or select her for a programme. Two alternatives are proposed below: the first
one is a guide for an initial individual interview per se. By contrast, the second one is an
alternative form to be filled-in by the women with the support of a facilitator within a group
setting such as in the framework of an informative session about the programme.
An interview guide is provided below.
1ST PART
Description
Presentation of organisation, interviewer,
description of previous contact, length and
aim of this interview.

Presentation of the woman.

Items
 Interviewer’s name
 Brief description of organisation’s main
activity
 Brief description of what the interviewer
knows about the woman, if applicable
(e.g. if she was recommended another
organisation or professional)
 Length and aim of the interview
 Woman’s name. Woman’s preferred
name (if different)
 Age
 How the woman arrived to the
organisation
 Possible difficulties to find the location
of the organisation
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Clarifying the aim of the service.

 Brief description of programmes offered
by the organisation that may be
adequate for the woman (e.g.
occupational integration, inclusion,
coaching programmes).

Reasserting the woman’s interest.

 Confirming that the woman thinks that
the programmes offered fit her demand,
and supporting her to clarify it, if it is
vaguely expressed.
 Making sure that the woman completely
understands the programme and
providing her with more information, if
necessary.
2ND PART

(If the woman is interested):
Getting to know the woman’s migration
history and family responsibilities, with a
focus on her current autonomy.

 Place of origin
 Current place of residence and people
she lives with
 Family (host and home country)
 Length of stay in host country
 Reason to migrate
 How legal permits were achieved
 Duration of validity of documents

Identifying her work experience and training,
income, social participation and support
networks.

 Previous jobs in the home country:
types, duration and related training
 Previous jobs in the host country: types,
duration and related training
 Official validation of
qualifications/competences in the host
country
 What happened since these
experiences?
 Places where support has been asked
 Current means of living
 Support available (people, networks)

Ability to identify and analyse one’s own
situation.

 Reasons why the woman believes she
does not find a job/is not able to
overcome other obstacles in her life
 Self-awareness of what she needs
 Self-awareness of what she is able to do
(recognition of own competences)
 Identifying no just structural obstacles,
but also opportunities
 Degree of awareness of what she has to
do
 Courage to take the necessary steps.
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3RD PART
Rephrasing the information provided and
verbalising the demand in specific terms

 Rephrasing by the trainer of the
woman’s situation and needs

Articulating a response to the demand

 The response the woman thinks that
meets her needs
 Identifying options available
 Identifying support available and rights
to support
 Measures taken that imply some
changes in respect to the current
situation

Within a group initial/informative setting, a fill-in form (provided as a handout in the following
pages) can be distributed among women in order to obtain basic socio-demographic and
labour information. The form can be filled-in by women with support from the trainer.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, analysing and synthesising
information, perseverance and resilience, management of emotions.
Social competences: Team work and cooperation.
Meta-competences: Learning to learn, interpretation and situation in context.

GUIDELINES FOR ASSESSMENT
Assessment will be done during the interview. The following elements can be assessed:
 Communication skills
 Analysing and synthesising information
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PERSONAL DATA
Name and
Surname
Address

Gender: M

Postal Code

F

City

Telephone

Email

DATE OF BIRTH
Date of birth
Country of birth

ID and ADMINISTRATIVE STATUS
NATIONALITY
WORK AND RESIDENCE PERMIT
RESIDENCE PERMIT
EU PERMIT

Document
number

STUDENT PERMIT
PASSPORT
ASYLUM SEEKER
Other:
Date of arrival to this country

Did you arrive via Family reunification?
YES

NO

HOUSEHOLD
Children?

Yes

Number

No

Number

No

Do you care for other dependants?
Yes

In this country? Yes

Number

Relationship with dependants

Do they live with you? Number
Yes

No

In this country? Yes

Number

No

No

With whom do you live?
Intimate partner

Parents

Relatives

Alone

Other people (no
relatives)

TRAINING CURRICULUM
STUDIES
NO SCHOOLING
PRIMARY SCHOOL

In this country?

In your home country?

SECONDARY SCHOOL

In this country?

In your home country?

In this country?

In your home country?

UNIVERSITY STUDIES

Recognised?

YES
NO

OTHER TRAINING COURSES
In
your
home
country

In this
country
DIGITAL KNOWLEDGE
None

Low

Medium

High

LANGUAGES
Mother tongue
Other languages:

Level

No understanding

(1)

(2)

(3)

(4)

Understanding

Speaking

Reading

Writing

LABOUR CURRÍCULUM
LABOUR SITUATION
Working?

Yes

With contract?

Yes

No

No

Current job
Company

Position

Sector

Duration

LABOUR EXPERIENCE IN THIS COUNTRY
Last 3 jobs
1. Company

Position

Sector

Duration

With contract?
Yes

2. Company

Position

Sector

Duration

No
With contract?
Yes

3. Company

Position

Sector

Duration

No
With contract?
Yes
No

LABOUR EXPERIENCE IN YOUR HOME COUNTRY
Last 3 jobs
1. Company

Position

Sector

Duration

With contract?
Yes

2. Company

Position

Sector

Duration

No
With contract?
Yes

3. Company

Position

Sector

Duration

No
With contract?
Yes
No
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Analysis of the personal and professional
past - Husson I
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant woman
Facilitator
2 hours
Paper, pens, reflection file.
2. Development

AIMS
 To promote a joint reconstruction of working experience and educational biography

DESCRIPTION/METHODOLOGY
This is an interview that allows the woman to reflect on her past work and training experience,
as well as the structural factors influencing her path and her overall evaluation of the process.
It can be used at an early stage of the course to initiate the process of self-reflection.
In the interview, the operator must pin the answers.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, analysing and synthesising information, perseverance
and resilience, management of emotions.
Social competences: Team work and cooperation.
Meta-competences: Learning to learn, interpretation and situation in context .

GUIDELINES FOR ASSESSMENT
Evaluation of the overall profile of the woman. A first overview of the woman, competences
and biography.
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INTERVIEW GUIDELINES
1. THE FACTS
1.1. Which is the basic education (or training) that you were able to acquire? Concretely, what
are…
1.1.1. The studies that you have done in the initial education?
1.1.2. Additional training you have done after?
1.1.3. The level of study you have achieved overall, at the beginning of your life, or during
professional life (level of higher education, primary or secondary school)
1.2. What were the major steps of your professional life? Describe here the "highlights" and
turning points of your career so far, taking as a grid for this analysis:
1.2.1. Company you worked for
1.2.2. Posts you held (duration, specialization, level of interest for you, progress or stagnation
on a personal level and on the material level, etc.)
1.2.3. The reasons for the "change" you have operated.
1.2.4. The overall assessment of this trajectory in terms of mobility (think is too mobile, or no,
or enough), professional success, personal satisfaction.
Set out your answers on the following pages.
2. THE ORIGINS OF THESE FACTS: WHAT "INFLUENCED" YOUR PROFESSIONAL AND
PERSONAL DEVELOPMENT UP TO TODAY?
2.1. Your current job: How did you get to it? Did you choose it or do you have this profession
for the fate or circumstances?
2.2. Does it satisfy you?
2.3. What external factors have influenced more your professional choices.
2.3.1. The family situation (for example the profession exercised by your father, your mother,
your brothers or sisters or other relatives)?
2.3.2. The social and cultural situation?
2.3.3. The economic situation. Have you had financial difficulties, for example in order to
complete your studies or to take the business way which you would want?
2.3.4. The geographical location of origin (rural, urban, and foreign): what could possibly
influence?
2.4. There have been differences between the "specialization" you wanted (or the "vocation"
that you thought you have) and the job or functions that you have finally exercised? If Yes, do
you think it was detrimental to the success of your life or otherwise was positive?

2.5. Altogether, and knowing what you know now, if you could still choose a profession, would
you choose the same?
2.6. What are the events, people, or situations that have really marked your life, made it
evolve or fluctuate significantly, and they got on you a predominant influence?
2.7. What are the two things that you would want more to give to your children, and that you
haven't had, due to the circumstances of your life, family situation or received education?
3. THE EVALUATION OF THE FACTS
3.1. What were, in this collection, the most important moments for you? And the more
"significant"?
3.1.1. For the personal and professional interest that I've found.
3.1.2. Because they were of "key moments" of your professional life.
3.1.3. For other reasons (provide details)
3.2. What are the "works", creations, personal achievements that remain of this professional
activity and that can either justify your personal satisfaction ("I made this"), and because it is
an important reference for an employer or both?
3.3. What are, among all the knowledge acquired during the studies or "continuing training",
those which have been really useful in your professional or personal life? Those that there are
never served anything? Those who have served some time?
3.4. What are the three types of knowledge or "know-how" that you had more pleasure to use
throughout your past career?
3.5. Which was after the debut, your "expertise"? You've been rather (because you like or as a
result of circumstances):










-a "manual"?
-a "technician" (or even "scientific" one)?
-a "generic"
-a "specialist" (in which field?)
-an "operator"?
-a "researcher", an "innovator"?
-a "leader", an "animator"?
-a "creator"?
-an "Organizer"?

3.6. How could you define in a few words, your current "professional identity"? Or, in others
words, what is your "real job"?
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Interview for reflection on one’s
competences
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant woman
Facilitator
1 hour
Paper, pens, reflection file.
2. Development

AIMS
 To provide women with an opportunity to reflect on their competences and express them
in their own words

DESCRIPTION/METHODOLOGY
This is an individual activity to support women in their self-analysis and description of their
skills, knowledge and attitudes, as well as their strengths and weaknesses.
In this part of the process the migrant woman will be encouraged to consider and note in her
own words how she feels and performs in relation to a specific competence. The questions are
intended to act as a guide to allow the migrant woman to reflect on how she has developed in
relation to the described list of competences; however, they might need additional
explanation and examples to draw out the necessary information to fully complete each
question. For this reason, depending on the profile of the woman, the reflection file can be
completed individually by the woman herself (with additional support of the facilitator), or
filled in together in an interview setting with the facilitator.
The interview is to be realised after the migrant woman understands the meaning of
competence and has done several of the activities in phase 2, section 1 of group activities (“to
move from personal resources to competences”).
Description
The facilitator asks the woman to think about her relevant experience in relation to basic,
personal, social and meta-competences and offer concrete examples that are relevant to these
areas.
Then, the woman should choose two or three competences from the list of Forward
competences. If there is time available, two or three competences from each type (basic,
personal, social, meta) can be chosen.
In order to guide the woman’s reflection, the facilitator may suggest that she reflects on the
following elements:
 The situation in which different competencies are needed
 The tasks done in each situation
 The steps followed
 The results
 The evaluation of the way in which you try to resolve the situation and the overall
evaluation of the approach that you had
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 The reflection upon what are you learned from those situations, what you already capable
to do are, and what are the main directions in which you want to grow/develop

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, analysing and synthesising
information, perseverance and resilience, management of emotions.
Social competences: Team work and cooperation.
Meta-competences: Capability to project, learning to learn, Interpretation and situation in
context.

GUIDELINES FOR ASSESSMENT
1 Evaluation of the strength-weakness analysis as to the areas of competences: basic, social,
personal and meta-competences
Evaluate each strength-weakness analysis in respect to the following criteria:
In general: consistency in the description of the strengths and weaknesses with view to the
competences
Grading:
 High: concrete examples in which respect the woman wants to grow as to the
competences (future) including the way she wants to do that; concrete examples of former
growth as to the competences
 Middle +: concrete examples in which respect the woman wants to grow as to
competences (future) but without the way she wants to do that; concrete examples of
former growth as to the competences
 Middle: little or no concrete points of growth as to future; little concrete examples of
former growth as to competences
 Middle -: no concrete examples of future or former growth as to competences
 Low: no examples of future or former growth as to competences
2 Evaluation of the detailed descriptions of competences
- Discuss if the required number of descriptions is met (more? less?)
As to the description of each competence:
 Are all 6 elements/steps dealt with?*
 Is the example concrete enough or vague?
 Does the example show the ability to reflect on personal actions? Are there any growth
areas mentioned?
 Can some possibility of generalisation of the competence to other situations be deduced?
Is it on logical ground possible to conclude that the competence is acquired?
 Are the examples consistent with the information on the competences in the strengthweakness analysis and the (not) ticked competences in the self-evaluation questionnaire?
* The six steps of the description are:
 the starting point when the woman needed the competence;
 the task she had in the given situation;
 which action she took;
 the result;
 her evaluation of the way she dealt with the situation and your evaluation of the result;
 her reflection about what he/she is already capable of and in which respect he/she
eventually wants to grow.
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HANDOUT Interview for reflection on one’s competences

Reflection file
Name:
Reflections
In this section you are invited to discuss about your relevant experience in relation to basic,
personal, social and meta-competences.
Think and detail your experience regarding these aspects. Please offer concrete examples that
are relevant to these areas.
Guidelines
a) Please present in your own words your experience related to the basic competences, what
you think you possess or do well and in what respect you want to grow. Please give concrete
examples of what you think.
b) Please choose two or three competences from the list of competences and give examples
of situations that show how you applied those competences. Feel free to assess more
competences and extend the number of competences you describe using examples.
In discussing about the different types of experiences, please describe:






The situation in which you need a different competencies
The tasks you had in that situation
Which were the main steps you followed?
The results
The evaluation of the way in which you try to resolve the situation and the overall
evaluation of the approach that you had
 The reflection upon what are you learned from those situations, what you already capable
to do are, and what are the main directions in which you want to grow/develop
Discussion
1. Please choose one activity or situation that involved a specific competence and try to
describe it. What happened at that time?
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………
2. What problem did you solve and how? What was your task?
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………

3. What were your feelings at that time?
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………
4. Which were the main steps/activities that you follow?
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………
5. What do you think now about that situation? Is anything else that you would do in another
way? Why, please explain the reasons!
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………
6. Which were the results of your actions and how do you appreciate them?
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………
7. How would you change the approach?
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………
8. What did you learn from that situation?
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………
9. Is there anything you would like to learn?
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………
10. Do you use what you learned at that moment in another context or situation?
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………

TOOL 47

Skills and abilities test
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant woman
Facilitator
30 minutes
Pen, paper, handout
2. Development

AIMS
 To develop the woman’s competences
 To identify the areas of competence (what the woman is able to do) connected to possible
development, for personal/professional growth.
 To identify more areas of competence in order to develop a guidance that goes as far as
possible from areas identified as not pleasant and ever practiced (with zero motivation,
and zero experience)
 To identify the degree of resilience at work: making work enjoyable and frustrating
because she needs to perform it.

DESCRIPTION/METHODOLOGY
The facilitator explains the woman that this activity is aimed to self-reflect on her skills and
abilities.
S/he gives the attached handout to the woman and explains that she has to think about things
that she likes or dislikes to do and that she does or doesn’t know how to do, and classify them
in the four squares of the handout table.
As the tool aims to highlight the skills of the woman and must be expressed with verbs in -ing
form: ironing, cooking, sewing, cleaning, caring for...
The aim is to have lists which are as long and detailed as possible, without being redundant.
The four squares or the table should be interpreted as follows:
 "A" lists the know-how, as a whole, representing as much strength because the knowhow is also the pleasure of doing it (skills associated with motivation).
 "B" is used to highlight the overall know-how of the woman. Being able to do many
things she doesn’t like could mean: ability to auto-motivate, ability to resist
frustration, Change management...
 "C" lists the skills that can be developed more easily, because the woman starts from a
motivational strong foundation.
 "D" identifies the scope of the activities that the woman will only address in extreme
circumstances.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, analysing and synthesising information, perseverance
and resilience.
Meta-competences: Capability to project, interpretation and situation in context.

193

GUIDELINES FOR ASSESSMENT
The assessment will take place during the interview and can be based on the following
elements:
 Competence of self-analysis
 Increased awareness of own know-how, skills (what she is able to do)
 awareness of one's motivation in relation to various areas of know-how, skills (what
she is able to do)
 Lay groundwork for possible project activities
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HANDOUT SKILLS AND ABILITIES TEST
What I like to do

What I don’t like to do

What I do

What I don't
know how to
do

A

B

C

D

TOOL 48

Self-analysis test on communication
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant woman
Facilitator
1 hour
Pen, paper, handout
2. Development

AIMS
 To develop the capacity for self-examination regarding the area of communication in the
host country language and communication and relational competences in general.
 To identify the competences relevant to the personal development project of the woman
and possible elements to strengthen, improve, develop, or who may even necessitate a
new project.

DESCRIPTION/METHODOLOGY
The facilitator provides the self-assessment questionnaire handout to the woman and explains
its content. The questionnaire needs to be explained clearly by the facilitator, who must clearly
describe the different meanings of verbs or seemingly similar actions, and clarify meanings of
words that can be difficult to understand when there is no good command of the host country
language, e.g.: appreciation, compliment.
With migrant women, this tool can be used to reflect about communication competence in the
host country language, but it can also lead to a reflection on competence in the mother tongue
and other languages.
This tool can be used especially when the woman's personal development project is located in
professional areas where communication and relational competences are especially
significant.

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Sense of initiative, self-confidence, management of emotions.
Social competences: Negotiation and conflict management, grabbing opportunities.
Meta-competences: Intercultural competence.

GUIDELINES FOR ASSESSMENT
The facilitator must take into account that there are no right or wrong answers, but can assess
the distribution of responses in the assessment scale: if the woman concentrates the answers
on a value (for example “sufficient”) it may show a poor ability to self-analysis and selfassessment, while one that differentiates the answers shows a good capacity for self-analysis
and self-assessment.
The facilitator must also ask the participant the reason and the motivation behind answers
with extreme values (for example, 1 and 5 or even 4)
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SELF-ANALYSIS TEST
There are several capabilities/skills/abilities that you have to use every day to interact with
others and feel comfortable with them. These capabilities/skills/abilities are important.
It is helpful to understand our level of control of these capabilities/skills/abilities.
Below is a list of capabilities/skills/abilities. Read them all carefully and mark, for each, the
number that best describes what you think is your level of control.
1. no control
2. small control
3. sufficient control
4. good control
5. excellent control

Try to self-analyse your capabilities/skills/abilities. If you do not understand some words or
you are unsure of the meaning of a description, ask for explanations to the facilitator.
There are no right or wrong answers this is simply a test to figure out what is the perception
that you have of your capabilities/skills/abilities.

1. START a CONVERSATION: Talk to someone challenging little argument then moved to more
serious and challenging topics.
12345
2. CONTINUE a CONVERSATION: start speaking of central topic of conversation, reflect on it,
and respond to the other person's reactions
12345
3. To END a CONVERSATION: make it clear to the other person that you paid attention by
closing in the best way the interview
12345
4. LISTEN: pay attention to someone who talks, trying to understand him/her and let him or
her know that you have been paying attention
12345
5. EXPRESS a COMPLIMENT: make it clear to someone that you like something about him or
her or what she/he did
12345
6. EXPRESS APPRECIATION: make it clear to someone that you are grateful for something
he/she has done for you

12345
7. EXPRESS ENCOURAGEMENT: tell someone who should attempt to do something that is not
sure he/she could do
12345
8. ASK FOR HELP: ask someone who is qualified to do, to help you in a difficult situation which
you can't solve alone
12345
9. GIVE INSTRUCTIONS: clearly explain to someone how you would like a certain task is done
12345
10. EXPRESS AFFECTION: Let someone know you care a lot to him/her
12345
11. MAKE A COMPLAINT: tell someone that you believe him or her is responsible for causing
some problem and try to find a solution
12345
12. CONVINCE OTHERS: try to convince other people that your ideas are better than their and
that can bring best results
12345
13. EXPRESSING ANGER: Express your feelings of anger in a direct way and forthright
12345
14. REACTING TO PRAISE: let people know that you are glad of his praises
12345
15. RESPONDING TO THE FEELINGS OF OTHERS: try to understand what someone else is feeling
and tell him/her your understanding
12345
16. APOLOGIZE: say to someone that you are sincerely sorry for having done something that
has caused to him/her suffering
12345

17. FOLLOW INSTRUCTIONS: complete a job following, competently, directives that they have
been given to you and in the same time expressing a reaction to date directives
12345

18. RESPOND TO THOSE WHO TRY TO PERSUADE YOU: carefully consider the views of another
person against yours, and deciding which of the ideas examined you will be most useful in the
long run
12345
19. REACTING TO FAILURES: understanding what went wrong and what you can do so that
next time it goes better
12345
20. RESPOND TO CONTRADICTORY MESSAGES: notice the confusion that arises when a person
tells you something but says or does something that indicates that he meant something else
12345
21. RESPONDING TO A COMPLAINT: Respond honestly to a person who complains of a
situation attributed to you
12345
22. REACTING TO ANGER: try to understand the anger of another person and let him or her
understand that you're trying to figure it out/in
12345
23. SET A GOAL: Deciding what you want to achieve and judge whether your plan is realistic
12345
24. GATHERING INFORMATION: Decide what information you need and ask the right people
12345
25. FOCUS ON ONE TASK: preparing for a more correct way to undertake an assigned task
efficiently
12345
26. EVALUATE YOUR CAPACITY: Examine honestly the results you've obtained to evaluate your
level of expertise in a particular area
12345

27. PREPARE FOR A DIFFICULT CONVERSATION: Plan beforehand how to present your point of
view in a conversation that might prove challenging
12345

28. DETERMINE PRIORITY PROBLEMS: deciding which, among many issues, is the most urgent
and must be addressed first
12345
29. MAKE DECISIONS: making decisions about possible actions that you believe can be useful
12345
30. IDENTIFY AND CLASSIFY YOUR EMOTIONS: Acknowledge the emotion you're feelings
12345
31. DETERMINE THE RESPONSIBILITIES: find out if a given event was caused by your actions or
those of other
12345
32. MAKING DEMANDS: ask the right person what you want or you need
12345
33. RELAX: knowing how to calm down and relax when you're tense
12345
34. SELF-CONTROL: knowing how to control your temper before things get out of hand
12345
35. TRADING: how to achieve an agreement that is satisfactory for you and for anyone else
who has a different point of view
12345
36. HELP OTHERS: Helping others who are struggling to manage a situation they are in
12345
37. STEP FORWARD: supporting your positions by knowing the other person what you want
and how you think
12345

TOOL 49

Mid-course interview
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant woman
Facilitator
1 hour
Paper, pens. Each woman’s personal file to keep relevant
information.
2. Development

AIMS
 To support the woman to identify her competences
 To support the woman to fill in her portfolio
 To clarify concepts and solve doubts

DESCRIPTION/METHODOLOGY
This is a midterm interview with the migrant woman which can be used as a follow-up to the
process of building the portfolio and the opportunity to provide women with specific support.
An interview guide is provided below.
1ST PART
Description

Items

 Support the woman identifying:
 Her competences.
 Experiences which may have led
her to develop specific
competences.
 Experiences where she put into
practice competences acquired
elsewhere.
 Competences developed during
the course.
 Pieces of evidence (documents)
she can provide to demonstrate
her competence.

 Going through the file “Competence
learning diary” which the woman is
filling in during the course.
 Clarification of definitions of
competences and solve doubts.

2ND PART
Description

Items

 Support the woman to fill in her
portfolio

 Clarification of content of the portfolio
template and solving any doubts
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COMPETENCES INFORMALLY TRAINED
Basic competences: Communication
Personal competences: Self-knowledge, self-confidence, analysing and synthesising
information, perseverance and resilience, management of emotions.
Social competences: Team work and cooperation.
Meta-competences: Learning to learn, interpretation and situation in context, capability to
project.

GUIDELINES FOR ASSESSMENT
Assessment will be done during the interview. The following elements can be assessed:
 Communication skills
 Analysing and synthesising information
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TOOL 50

Final interview
PARTICIPANTS
SUGGESTED TIMING
MATERIALS AND
RESOURCES
PHASE OF FORWARD
PROCESS

Migrant woman
Facilitator
1 hour
Paper, pens. Each woman’s personal file to keep relevant
information.
3. Final portfolio

AIMS
 To support the woman to identify the competences she would like to develop further
 To support the woman to fill in her portfolio
 To provide support to the woman when defining her objectives and personal project

DESCRIPTION/METHODOLOGY
This is a final interview with the migrant woman which can be used to finish the portfolio and
provide support about future plans.
An interview guide is provided below.
1ST PART
Description

Items

 Final support to the woman to fill in her
portfolio
 Evaluation of the portfolio process,
including validation

Reviewing the portfolio, solving any doubts
and evaluating the process.

2ND PART
Description

Items

 Support the woman identifying:
 Her personal objectives
 Her obstacles
 The time and support needed
for her project
 The steps to take

 Going through the conclusions of the
group activity “The river of life:
conclusion of vital objectives”.
 Systematisation in the table below

The following table will be useful to detail on paper the steps to take for each woman:
TABLE: OBJECTIVES AND ACTIONS
Objective

Action to take

Time necessary
to do it

Resources to
achieve it

How will you
know the
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objective is
achieved?

COMPETENCES INFORMALLY TRAINED
Basic competences: Communication.
Personal competences: Self-knowledge, self-confidence, analysing and synthesising
information, perseverance and resilience, management of emotions.
Social competences: Negotiation and conflict management.
Meta-competences: Learning to learn, interpretation and situation in context, capability to
project.

GUIDELINES FOR ASSESSMENT
Assessment will be done during the interview. The following elements can be assessed:
 Communication skills
 Analysing and synthesising information
 Capability to project
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